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Introduction

My dad served in the U.S. Army during World War II. He endured the German 
bombing of Bristol, England, where he was stationed before the D-Day invasion. His unit 
landed on Utah Beach on the northern coast of France the day a  er D-Day. As the Allied 
army was advancing through France, the Germans bombed the train station where Dad was 
sleeping one night. On another occasion, as he stood on a small balcony, a German pilot 
fi red at him and just missed him. Dad suff ered through the bi  er cold weather that occurred 
during the Ba  le of the Bulge.

My father participated in history. If you had suggested to him that the experience of 
millions of soldiers in World War II, as well as the experience of all those on the home front, 
was boring and irrelevant because it was history, I think he would have been confused and 
hurt. For him, history was literally a life and death story. 

Yet somehow the teaching of this gripping, fascinating, life-changing story of mankind 
o  en brings groans of agony and pleas of “Do we have to study history?” Something has 
gone wrong in the way that history is usually taught. In this curriculum we tell the story 
of American history and present American literature in a way that will enable you to enjoy 
these subjects. We also present Bible lessons that will help you see how God’s Word teaches 
us important, practical lessons for our lives.

Exploring America Teaches History

Exploring America surveys American history from the fi rst exploration by Europeans 
to the present day. We place great emphasis on original documents and speeches because 
these allow the participants in history to tell the story from their own perspective. 
The wri  en and spoken word has a profound ability to move hearts and minds. In 
this curriculum you will read the words that have infl uenced millions of Americans. 
 One reason that history has so o  en come across as boring and irrelevant is that it 
has usually been taught with textbooks. Textbooks o  en homogenize history to make 
it as inoff ensive as possible to the greatest number of people (and to potential textbook 
buyers). Textbooks make the unfolding adventure of history seem inevitable, so they take 
the drama and uncertainty out of the narrative, even though the people living in the times 
being described felt the intense uncertainty of unfolding events. Textbooks also leave out 
many of the fascinating stories that enliven history and make it personal. We hope that this 
curriculum avoids the pitfalls of textbooks while providing an understandable framework 
of information about our past. We encourage students to pursue on their own the stories of 
individuals, issues, and events that interest them.

Exploring America Shares Literature

Exploring America introduces some of the great literature that Americans have 
produced. Literature refl ects and illuminates what is happening in a culture. A story o  en 
tells eff ectively what an historical summary can only outline. In practical terms, since most 
high school students study American history and American literature at the same time, it 
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makes sense to us that these subjects be coordinated and allowed to enhance each other. In 
this curriculum, we study novels, short stories, autobiographies, memoirs, essays, poems, 
hymns, and other kinds of writing.

Historical literature is either from a period or about a period. Literature from a period 
refl ects the times and the kind of writing produced during that period. It is something of an 
historical document itself. Literature about a period may have been wri  en many years a  er 
that period, but it reveals insights about the times and the people it treats. Such literature is 
an historical study. Both kinds of literature are valuable to us. 

The Scarlet Le  er, for example, was published in 1850; but its publication date is less 
important than the period about which it was wri  en: colonial Massachuse  s in the mid-
1600s. Uncle Tom’s Cabin, on the other hand, was published in 1852 and was an important 
part of the drama of pre-Civil War America. Each work of literature in this curriculum is 
assigned in the period in which it is set to help illustrate the period being studied.

Exploring America Builds Faith

Exploring America demonstrates the signifi cance of faith with regard to history. Faith 
is connected with history in two ways. First, people have o  en been motivated to act because 
of their faith in God. For instance, faith motivated the Pilgrims on the Mayfl ower to seek a new 
land in which to live. Faith caused people to oppose slavery. Faith has been expressed o  en 
in the speeches and documents that Americans have produced. We recognize and highlight 
the importance of faith throughout the American story.

A second way that faith should be connected to history is by looking at the overall 
story of American history through the eyes of faith. We encourage students to think about 
the faith lessons that they can learn from people and events in history. For instance, many 
God-fearing Americans owned slaves and had a strong prejudice against blacks. We need to 
understand what caused those Christian people to be blinded by their culture and how they 
missed the example of Jesus and the teaching of Scripture about this issue (see John 4:7-9, 
Galatians 3:28, and Ephesians 2:19). This may help us realize cultural blindnesses we suff er 
today. A study of history can inform, challenge, and strengthen our own faith.
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How to Use Exploring America

Exploring America provides material for one entire school year in three subjects: 
American History, English (American Literature and Composition), and Bible (Issues in 
American Christianity).

Curriculum Package. The curriculum package includes Exploring America Volume 1, 
Exploring America Volume 2, and American Voices. Volumes 1 and 2 have a total of 150 lessons 
divided into 30 units of fi ve lessons each. Volume 1 contains units 1 through 15 (lessons 1 
through 75), covering the time period from Columbus through Reconstruction; it is used for 
the fi rst semester. Volume 2 contains units 16 through 30 (lessons 76 through 150), covering 
the time period from the late 1800s through the present; it is used for the second semester. 
American Voices is an anthology of speeches, documents, poetry, short stories, essays, and 
some excerpts from longer works.

Literature Package. Exploring America assigns the student thirteen works of American 
literature which are not included in American Voices. These are available from the Notgrass 
Company as the Exploring America Literature Package (you may also purchase individual 
titles). The books are also available in libraries and from other retail sources. The titles 
include:

The Scarlet Le  er•  by Nathaniel Hawthorne

Narrative of the Life of David Crocket• t by David Crocke  

Narrative of the Life of Frederick Douglass•  by Frederick Douglass

Uncle Tom’s Cabin•  by Harriet Beecher Stowe

Company Aytch•  by Sam Watkins

Li  le Women•  by Louisa May Alco  

Humorous Stories and Sketches•  by Mark Twain

Up From Slavery•  by Booker T. Washington

In His Steps•  by Charles Sheldon

Mama’s Bank Account•  by Kathryn Forbes

Christy•  by Catherine Marshall

To Kill a Mockingbird•  by Harper Lee

The Giver•  by Lois Lowry
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Quiz and Exam Book (Optional): Some parents will want their children to complete the 
activities in the Quiz and Exam Book. The Quiz and Exam Book includes review questions on 
each lesson and on the assigned documents, review questions on the literature, a history quiz 
on each unit, and six major tests on history, English, and Bible that cover fi ve units each. The 
Quiz and Exam Book comes with a separate answer key to all questions and tests. It is valuable 
for parents who need help assessing a student’s progress and assigning grades. Student 
answers to reviews, quizzes, and tests should be wri  en on separate paper. The reviews, 
quizzes, and tests are optional because our main goal is to encourage students to enjoy history 
and great literature and to become good writers. We believe that the assignments included 
with each lesson and each unit encourage this enjoyment.

Completing Three High School Credits. To complete one credit in American History, 
one credit in English, and one credit in Bible, the student must read the text in Volumes 
1 and 2 and complete the weekly and daily assignments described in those volumes. The 
assignments include composition, Bible study, questions, and additional reading (i.e. the 
thirteen books listed above and the speeches, short stories, poems, and other material found 
in American Voices).  All of the reading is integral to the course and should be completed. The 
emphasis should be on reading for understanding and enjoyment. A student should be able 
to complete this work in two to three hours per day. 

A Typical Week for a Student Studying Exploring America

Each unit of Exploring America has fi ve lessons; a unit is generally completed in one 
week. However, the curriculum only includes 30 units. A typical school year is 36 weeks 
long, so some units can be spread over two weeks.

The Unit Introduction. The student should always read the introduction at the beginning 
of each unit. It gives the following information for that unit: 

A brief description of what will be covered.• 

A list of lessons.• 

A memory verse to be learned.• 

Books used in addition to Volume 1 or 2.• 

A choice of writing assignments (the student chooses one).• 

Note: During some units, students will be reading one of the thirteen books included 
in the Exploring America Literature Package. When one of those books is assigned, the unit 
introduction will also include a brief description of that book.

The Daily Lessons. Each day the student reads the lesson in Exploring America and then 
completes the assignments at the end of the lesson. Daily assignments include one or more 
of the following:
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One or more readings in • American Voices.

A short writing assignment.• 

One or more Bible study questions.• 

A reminder to continue reading one of the thirteen literature titles.• 

In addition to the assignments listed at the end of each lesson, the student must 
remember to work on the unit memory verse and on the unit writing assignment he or she 
chose from those listed in the unit introduction.

Some Notes About the Bible Study and Writing Assignments

Composition. Since high school English courses usually include composition, this 
curriculum provides many suggestions for writing and research. Some good ways to improve 
writing skills, vocabulary, and spelling ability are to read widely, to look up words you 
don’t know, and to practice writing o  en. (We avoid the phrase creative writing because we 
believe all original writing is or should be creative.) Each unit has two or more suggestions 
for a writing assignment. The student should choose the one he or she wants to do for that 
unit. A student will write more eff ectively on subjects about which he or she is genuinely 
interested.

We suggest developing a schedule for the writing assignments and following it 
every week. The discipline of a writing schedule will help to get the assignments done. For 
instance: 

Monday: Select a topic and do preliminary research. As part of that research, the • 
student could skim other lessons in the unit to fi nd information that deals with the 
topic chosen.

Tuesday: Develop a preliminary outline, noting key points the student wants to • 
make, and do any additional research.

Wednesday: Write a rough dra  .• 

Thursday: Review the rough dra  .• 

Friday: Write the fi nal version of the paper.• 

This schedule is not included in the daily assignments at the end of each lesson. The 
student should work out the schedule that is best for him or her and should be responsible 
for completing the writing assignments on schedule.
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Research. Some of the writing assignments require research. The student will need to 
use family resources and the library for this research. Except for the sources needed for this 
research, everything you need to complete Exploring America is included in the curriculum 
and literature packages.

Bible Study. We show throughout the lessons the importance of faith in American 
history. One complete lesson in each unit is a Bible study that is intended to help students 
learn the spiritual implications of the historical events they are studying. Bible study activities 
are included with the other lessons as well.

Keeping An Exploring America Notebook

We recommend that students keep a three-ring binder that is used exclusively for 
Exploring America. It should have sections for weekly writing assignments, Bible study 
questions, and daily writing assignments. If you are using the optional Quiz and Exam Book, 
the binder should also include sections for review questions, tests, and exams.

How We Present Literature

Whole Books. In this curriculum we emphasize whole books in addition to providing 
an anthology of shorter works and some excerpts from longer works. We want to encourage 
students to read literature the way it was wri  en. Too o  en, reading an anthology of excerpts 
actually serves as an inoculation against reading: it gives someone just enough to keep him 
or her from catching the real thing. We encourage the student to focus on reading works in 
their entirety.

Books Students Want to Read. We encourage students to read what they enjoy and to 
enjoy what they read. I wonder how many great pieces of literature have been ruined for 
people because they were required readings. For instance, I read The Scarlet Le  er in high 
school, as many American students did. I read it, took the tests, and, except for some of the 
main points, largely forgot it. Thirty years later, I picked it up of my own choice, read it, 
and was profoundly moved. The Scarlet Le  er has been called the greatest American novel. I 
wonder how many people have missed its beauty and power because it was an assignment.

Imagine how you would feel if every time you went into a library or bookstore, you 
knew that if you got a book, you would have to take tests on it, look up vocabulary words, 
and write a three-page paper on some theme from the book. If this were the case, I expect that 
you would not read many books; but that is what is commonly expected from high school 
students. The study of literature in high school is supposed to encourage people to read as 
adults, but I am afraid it does just the opposite. Writers do not write in order to have their 
readers take pop quizzes and vocabulary tests on their work. They write to inform, upli  , 
educate, and move their fellow human beings. 

We off er a few starting points to guide the student’s reading of the books used in the 
curriculum, and some review questions are included in the optional Quiz and Exam Book; 
but mostly we simply encourage the student to enjoy the books he or she reads. We take the 
chance that a student might miss a few points of analysis about these books in the hope that 
he or she will become an avid reader for life.



xv

Redemptive Literature. Our perspective of faith has infl uenced what literature we have 
included in this curriculum. We believe that good literature is not only well-wri  en but is also 
redemptive; that is, it inspires and builds up the reader, strengthening his faith or enhancing 
his understanding of people and the world. Some works of American literature have been 
considered standard classics for high school study, but we decided not to include them 
because to us their overall faith-impact is negative. We mention some of these works, and 
the student may choose to read them on his own; however, we do not think that a student’s 
faith should be torn down by reading a work of literature simply because critics have called 
it a classic.

On the other hand, we have included some works that are not always considered 
literary classics but have positive faith-messages. In His Steps and Christy are two examples. 
We believe that American Christians need to know these books because they are popular 
works with clear Christian themes. They are, as we defi ne it, good literature: good writing 
that helps us “love what is good” (Titus 1:8). Some books that we recommend have harsh 
language, dark elements, and graphic portrayals of war. See the Guide for Parents and Teachers 
for details. Parents should keep these things in mind when assigning the books to their 
children. We believe the overall good of these works outweighs the bad. Our family chose to 
read some of these classics of American literature aloud as a family. That way I was able to 
skip bad words and we were able to discuss the bad things that happened.

Notes on Style

In writing this course, I have followed two rules of capitalization that may seem 
unusual to you. The fi rst involves the word President. Generally speaking, the word is to be 
capitalized if it is referring to a particular president. Cognate words such as presidency and 
presidential are usually not capitalized. If I err, it is on the side of capitalization. The second 
involves the word federal. A friend of mine, who is an assistant district a  orney in Tennessee, 
insists that the proper form when referring to the national government is capitalized: Federal. 
Most of the times you see the word used elsewhere, it is not capitalized. I have chosen to 
follow my friend’s opinion because (1) it seems more respectful of the national government, 
(2) I have to look him in the eye when we visit each other, and (3) I don’t want to get into 
trouble with an assistant district a  orney.
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Advice on Writing

Composition is part of most high school English courses. This subject usually involves 
learning how to express ideas, writing themes, and doing research papers. Practicing writing 
helps you to develop your style and skill, just as practicing any activity will help you to be 
be  er at it. Since I make my living by writing, I appreciate the importance of this skill.

One goal of high school composition is to prepare you for college composition. I have 
taught college students who never learned to construct a good sentence, let alone a paragraph. 
However, learning to write just for high school and college composition assignments is a 
limited goal. Life exists beyond college, or even without college. You will probably have 
many occasions to engage in research and to prepare your thoughts on vital subjects such 
as abortion or capital punishment. You will have numerous opportunities to write: le  ers 
to friends and family, journals, le  ers to the editor, advertisements for your business, and 
reviews and articles for periodicals, to mention just a few possible outlets for your writing. 
The Internet has created new opportunities for sharing your ideas in wri  en form. Desktop 
publishing has brought the possibility of ge  ing a book published within the reach of many 
people who might not get a contract from a big-name publisher.

Good writing style is important in ge  ing your ideas across to other people. Writing 
skills will be helpful in your job or in conducting your own business. You will bless your 
spouse and children if you write thoughtful le  ers to them o  en. Being able to express 
yourself well in writing will make a diff erence in many aspects of life.

Three ways to improve your writing are to read good writing, to write o  en yourself, 
and to receive criticism of your writing with humility and a desire to do be  er. This curriculum 
provides the fi rst two and helps with the third. In addition, reading and applying the guidance 
in The Elements of Style and other good books on writing will help you.

The classic form for an essay involves fi ve paragraphs: an opening paragraph that states 
your purpose, three paragraphs that develop your three points, and a closing paragraph that 
summarizes your position. Of course, writing assignments can take many more forms than 
just this one; but this can provide the beginning point of a structure if you are fl oundering 
on a particular assignment.

Research

Research papers combine the work of investigation with the task of writing. When 
you write a research paper, you must defi ne your topic as clearly as possible. You might 
have to do some general research before you can defi ne your topic. The topic of Nathaniel 
Hawthorne is probably too broad for a typical research paper. Hawthorne’s use of humor 
in three short stories is a more manageable topic for a research paper. The War of 1812 is 
another overly broad topic. American naval strategy in the War of 1812 is more defi ned.

When you do research, fi nd books, periodicals, websites, and other sources that have 
material on your subject. Do not copy sentences directly into your paper from a source unless 
you are clearly quoting from that source. Using una  ributed sentences from another source 
is called plagiarism. It is illegal and unethical. You can copy down the exact quote from the 
original source and then paraphrase it when you write your paper. You will need to give the 
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citation of the source in a footnote. Use a consistent format for citing sources. The Harbrace 
College Handbook or similar reference work will tell you how to cite works in footnotes. Gather 
the information, organize it into sub-topics, and then develop your paper in a logical manner. 
Write a clear introduction, a body that develops your presentation, and then a paragraph for 
a conclusion. Your teacher might only want a list of sources used (called a bibliography) and 
not footnotes. Even in that case, you may not copy sentences from the original source into 
your paper as your own work.

Writing Tips

I have learned some tips that have helped my writing and that help me appreciate 
eff ective writing. Here are some of them.

Write with passion. Believe in what you are saying. People have plenty 1. 
to read, so give them something that will grip them. If you don’t believe 
deeply in what you are saying, you give others no reason to do so either. 
A piece that has been struck white hot off  the anvil of your heart is much 
more eff ective than one which merely fulfi lls an assignment. This raises 
an issue that is related to many writing assignments. Assigned writing 
is like assigned reading: a person o  en approaches it as a chore. Deep 
emotion and a passion for convincing others are diffi  cult to express 
in a theme on “The American Interstate System” or “How I Spent My 
Summer Vacation.” If a writing assignment in this curriculum does 
not excite you, change it or come up with one about which you can 
write passionately. By the way, if you ever do write about the interstate 
system, approach it in a way that makes it personal and compelling (for 
instance, you might note the sameness of most interstate exists or the 
trade-off  of having a be  er network of roads that unfortunately o  en 
hurts the economies of towns that are not on an interstate).

Writing with passion means that you should not so  -pedal what you 2. 
say. Phrases such as “It seems to me,” “I think that it would be good 
if,” or “My personal opinion, for what it is worth,” take the fi re out of 
your message. It is your piece, so the reader knows it is your opinion. 
Just state it. Related to this is the common use of quotation marks to 
highlight a word. Save quotation marks for when you are actually 
quoting something.

Develop your paper in an orderly and logical way. Using an outline 3. 
helps me to structure what I am writing. Identify the major points you 
want to make, the order in which you want to make them, and what 
secondary points you want to include to support your major points. 
Be sure that each paragraph has one main point, expressed in a topic 
sentence, with the other sentences supporting that point. In a narrative, 
tell what happened fi rst before you tell what happened later. In an 
essay, make your points in the order of their importance to your overall 
theme.
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Don’t try to put everything you believe into one piece. I have noticed 4. 
that when young men get a chance to preach, they tend to throw every 
spiritual idea they have ever had into that one sermon. I have done it too. 
Trust that you will have the opportunity to write again, and stay focused 
on your topic. Your challenge is to narrow your topic suffi  ciently to be 
able to cover it completely.

Try to use relatively short, simple sentences. Using fl owery language is 5. 
easy, but longer sentences do not necessarily show greater intelligence 
or convey ideas more eff ectively. You are trying to teach or convince 
a reader who perhaps has not been thinking about the topic the way 
you have. He or she will need to see your ideas expressed simply and 
clearly. Shorter sentences generally stay with people longer: “These are 
the times that try men’s souls.” “The only thing we have to fear is fear 
itself.”

Avoid habits that make writing weak:6. 

Avoid beginning sentences with “There is” or “There are.”  ◦
Find a more forceful way to cast the sentence. Compare 
“Four score and seven years ago our fathers brought forth 
upon this continent a new nation” to “There was a country 
begun by our ancestors 87 years ago.”

Do not habitually begin sentences with and or but. The  ◦
grammar books tell you never to do this, but it has become 
a trendy habit in informal writing.

Avoid the current trend to overuse the word would. Such  ◦
usage is an a  empt to so  -pedal, to indicate customary 
behavior, or to describe something that is not a reality. 
“That would be a good idea” is less powerful than “That 
is a good idea.” “Americans would o  en violate the terms 
of treaties made with Native Americans” is not as sharp as 
“Americans o  en violated the terms of treaties made with 
Native Americans.” 

Don’t imitate someone else’s style. That person didn’t  ◦
become a good writer by copying someone else’s style; he 
or she developed his or her own style. You might become 
enamored with the writing of a favorite author and want 
to write the way he or she does. Learn from that author, 
but be yourself.

C. S. Lewis had good suggestions about writing (7. Le  ers of C. S. Lewis, 
edited by W. H. Lewis, fi rst published in 1966; this edition New York: 
Harcourt Brace, revised edition 1988; pp. 468-469, 485):
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Write with the ear. Each sentence should read well aloud. ◦

Don’t say something is exciting or important. Prove that it  ◦
is by how you describe it.

Turn off  the radio (in our day, it is the CD player, iPod, or  ◦
television).

Read good books and avoid nearly all magazines. ◦

A key to good writing is rewriting. Writing is hard work, and you 8. 
shouldn’t let anyone tell you otherwise. You will not get every word 
and phrase just right the fi rst time you put them down on paper or type 
them on the computer. Great, famous, well-paid writers have to rewrite 
their work and o  en have editors who revise and critique what they 
write. Don’t be impatient, and don’t wait until the last minute. Write 
something; then go back and rewrite it; then go back a day or two later 
to consider it again. This is where another pair of loving and honest eyes 
is helpful. People who have read my writing and who were willing to 
point out the faults in it have o  en helped me (although I admit that I 
have o  en winced inside when I received their criticism). Find someone 
who is willing to take a red pencil to your work; a favorite uncle or 
grandparent may not be that person. You may know exactly what you 
mean by a particular statement, but someone else may not understand 
what you said at all. I have o  en found that when someone doesn’t 
understand a statement I have wri  en, it is because I have tried to say 
something without really saying it. In other words, I have muddied 
what should be a clear statement; and that fuzzy lack of commitment 
showed through.

Your writing will improve with practice, experience, and exposure to 9. 
good writing. I hope that in ten years you will not write the same way 
you do now. The only way you can get to that point is to keep writing, 
keep reading, and keep learning. I hope that this course helps you on 
your journey.
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Unit 4

Revolution

The War for American Independence set this country on the political course that it 
maintains to this day. Key principles of political and personal freedom that Americans still 
cherish were established in the Declaration of Independence. The American victory in the 
war enabled the country to turn westward to se  le new lands and to continue its growth. 
The Articles of Confederation was the fi rst a  empt at a national government and showed 
the need for a stronger union among the states. The American Revolution reminds us of the 
sovereignty of God over the aff airs of men.

Lessons in This Unit

Lesson 16—The War Begins
Lesson 17—The Declaration of Independence
Lesson 18—The Revolutionary War
Lesson 19—Society and Government A  er the Revolution
Lesson 20—Bible Study: God Is Sovereign
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Memory Verse

By the end of this unit, memorize the portion of Leviticus 25:10 that is inscribed on 
the Liberty Bell: “Proclaim liberty throughout all the land unto all the inhabitants thereof” 
(King James Version).

Books Used

The Bible• 
American Voices•  

Writing

Choose one of the following writing assignments:

Research the life of Patrick Henry and write a two-page report on his life. Henry • 
(1736-1799) was largely self-taught. He was an a  orney and member of the 
Virginia House of Burgesses, and he also served as governor of Virginia for a time. 
Henry was a leading proponent of independence for the colonies. During the 
debate in the House of Burgesses over the Stamp Act, Henry said, “Caesar had his 
Brutus, Charles the First his Cromwell, and George the Third—may profi t by their 
example.” When loyalist members of the chamber cried, “Treason!” Henry replied, 
“If this be treason, make the most of it.” His speech that ended, “Give me liberty, 
or give me death,” was an important spark in the movement toward American 
independence. The fi ery orator later opposed the Constitution because he believed 
it gave too much power to the central government. He was a leading advocate for 
a Bill of Rights, which was added to the Constitution soon a  er it was ratifi ed.

Write a one-page summary of the reasons Americans desired independence.• 

Write a one-page summary of what the Christian’s relationship to the government • 
should be in the United States today. Write another page on what it should be for 
a Christian living in Communist China today.
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Lesson 16
The War Begins

“The New England colonies are in a state of rebellion,” declared King George III in 
late 1774. “Blows must decide whether they are to be subject to this country or independent.” 
Events in America showed how correct the king’s appraisal of the situation was.

Political Maneuvers

As the culmination of the colonies’ 
resistance to the laws and policies of the 
British government, the First Continental 
Congress convened in Philadelphia in 
September of 1774. Representatives of 
twelve colonies (Georgia did not participate 
at fi rst) passed resolutions condemning 
British actions, organized boyco  s of British 
goods, and discussed questions of political 
philosophy and human rights. In response, 
the British Parliament declared the colony 
of Massachuse  s to be in rebellion. The 
British government forbade any trade by 
the American colonies with nations outside 
of the British Empire and prohibited 
American fi shing in the North Atlantic.

Meanwhile, the colonies prepared for war. Each colony organized a militia. Minute 
Man units were formed that were prepared for quick action. More and more people clamored 
for war and independence. On March 23, 1775, Patrick Henry addressed the Virginia House 
of Burgesses and eloquently stated the patriot cause in his “Give Me Liberty or Give Me 
Death” speech. Throughout the growing crisis with the colonies, the British government 
consistently refused to consider any policy or gesture of a conciliatory nature toward the 
colonies. In their arrogance, the British believed that any military confrontation with the 
colonists would be minor and brief and would end decisively in Britain’s favor.

Lexington and Concord

In April of 1775, the royal governor of the colony of Massachuse  s, Thomas Gage, 
received instructions from London to put an end to the rebellion that was taking place in the 
colony. The governor issued orders for troops to arrest Samuel Adams and John Hancock in 
the nearby town of Lexington and then to seize the patriot stockpile of weapons in Concord 
further away. British troops stationed in Boston le   the city by boat during the evening of 
April 18, 1775, to carry out these orders. They landed outside of the city and started their 
march toward the nearby villages. Patriots learned of the British advance and sent Paul 

Minute Men
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Revere and William Dawes into the countryside to warn Adams, Hancock, and the local 
militias. Dr. Samuel Presco   joined the riders in Lexington. Revere and Dawes were stopped 
by British patrols, but Presco   got through to Concord.

In a confrontation in Lexington early on the morning of April 19, British soldiers 
killed several Minute Men. At Concord, however, the militiamen killed fourteen British 
troops and forced the British to withdraw toward Boston. As they did, patriots along the 
road, hiding behind rocks, fences, and barns, shot at the retreating soldiers. When the British 
fi nally returned to Boston, they had killed or wounded about one hundred Americans but 
had suff ered about 250 casualties themselves. These skirmishes, especially the confrontation 
at Concord’s North Bridge, came to be called collectively “the shot heard round the world.” 
The American Revolutionary War, also known as the War for Independence, had begun. The 
British quickly realized that they were in for a hard fi ght.

The Second Continental Congress met in Philadelphia in May of 1775 and began 
functioning as a national government. It appointed George Washington of Virginia to be 
commander of a yet-unformed Continental Army. Washington had military experience from 
the French and Indian War, and he had gained wide respect as a person and as a leader.

Bunker (Breed’s) Hill

Meanwhile, British troops had taken control of the city of Boston. Patriot forces 
outside of Boston laid a siege against the city. On the day Washington was commissioned by 
Congress, British forces moved against the patriot siege position on Breed’s Hill (near Bunker 
Hill) outside of Boston. The American commander, Israel Putnam, ordered his troops not to 
fi re until they could see the whites of the British soldiers’ eyes. In other words, they were to 
use their scarce ammunition carefully and only shoot at the British at close range. 

The British mounted three assaults against the colonists and fi nally ousted them from 
their position, but the victory came at a cost of over 1,000 British casualties. The British won 
the Ba  le of Bunker Hill, as it became known; but British General Sir Henry Clinton realized 
that “another such [victory] would have ruined us.” Sca  ered fi ghting took place in southern 
Canada and in other parts of the colonies over the course of the next year. 

George Washington Appointed Commander of the Continental Army
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Declaration of Causes

On July 5 and 6, 1775, the Continental Congress approved two resolutions, both wri  en 
largely by John Dickinson. The fi rst, called the “Olive Branch Petition,” assured the king of 
the colonies’ continued loyalty and pleaded for no further hostile action until the standing 
issues could be resolved. It said in part:

A  ached to your Majesty’s person, family, and Government, with all devotion 
that principle and aff ection can inspire; connected with Great Britain by the 
strongest ties that can unite societies, and deploring every event that tends in 
any degree to weaken them, we solemnly assure your Majesty, that we not only 
most ardently desire the former harmony between her and these Colonies may 
be restored, but that a concord may be established between them upon so fi rm 
a basis as to perpetuate its blessings, uninterrupted by any future dissensions, 
to succeeding generations in both countries, and to transmit your Majesty’s 
name to posterity, adorned with that signal and lasting glory that has a  ended 
the memory of those illustrious personages, whose virtues and abilities have 
extricated states from dangerous convulsions, and by securing the happiness to 
others, have erected the most noble and durable monuments to their own fame.

The second resolution, entitled the “Declaration of the Causes and Necessity of Taking 
Up Arms,” took a diff erent tone. It explained why the colonies were justifi ed in standing up 
for their rights while resisting the actions of the British government:

Our cause is just. Our union is perfect. Our internal resources are great, 
and, if necessary, foreign assistance is undoubtedly a  ainable. We gratefully 
acknowledge, as signal instances of the Divine favour towards us, that his 
Providence would not permit us to be called into this severe controversy, until 
we were grown up to our present strength, had been previously exercised in 
warlike operation, and possessed of the means of defending ourselves. With 
hearts fortifi ed with these animating refl ections, we most solemnly, before God 
and the world, declare, that, exerting the utmost energy of those powers, which 
our benefi cent Creator hath graciously bestowed upon us, the arms we have 
been compelled by our enemies to assume, we will, in defi ance of every hazard, 
with unabating fi rmness and perseverance, employ for the preservation of our 
liberties; being with our mind resolved to dye Free-men rather than live Slaves.

In response to this declaration, King George III issued an offi  cial proclamation of 
rebellion and declared the colonies to be “open and avowed enemies.” He began hiring 
German mercenary soldiers, most of whom came from the Hesse-Kassel region. This is why 
the German mercenaries came to be called Hessians.

The military situation in the colonies worsened for the British over the next few 
months. Under the threat of possible American a  ack, British troops withdrew from Boston 
to Nova Scotia in March of 1776. At this point no signifi cant area of the thirteen American 
colonies remained under British control.

Thus far, the confl ict constituted a civil war. Many Americans merely wanted to 
obtain more recognition of their rights as British citizens. A growing number, however, had 
a diff erent goal in mind: complete separation from the British government. 
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They have healed the brokenness of My people superfi cially,
Saying, “Peace, peace,” but there is no peace.

Jeremiah 6:14

Assignments for Lesson 16
History

Read Patrick Henry’s “Give Me Liberty or Give Me Death!” speech (• American 
Voices, pages 36-37).

English

Read “Paul Revere’s Ride” by Henry Wadsworth Longfellow (• American Voices, 
pages 139-142). This poem, wri  en in 1860, had much to do with increasing the 
reputation of Paul Revere and his role in the Revolution, despite its historical 
inaccuracies.

Read “Concord Hymn” by Ralph Waldo Emerson (• American Voices, page 137). This 
poem was published in 1837 and gave us the phrase “the shot heard round the 
world.”

Bible

Write a 100-word paragraph that expresses your view on the legitimacy of the • 
American Revolution from God’s point of view. Were the American colonies right 
to rebel against the British monarch? Should they have remained loyal to the king 
and tried to work out something like the commonwealth status that developed 
later in the British Empire? Was Lutheran minister Dietrich Bonhoeff er right in 
participating in a plot against Adolph Hitler in Nazi Germany? Would Christians in 
Communist China be right to take part in an a  empt to overthrow the Communist 
government there? What is the proper role of American Christians toward our 
own government that o  en takes actions that are counter to the Christian faith? 
Did God use the wrong of the American revolution to bring about the good things 
that our country enjoys? Does God ever bring good out of something bad?

Begin memorizing the portion of Leviticus 25:10 inscribed on the Liberty Bell (see • 
the introduction to this unit for the text).

If you are using the optional Quiz and Exam Book, answer the questions for Lesson 16.
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Lesson 17
The Declaration of Independence

“Common Sense”

He was an Englishman who had failed in 
just about everything he had a  empted in his 
adult life. At thirty-seven years of age, he had 
come from England to the colonies to get a new 
start. When he came, he brought with him a le  er 
of recommendation from Benjamin Franklin, 
who was in England at the time. This man 
planned to edit a magazine in Pennsylvania. He 
had been in America for less than a year when, 
in January of 1776, he anonymously published 
a pamphlet in Philadelphia which sold a 
phenomenal 100,000 copies in three months. His 
identity was eventually revealed; and the man’s 
name, Thomas Paine, became widely known.

Paine had a skill for picking up an idea 
and expressing it in memorable terms. The 
pamphlet, “Common Sense,” was an eloquent 
and moving call for the independence of the 
American colonies from Great Britain. Paine 
said that the king had acted as a brute toward 
the colonies and that everything in reason 
and nature declared “‘Tis time to part.” 

Paine focused his a  ention on the actions of the king instead of Parliament. Although the 
resolutions adopted by Congress in July of 1775 gave assurances that the colonies did not 
want to separate from Britain, Paine’s words increased the desire of many Americans for the 
colonies to declare their independence.

“These Colonies Ought to Be Free”

Paine’s pamphlet both refl ected and furthered the growing sentiment for independence. 
On June 7, 1776, Richard Henry Lee of Virginia proposed a resolution in the Continental 
Congress which stated that “these united colonies are, and of right ought to be, free and 
independent states.” The resolution was debated, and then a commi  ee was named to dra   
a formal declaration of independence. The commi  ee was composed of Benjamin Franklin, 
John Adams, Thomas Jeff erson, Robert Livingston of New York, and Roger Sherman of 
Connecticut. Jeff erson and Adams were asked to produce the dra  , and Adams deferred 
to Jeff erson for the task because Adams thought Jeff erson was the be  er writer. Jeff erson 
completed his fi rst dra   in a ma  er of a few days.

Thomas Paine
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Then Jeff erson’s dra   was debated and edited by the Congress. Lee’s original resolution 
passed Congress on July 2, 1776. Rejoicing over the vote, John Adams predicted that July 2 
would become the most remembered date in American history. Actually, that honor was 
given to July 4, 1776, when Jeff erson’s Declaration, as amended by the delegates, was adopted 
by the Congress. Representatives from all thirteen colonies signed the Declaration.

“We Hold These Truths To Be Self-Evident”

In the Declaration, Jeff erson provided the best statement to that point of the political 
philosophy that led the colonial leaders to declare the colonies’ independence from Britain. 
It is a classic statement of Enlightenment thinking, appealing to “the Laws of Nature and 
of Nature’s God” and enumerating 
truths that rational men held to be “self-
evident.” The Declaration gives a long 
list of wrongs commi  ed by George 
III against the colonies. The colonists’ 
grievances were against the actions of the 
king as head of the government and not 
against Parliament. Even with the growth 
of the powers of Parliament in previous 
decades, the king was still the head of 
the British government. The document 
concludes with a declaration of the 
United States’ independence from Britain 
taken from Lee’s original resolution. The 
signers, relying on “the protection of 
Divine Providence,” pledged to each other 
“our lives, our fortunes, and our sacred 
honor.”

Jeff erson’s closing words were 
not just fl owery eloquence. When the 
colonies embarked upon this course, they 
did indeed risk everything. The British 
government considered colonial leaders 
to be rebels and traitors. If the cause for 
independence failed, they could expect to 
be treated as such and face execution. As 
Benjamin Franklin put it, the colonists had to hang together or they would hang separately. 
Despite the dangers they faced, the patriots had great confi dence in the strength and 
correctness of their cause.

Divided Colonies

The colonists as a whole, however, were not united in a desire for independence. 
Many members of the upper class, for instance, saw great dangers in independence; and they 
decided to remain loyal to Britain. Although exact numbers cannot be known, John Adams 
estimated that perhaps one third of the colonists strongly favored independence, one third 
favored remaining a part of the British Empire, and the other one third was open to being 

Dra  ing the Declaration of Independence
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persuaded one way or the other. As time went on, that critical third portion of the colonial 
population developed the desire to become independent. This gave the independence 
movement the public support it needed to grow from being a small band of revolutionaries 
to being the majority of the colonists.

When independence was declared, almost 170 years had passed since the fi rst English 
colony had been established in North America. What began as a few tiny outposts had become 
a strong nation. A growing sense of American identity, a history of insensitive policies by the 
British government, and the widespread acceptance of Enlightenment thinking on the nature 
of civil government led to the colonists declaring their independence. Now they had to fi ght 
the strongest army in the world to defend that declaration.

Then all the people said to Samuel, “Pray for your servants
to the Lord your God, so that we may not die,

for we have added to all our sins 
this evil by asking for ourselves a king.”

 1 Samuel 12:19

The names of the two largest political parties in England at the time came from derogatory labels 
given to them by their opponents. The Tory party generally supported the king. The word Tory 
comes from the Irish Gaelic word toraidhe, which means a robber or a pursued man. It was fi rst 
used for the supporters of King James II, who were largely the land-owning aristocrats. The 
term came to be applied to anyone who supported 
the throne, and it has since developed the broader 
meaning of a conservative. The opposition party was 
called the Whigs. The term Whig is from the Sco  ish 
word whiggamore, which means ca  le driver. It was 
applied to Sco  ish dissenters in the 17th century and 
later came to be used for the land-owning gentry that 
supported Parliament against the throne. In relative 
terms the Whigs were the more liberal party. Two 
things that English political leaders did not want to 
be called were Irish robbers and Sco  ish ca  le drivers, 
so that is precisely what their opponents called them. 
The terms came to be used in the colonies as well: 
people loyal to Britain were called Tories, while 
patriots were o  en called Whigs.

Political Cartoon Showing “The Tories and the 
Whigs Pulling for a Crown”



Unit 4: Revolution88

Assignments for Lesson 17

History
Read “Common Sense” (excerpts) by Thomas Paine (• American Voices, pages 38-
42). 

Read the Declaration of Independence (• American Voices, pages 43-46). 

English

Read the poems by Phillis Wheatley in • American Voices, pages 34-35.

Bible

Continue developing your ideas about the correctness of the American Revolution • 
according to the Bible.

If you are using the optional Quiz and Exam Book, answer the questions for Lesson 17.

What Was Happening In the World?

1774—Joseph Priestley discovers oxygen. He calls it dephlogisticated air.

1775—The Barber of Seville debuts featuring the famous character Figaro.

1776—The book The Wealth of Nations by Adam Smith promotes capitalism by encouraging 
governments to allow private citizens to pursue business unhindered by regulations.

1783—The fi rst manned balloon fi ght takes place in Paris.
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Lesson 18
The Revolutionary War

Great Britain was the most industrialized nation in the world. Its strong economy was 
growing in large part because of its overseas trade and its colonies, primarily the American 
colonies. The British navy ruled the waves; its army was experienced, used to winning, and 
in fact won several major ba  les during the Revolutionary War. At one time or other during 
the war, British forces controlled the cities of Boston, New York, Philadelphia, Charleston, 
and Savannah.

On the other hand, the population 
of the American colonies was a fraction of 
Britain’s. The American colonies had no 
standing army, a tiny navy, colonial militias 
that received li  le professional training, and 
limited resources for conducting a war. The 
Continental Congress was not a strong central 
government, and many of the individual 
colonial governments were also weak. The 
new nation did not have a unifi ed national 
currency. Many soldiers were paid only with 
the promise of receiving land grants a  er the 
war—if the colonies proved to be victorious.

On this basis, the American David 
took on the British Goliath. As we shall see, 
the outcome of the Revolutionary War was 
the same as the outcome of that Biblical 
confrontation.

Initial Actions

The Americans embarrassed the British at Lexington and Concord and infl icted severe 
losses on the Redcoats at Breed’s Hill. Soon British forces withdrew completely from Boston. 
Following these initial events, only sca  ered military activity took place for a time. Colonial 
forces invaded Canada in the hope of bringing it into the confl ict on their side, but the a  empt 
stalled and came to nothing. 

The two-part British strategy for defeating the revolution called for (1) seizing the 
largest American cities and (2) dividing New England from the rest of the colonies. One 
place that accomplished both these ends for the British was New York City. On July 2, 1776, a 
British force of 32,000 men began landing in New York harbor. George Washington led a force 
of about 19,000 Continental Army soldiers and militiamen to oppose them. Successful British 
advances forced Washington to withdraw from the area, and the American commander led 
his army to a position near Philadelphia. British forces controlled New York City for the rest 
of the war.

Nathan Hale was a captain in the Continental 
Army who served as a spy behind British lines 
on Long Island, New York. He was captured 
by the British on September 21, 1776, and 
hanged the next day. His last words were, “I 
only regret that I have but one life to lose for 
my country.”

The Execution of Nathan Hale
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“The Crisis”

The outlook for the Americans in the la  er 
half of 1776 was bleak. One of the volunteers in 
Washington’s colonial army was the writer Thomas 
Paine. In late 1776 he composed a new pamphlet, 
“The Crisis,” that was published in December of 
that year. The pamphlet encouraged Americans 
to stay the course and to believe in the justness of 
their cause.

General Washington appreciated Paine’s 
pamphlet and ordered that it be read aloud to 
his discouraged troops. Soon the fortunes of the 
American forces improved. On Christmas night, 
1776, Washington led his men across the icy 
Delaware River and made a surprise a  ack on 1,500 
Hessians at Trenton who were not expecting any military activity that night. The a  ack was 
a decisive victory for the patriots. Washington’s men then pushed back Redcoat regiments at 
Princeton, New Jersey, and made winter camp in northern New Jersey.

The next major engagements took place in the fall of 1777. British troops moved 
on Philadelphia and captured that city. Washington led his men from New Jersey to 
countera  ack, but the Americans’ eff orts failed. The British controlled Philadelphia and 
enjoyed a comfortable winter in the city. Meanwhile, the Continentals set up camp in 
Valley Forge, just outside of Philadelphia, and endured the harsh winter of 1777-1778 with 
insuffi  cient food and scant clothing. Washington feared that his army might starve or disband, 
so he requested immediate assistance from the Continental Congress, which had fl ed from 
Philadelphia before the advancing British forces.

Saratoga

Meanwhile, the turning point of the war occurred further north. British General John 
“Gentleman Johnny” Burgoyne led a force south from Canada with plans to invade the 
Hudson River valley and thus sever New England from the rest of the colonies. However, the 

British invasion bogged down 
in the dense New York woods. 
The mobile Americans launched 
several successful a  acks and 
forced Burgoyne to surrender at 
Saratoga on October 17, 1777. It 
was a decisive and embarrassing 
defeat for the British.

The American victory 
at Saratoga was important 
for patriot morale and for 
international relations. News 
of the victory led the French 
government to recognize the 
United States as a sovereign 

Until the American Revolution, the 
traditional way to fi ght a ba  le was to 
have soldiers line up and advance toward 
the enemy while shooting and reloading. 
As troops were killed or wounded, the 
line reformed and made another advance. 
This led to huge numbers of casualties. 
The American forces introduced a 
diff erent way of fi ghting. They preferred 
making surprise a  acks and fi ring from 
behind trees, rocks, and other cover. The 
British thought this was an unmanly 
way to fi ght, but it was an eff ective way 
to win ba  les.

Burgoyne Surrenders at Saratoga
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nation and to enter the war on America’s side. France 
had already provided a small amount of assistance; but 
the formal alliance brought more money, ammunition, 
and even some troops to the American cause. The French 
government enjoyed the opportunity to embarrass and 
potentially to defeat the British forces that had defeated 
them in the French and Indian War a few years earlier.

Action in the West

During 1778, Americans achieved several victories 
on the western frontier. British forces had made alliances 
with Indian tribes in an a  empt to control the region 
west of the thirteen colonies. American frontiersman 
George Rogers Clark led successful surprise a  acks on 
British positions at Kaskaskia (in present-day Illinois) 
and Vincennes (in what is now Indiana). The next year, 
American General John Sullivan led a decisive a  ack on 
the Iroquois at what is now Elmira, New York. Daniel 
Boone held off  several British-backed Indian a  acks 
against American se  lements in Kentucky. These victories 
dissolved any eff ectiveness of the British-Indian alliance 
in the West and enabled more rapid se  lement of the 
region a  er the war. 

Southern Ba  les

As the war worsened for the British, they 
concentrated greater eff orts on the Southern colonies. The 

British hoped that infl uential Southerners would feel loyalty to England and stem the tide of 
American success. The invading army also tried to play on racial divisions in the South by 
enlisting blacks into the king’s forces.

The British took control of 
Charleston and Savannah, then moved 
inland to seize additional areas. A 
British force under General Lord 
Charles Cornwallis decisively defeated 
an American army at Camden, South 
Carolina. Then on October 7, 1780, at 
the ba  le of King’s Mountain on the 
border of North and South Carolina, 
American forces defeated the British 
in what was the turning point of the 
war in the South. The British lost again 
at Cowpens in South Carolina in early 
1781. In addition, the loyalist uprising 
in the South for which the British had 
hoped did not materialize.

Benedict Arnold was a general in the Continental 
Army. He served the colonial cause with distinction and 
developed a close relationship with George Washington. 
However, he was prideful and undisciplined and 
received a reprimand from Washington. Needing 
money to support his extravagant lifestyle, Arnold 
initiated contact with the British and off ered to help 
them in exchange for a large sum of money. In 1780 
Arnold was commander of the American post at West 
Point, New York, north of New York City. He planned 
to turn the post over to the British, but his scheme 
was discovered. Arnold escaped to the British side and 
became a general in the royal army. The British offi  cer 
who served as Arnold’s contact, John Andre, was 
captured by the Americans and hanged as a spy.

In September 1779, American 
Commodore John Paul Jones led 
a small fl eet to England where 
he approached a British ship, the 
Serapis. The British a  acked 
Jones’ fl eet and demanded that he 
surrender, but Jones replied, “I 
have not yet begun to fi ght.” His 
own ship sank, but Jones escaped 
to another vessel and captured 
the Serapis. This is considered 
one of the greatest naval victories 
in American history.

John Paul Jones
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British Surrender

Cornwallis retreated to the Chesapeake Bay, hoping to gain control of that strategic 
area. To counter his move, Washington led his army south from New York, linked up with a 
new French force, and moved toward Cornwallis’ position. Meanwhile, a French naval fl eet 
sailed into position off  the Virginia coast. Cornwallis knew that his army was trapped; and 
on October 19, 1781, he surrendered his army to Washington. At the surrender, American 
army musicians joyfully played “Yankee Doodle,” while the British band mournfully played 
an English tune, “The World Turned Upside Down.” The British government realized that 
further military eff orts would be futile and in early 1782 agreed to negotiate a treaty of peace. 
America had defeated Britain.

The Outcome of the War

The Treaty of Paris, signed in 1783, formally 
ended the war that had begun in 1775. Great 
Britain recognized the existence of the United 
States of America as a new and separate nation. 
The Mississippi River was agreed to as the nation’s 
western border. The United States was interested 
in obtaining Canada; but Britain decided to keep 
it, and the United States backed off  and recognized 
British control of Canada. Britain wanted the return 
of loyalist property in the U.S. to British subjects and 
the se  lement of American debts owed to British 
individuals, but the treaty made no guarantees 
about these issues. 

France used its infl uence in the treaty 
negotiations to weaken England as much as 
possible. The French government had hopes of 
one day regaining some of the territory in North 
America that it had lost to England as a result of 

the French and Indian War. Because of Spain’s alliance with France on behalf of the United 
States, Spain eventually received Florida back from Britain. Spain also continued its control 
of the area of Louisiana which lay west of the Mississippi. 

Factors in the Confl ict

The American David defeated the British 
Goliath because of several factors. George 
Washington’s leadership, especially his character 
and courage, inspired the army and the nation. 
Washington defeated the British forces primarily 
by wearing them down over time instead of forcing 
confrontations which the Americans might well 
have lost. The American forces fought be  er than 
the British and had the advantage of fi ghting on 
their own soil. The developing consciousness of 

The American Revolution was a 
landmark event in the history of the 
world. It established the principles of 
individual freedom and government by 
the consent of the governed. It inspired 
revolutions in France a few years later, 
in Europe and South America in the 
fi rst half of the 1800s, and in Africa in 
the twentieth century.

The Treaty of Paris begins:

In the name of the most holy and 
undivided Trinity. 

It having pleased the Divine Providence 
to dispose the hearts of the most serene 
and most potent Prince George the 
Third, by the grace of God, king of Great 
Britain, France, and Ireland, defender 
of the faith, duke of Brunswick and 
Lunebourg, arch-treasurer and prince 
elector of the Holy Roman Empire etc., 
and of the United States of America, 
to forget all past misunderstandings 
and diff erences that have unhappily 
interrupted the good correspondence 
and friendship which they mutually 
wish to restore. . . .
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Americans as a separate people gave them 
a cause for which they were willing to fi ght. 
Assistance from France proved to be a major 
help to the American eff ort. 

On the other hand, Britain’s military 
suff ered from poor leadership from its generals. 
In addition, fi ghting a war on several fronts far 
from home proved diffi  cult. To maintain their 
supply lines, British forces had to stay close 
to the Atlantic coast. But perhaps the major 
failing of the British was in its overall political 
relationship with the colonies. When questions 
arose involving control of the colonies, the 
British answer was usually to crack down. This 
did not win much loyalty from the Americans. 
The British have used this approach many 
times in dealing with their colonies, in places 
such as India and Ireland. The American 
colonies simply decided not to put up with it 
any longer.

The war for American independence took on 
some aspects of a world confl ict. Spain began 
helping France in 1779, and the Netherlands 
allied itself with the United States in 1780. 
A Prussian, Baron von Steuben, helped train 
and discipline American troops at Valley 
Forge in the spring of 1778. The Marquis de 
Lafaye  e of France was commissioned a major 
general by the Continental Congress at the 
age of twenty and served on Washington’s 
staff . Lafaye  e served with distinction in 
several military campaigns and also used his 
infl uence in France to encourage the French 
government to provide more assistance to 
the Americans. Casimir Pulaski of Poland 
fought with the Americans as a brigadier 
general. He was killed in a British a  ack on 
Savannah, Georgia, in October of 1779.

Following his signifi cant infl uence during the American Revolution, Thomas Paine le   the U.S. for 
Europe in 1787. He divided his time between Britain and France, mostly working on inventions. 
He supported the French Revolution of 1789, 
and his book The Rights of Man (1791-1792) 
was an eloquent statement of the philosophical 
basis for the overthrow of the French monarchy. 
Paine hoped for such a revolution in Britain as 
well, and his stance made him an outcast in that 
country. In 1792 Paine became a French citizen 
and was elected to the French National Assembly, 
even though he could not speak French. However, 
he condemned the execution of Louis XVI. This 
and his alignment with one of the factions in 
the revolution caused him to become suspect by 
another faction, and he was imprisoned in late 
1793 for almost a year. During his imprisonment, 
he worked on his next signifi cant book, The Age 
of Reason (1794-1795). This book announced 
his rejection of Christianity and the church, 
his denial of the authority of Scripture, and 
his proposal for the adoption of Deism. This 
stance cost Paine much of what popularity he 
had le  . Later, Paine criticized Napoleon for 
his dictatorial rule. President Thomas Jeff erson 
invited Paine to return to the U.S., which he did 
in 1802. Paine died in 1809.

In this illustration, Thomas Paine is shown holding 
a “Rights of Man” scroll. Around his head are 

wri  en injustices such as “treason” and “cruelty.” 
He is standing on words suggesting

 moral and righteousness acts.
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Through God we shall do valiantly,
And it is He who will tread down our adversaries. 

Psalm 60:12

Assignments for Lesson 18

History

Read “The Crisis” (excerpts) by Thomas Paine (• American Voices, pages 47-48).

English

Thomas Paine was an expert in the style of writing known as persuasive argument. • 
Persuasive writing includes appealing to emotion, building a case by stating certain 
facts, presenting one’s own side as just and right, and casting one’s opponent as 
ignorant or evil. Write a paragraph that is a persuasive argument for a cause in 
which you believe strongly.

Bible

Do Paine’s Biblical references in “Common Sense” aff ect how you see the American • 
Revolution in light of the Bible?

If you are using the optional Quiz and Exam Book, answer the questions for Lesson 18.

Revolutionary War dates:

Fighting began in 1775.
Independence was declared in 1776.

The British surrendered in 1781.
The Treaty of Paris was signed in 1783.
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Lesson 19
Society and Government

A  er the Revolution

Any war causes hardships for the people aff ected by it, whether the people are 
civilians or enlisted in the fi ghting forces. This is especially true for those who live where 
the fi ghting takes place. Many Americans suff ered greatly during the war that secured their 
independence. The British were merciless about destroying property in the cities and towns 
they occupied. Farms were ruined both from fi ghting and from troop movements. Thousands 
of families suff ered hardships when husbands and sons le   for the war, and many of those 
loved ones did not return.

The Revolutionary War was in some ways a civil war that created deep divisions in 
American communities and families. Many Americans found it diffi  cult to decide whether 
to remain loyal to England or to become patriots. Most colonial government offi  ce-holders 
and Anglican clergy, some businessmen, and many small farmers remained loyal to England. 
During and a  er the war, about 100,000 British loyalists le   the United States to live in Canada, 
Britain, or the West Indies. They took with them a great deal of money and individual talent 
that could have helped the new nation.

American Society and Economy

American government and society remained relatively stable through the war and 
in the years immediately following. This was true because, by the time of the revolution, 
America had a strong tradition of self-government and local responsibility. People were used 
to governing themselves; so when the colonies became an independent nation, Americans 
largely continued the same forms of local and state governments they had known.

The war caused serious 
economic disruption throughout 
the new nation. Because of the 
need to supply the army and 
the interruption to the American 
economy caused by the war, prices 
for food and other items rose 
signifi cantly. Some businessmen 
took undue advantage of the 
situation and made large profi ts 
when they sold supplies to the 
Continental Army. Some poor 
farmers and shopkeepers resented 
the hardships they faced while 
people in the upper class were 
faring much be  er. However, the 

The State House in Philadelphia, Pennsylvania, 1778
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war also brought about some positive changes in the American economy. New industries 
developed, especially those associated with war. The loss of trade with England spurred the 
development of new trading relationships with other countries.

The single most important factor in determining wealth and status in America was 
the ownership of land. The more land a person owned, the greater was his wealth and social 
status. Large landowners continued to exert considerable infl uence a  er the Revolution. 
However, America off ered people a chance at upward mobility. Indentured servants, for 
instance, who were lowest on the social ladder except for slaves, became landowners a  er 
fulfi lling their indenture requirements. 

Although American society was strongly infl uenced 
by English society, it was not an exact reproduction of it. 
English royalty and nobility, an infl uential factor in the 
homeland, did not migrate to America. Landowners 
in England who could aff ord to migrate to the colonies 
became some of the wealthiest and most infl uential 
families in America. The Byrd, Randolph, Rolfe, and 
Mason families, for instance, were some of the earliest 
se  lers in Virginia; and even today descendants of these 
families are leading fi gures in Virginia. 

Tradesmen with needed skills were much in 
demand in the colonies. On the other hand, the colonies 
had fewer household servants than were found in England. 
Opportunities for owning land and building wealth were 
so much greater in the colonies than in England that few 
people in America were willing to spend much time as 
other people’s servants. This possibility for personal 
advancement was an important dynamic in American 
society and in the American economy

One major diff erence between English and 
American societies was the greater number of slaves in 
the colonies. Plantation owners in the southern colonies 
wanted a large supply of cheap labor, and slavery 
provided this for them. In 1750 slaves outnumbered 
whites in South Carolina 39,000 to 25,000. Southern whites 
o  en lived in great fear of slave uprisings, and colonial 
legislatures (later state governments) passed slave codes 
that restricted the movements and activities of slaves. 
African-American slaves had an active and rich culture of 
their own, but it was largely ignored by whites. Despite all 
the high-sounding talk of personal freedom, government 
by the consent of the governed, and new opportunities 
in America, slaves were one group that did not enjoy 
opportunities for personal advancement.

Se  lement of the West

The revolution encouraged more rapid se  lement 
of the lands west of the Appalachian Mountains, especially 

The se  lements just west of the 
Appalachian crest in the region 
controlled by North Carolina 
(the area that later became the 
eastern part of Tennessee) felt 
some insecurity about their 
status during the 1780s. North 
Carolina found it diffi  cult to 
govern and protect the area, 
but it had not ceded the land to 
Congress. Land speculators were 
interested in developing the area, 
but fi guring out who actually 
controlled land rights was 
diffi  cult. In 1784 a government 
formed in the area under the 
name of the State of Franklin. 
Neither Congress nor North 
Carolina recognized the new 
government, which proved to be 
ineff ective and largely powerless. 
The State of Franklin fi zzled out 
and disbanded in 1788.

The Mountains of East Tennessee
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in the areas that would become Ohio, Tennessee, 
and Kentucky. Traders from the English colonies of 
Pennsylvania and Virginia entered Ohio sometime 
a  er 1730. The fi rst English se  ler in what would 
become Tennessee arrived in 1769, and thousands 
followed over the next several years. Nashville 
(fi rst called Nashborough) was se  led during 
the war, in 1779-80. Daniel Boone oversaw the 
carving out of the Wilderness Road through the 
Cumberland Gap in 1775, and through it Boone 
led thousands of se  lers into Kentucky. 

The western region witnessed many 
confl icting land claims by the French, the English 
who controlled Canada, Native American tribes, 
and American se  lers. The Northwest Ordinance 
passed by Congress in 1787 helped bring order to 
the area.

Articles of Confederation

The Continental Congress began as a 
meeting of representatives from the several 
independent colonies to discuss what actions 
they might take against British policies. When 
fi ghting broke out, Congress began functioning 
as a central government even though it had li  le 
power. Americans were highly suspicious of a 
strong central government. This mistrust, a  er all, was why they were breaking away from 
Britain. While the Continental Congress was relatively weak, it did manage to hold the new 
nation together.

Work began on a governing document for the new nation soon a  er the Declaration of 
Independence was adopted. However, writing the Articles of Confederation for the new states 
took more than a year; and the process of having the Articles ratifi ed by all thirteen states 

took even longer. One major point of contention 
was the handling of western lands. States such as 
Virginia, New York, and Connecticut, which had 
claims to trans-Appalachian lands, wanted to keep 
them so that they could get revenue from the sale 
of those lands. States with fi xed borders, such as 
Maryland, Delaware, and New Jersey, wanted the 
territories to be given to the central government 
so that all the states could profi t from land sales. 
States that had western land claims fi nally agreed 
to cede their lands to the national government, 
and the Articles of Confederation went into eff ect 
a  er Maryland ratifi ed them in early 1781.

The Articles of Confederation provided the 
foundation for much of the phrasing and many 

The individual states wrote new 
constitutions during the 1780s, since 
their previous governing documents had 
been wri  en when they were colonies 
of England. Many of these new state 
constitutions were experiments in 
expanded rights for the people. They 
included bills of rights and broader voting 
rights. Before the revolution, the vote was 
generally given to free males who owned 
a certain amount of property. A  er the 
revolution, property qualifi cations were 
lowered. Slaves and women, however, 
were still not allowed to vote.

Replacing the British Flag
with the American Flag as the British Fleet 

Leaves New York Harbor, 1783
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of the provisions of the Constitution that came later. However, the Articles were diff erent 
in signifi cant ways. Each state was declared to be sovereign. Each state had one vote in 
Congress regardless of population. The Articles made no provision for either a national 
executive or a national judicial system. Congress could declare war but had no power to tax. 
Its revenues came from requests made to the states, and the states could ignore the requests 
if they wished. The colonies had been independent entities for their entire existence, and the 
new state governments were reluctant to cede signifi cant powers to a national government.

This fi rst a  empt at national self-government by the United States under the Articles 
of Confederation was not a resounding success, as we will see in the next unit. However, 
it was an important step toward creating the system of government we now enjoy in the 
United States.

The rich and the poor have a common bond,
The Lord is the maker of them all. 

Proverbs 22:2

Assignments for Lesson 19

History

Read the Articles of Confederation (• American Voices, pages 49-54).

English and Bible

Many people believe that the United States is God’s new chosen people. Certainly 
God has richly blessed America, and we can see His guiding hand in our history. However, 
no one has ever received a revelation from God stating that He has made a covenant with 
the United States the way He did with Israel or the way He did for all believers through 
Christ. God made a covenant with Abraham and his descendants, the twelve tribes of Israel 
(Genesis 15:1-6 and 35:9-12). God off ered a new covenant to everyone who puts their faith in 
Jesus (Hebrews 9:6-12). A be  er understanding of God’s relationship with the United States 
is the realization that God has blessed and guided our country and that Christians have a 
stewardship from God to use well the blessings He has given us. We have a responsibility to 
take advantage of our freedom to live for Him and to communicate His word. 

Write one page on your thoughts about God’s relationship to the United States.• 

If you are using the optional Quiz and Exam Book, answer the questions for Lesson 19.
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Lesson 20—Bible Study:
God Is Sovereign

In 1776 representatives of thirteen British 
colonies in America declared that the colonies 
were now a separate nation, the United States of 
America. They declared their independence from 
Britain “with a fi rm reliance on the protection 
of Divine Providence” and on the basis of “self-
evident truths” about man and government. A  er a 
protracted and costly war, Great Britain recognized 
the status of the United States as an independent 
nation. People usually give credit for the creation 
of the new nation to the courageous and intelligent 
leadership provided by the men who are o  en called 
the Founding Fathers. From the perspective of the 
Bible, however, the real credit for the establishment 
of the new nation and government belongs to God.

God is the ultimate and sovereign Power 
who guides history. Paul said that God “made from 
one man every nation of mankind to live on all the 
face of the earth, having determined their appointed 
times and the boundaries of their habitation” (Acts 
17:26). Boundaries of habitation have changed as people have migrated to or invaded other 
countries. The appointed times for nations and kingdoms have come and gone as rulers 
and governments have risen and fallen throughout history. The Bible says that all of this is 
ultimately the work of God.

When Mary glorifi ed the Lord on her visit to Elizabeth, she sang, 

 He has brought down rulers from their thrones,
 And has exalted those who were humble.
 He has fi lled the hungry with good things;
 And sent away the rich empty-handed.
 Luke 1:52-53

Human history may record that one king or country defeated another, but faith sees 
what happened as the work of God. History books say that a military leader invaded another 
country to control it or to exact revenge for a wrong done to him. From God’s perspective, 
however, such events took place to fulfi ll His divine purpose.

Bible Examples

Many times in the Old Testament, the writers of Scripture provide God’s point of view 
regarding the military and political events being described. Here are a few examples:

LIbrary of Congress Offi  cials with a Copy of 
the Declaration of Independence, 1921
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When Rehoboam rejected the advice of his older counselors, the Northern Kingdom • 
of Israel rebelled against him and against the dynasty of David’s house. On the 
surface, it appeared to be a problem caused by the generation gap; but the inspired 
writer of Chronicles says that, “The king did not listen to the people, for it was a 
turn of events from God that the Lord might establish His word” (2 Chronicles 
10:15). 

Later, Shishak of Egypt a  acked Israel “because they (Rehoboam and the nation of • 
Judah) had been unfaithful to the Lord” (2 Chronicles 12:2). Shishak himself was 
probably not aware of this divine impetus behind his actions. No doubt he saw his 
actions as motivated by a desire for conquest and control. The perspective of faith, 
however, revealed what God was doing through Shishak.

A  er the Babylonians conquered Judah, God raised up the Persian leader Cyrus to • 
punish the Babylonians. In Isaiah 44:28-45:1, the Lord called Cyrus His shepherd 
and His anointed. This passage gives God’s perspective on what might otherwise 
be seen as merely political-military maneuvering.

Daniel interpreted the dreams of Nebuchadnezzar as the predictions of the rise • 
and fall of successive empires in the Mediterranean and Middle Eastern world. 
Daniel said of God:

It is He who changes the times and the epochs;
He removes kings and establishes kings;
He gives wisdom to wise men
And knowledge to men of understanding.
Daniel 2:21

The rise and fall of kingdoms that were predicted through Nebuchadnezzar’s 
dreams were the work of God, whether or not the people involved in those events 
recognized it as such.

Government Is from God

The Bible teaches that government itself is a work of God. Paul wrote that, “Every 
person is to be in subjection to the governing authorities. For there is no authority except 
from God, and those which exist are established by God” (Romans 13:1). God established 
governmental authority among men for our well-being. Sometimes leaders come to power 
who work against God, but even they are within His sovereign will.

Paul wrote Romans while he was under the political authority of the Roman emperor. 
Today, although someone might seize power in a country and rule as dictator, most 
governments in the world are formed by popular vote. Nevertheless, governmental authority 
is still from God. If God can create monarchies, He can create republics and democracies. In 
His sovereignty, God guides, uses, and works through the actions and decisions of people to 
accomplish His will.
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Seeing God’s Hand in Current Events

We can see most clearly how the hand of 
God has worked in human events when inspired 
prophets or the inspired writers of Scripture tell 
us God’s meaning for certain events, as in the Old 
Testament passages cited above. When it comes 
to post-Biblical and contemporary events, God’s 
meaning is less clear because we do not have 
inspired interpreters explaining God’s meaning 
to us. God’s hand has been cited as being behind 
such events as fl oods and hurricanes, the defeat of 
Nazi Germany, the fall of Communism in Europe, 
and the election (or defeat) of certain political 
candidates. We should interpret these and other 
events humbly and with the recognition that our 
fallible minds might be in error. At the same time 
we should resist the temptation in today’s world 
to a  ribute these events only to weather pa  erns, 
military strategy, and political or economic forces. 
We must interpret both history and current events 
by the precedents and principles in Scripture and 
by believing that God is still in charge. 

God is indeed in charge. We must realize that God either is in control of the world 
or He is not. He is in control even though some things happen which we do not like or 
understand. If everything that happened in the world had to meet with our approval and be 
within our understanding, we would be sovereign instead of God.

The psalmist said, 

 The Lord nullifi es the counsel of the nations;
 He frustrates the plans of the peoples.
 The counsel of the Lord stands forever,
 The plans of His heart from generation to generation.
 Psalm 33:10-11

As we study American history, we need to remember that God causes the rise and 
fall of nations and that “My times are in Your hand” (Psalm 31:15a). We should remember 
Biblical principles such as, “Righteousness exalts a nation, but sin is a disgrace to any people” 
(Proverbs 14:34). As we continue our study of American history, we will examine other 
Biblical principles that will help us see American history through eyes of faith.

Oh, the depth of the riches both of the wisdom and knowledge of God!
How unsearchable are His judgments and unfathomable His ways!

Romans 11:33
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Assignments for Lesson 20

English

Write a poem that expresses the Bible’s teachings about God’s sovereignty over • 
nations and persons.

Finish the writing assignment you chose for unit 4.• 

Bible

Recite or write the portion of Levicitus 25:10 on the Liberty Bell from memory.• 

 If you are using the optional Quiz and Exam Book, answer the questions for Lesson 20 and 
take the quiz for Unit 4.
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Unit 19

The Triumph
of Progressivism

Theodore Roosevelt was a progressive Republican who wanted to use the power of the 
Federal government for the good of the nation. He began a trend of progressive reforms that 
continued into the Ta   and Wilson administrations. The late nineteenth century and early 
twentieth century was a period of tremendous innovation and change. One key example of 
this was the construction of the Panama Canal. The division in society between conservative 
and liberal, traditional versus modern, extended into churches, with the result that several 
groups suff ered splits and Christendom became even more divided.

Lessons in This Unit

Lesson 91—America in 1900
Lesson 92—T. R. and Ta  
Lesson 93—A Time of Invention
Lesson 94—The Panama Canal
Lesson 95—Bible Study: Liberal and Conservative
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Memory Verse

Memorize 1 Timothy 6:20-21 by the end of this unit.

Books Used

The Bible• 
American Voices•  
Mama’s Bank Account• 

Writing

Choose one of the following writing assignments:

What is the Christian’s responsibility toward the environment? What is the proper • 
Biblical balance between taking God’s creation for granted and worshiping it as a 
deity? Write a two-page essay on this.

Write a two-page essay on political third parties. Are they hopeless, bothersome • 
eff orts that sometimes wind up le  ing the wrong candidate win, or are they the 
best chance ever to get the Democratic and Republican Parties to respond to the 
desires of the people? What does someone sacrifi ce by supporting one of the major 
parties, and what does a person sacrifi ce by supporting a third party? What does 
someone gain by supporting either? Try to talk with someone who supports a 
third party (Constitution, Green, Libertarian, Reform, etc.) to get his or her ideas.

What concerns you about the liberal versus conservative division among believers? • 
How can people with diff ering religious beliefs be unifi ed? Suggest some answers 
in a two-page essay.

Mama’s Bank Account

In this book, Katherine Forbes tells stories about her Norwegian immigrant family in 
San Francisco in the early 1900s. The incidents that Forbes relates are funny, touching, and 
thought-provoking; but they always weave their way back to her mother, the most special 
person in her life. We see something of the subculture in which immigrants lived as they 
tried to make a new life in America. The book was published in 1943. It was adapted into a 
Broadway play the next year and made into an excellent movie in 1948. The theatrical and 
movie versions were entitled I Remember Mama. The movie is available on DVD. Plan to 
fi nish the book by the end of this unit.
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Lesson 91
America in 1900

As the nineteenth century came to a close in 1900, the United States stretched from 
coast to coast and consisted of forty-fi ve states. Utah was the last state to have entered the 
Union, having been admi  ed in 1896. Oklahoma, Arizona, New Mexico, Alaska, and Hawaii 
were still territories. The U.S. census and other sources of statistical information off er us 
some insights into the nature of American life in that landmark year.

Population

The offi  cial population of the United States in 
1900 was 76,212,168. A century earlier, the nation had 
been home to about 5.3 million persons. Today, over 
three hundred million people reside in this country.

The 1900 population fi gure was an indication of 
the period’s rapid growth. The 1900 number refl ected 
a 21% increase over the 1890 census. The 1890 total 
was 25% higher than the 1880 count, which in turn 
was 26% more than the 1870 fi gure. This growth was 
based primarily on three factors: more women were 
giving birth to babies, more of those babies survived 
infancy, and the infl ux of immigrants into the country 
was signifi cant. The racial makeup of the American 
population included 66.8 million whites and 8.8 
million blacks. Just under a quarter million residents 
were Native Americans, and about 115,000 were of 
Asian descent.

About one-third of the U.S. population in 1900 
was either foreign-born or the children of those who 
were born in another country. Some 13.6% of the 
population (or about one out of every seven persons) had been born in another land. This 
indicates the profound impact that immigration was having on the nation.

In 1900 the United States was still predominantly a rural nation. Sixty percent of the 
population lived in communities of 2,500 or less. The population of fi ve states was over 90% 
rural. However, as we indicated in an earlier lesson, cities were becoming the defi ning feature 
of American life. This can be seen by the fact that in 1860, 83% of the population had lived 
in communities of 2,500 population or smaller. Between 1880 and 1900, the country’s rural 

population increased by just under 
ten million persons, while urban 
population during the same period 
increased by over sixteen million.

The estimated world population in 1900 was 1.6 billion. 
Today, that fi gure is estimated to be over 6.5 billion.

Children in New York City, c. 1910
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Only three U.S. cities had a population greater than one million in 1900. The fi ve largest 
cities were New York City (3.4 million), Chicago (1.7 million), Philadelphia (1.3 million), St. 
Louis (575,238), and Boston (560,892). Los Angeles registered 102,479 residents in the 1900 
census.

The life expectancy for the average American in 1900 was only 47.3 years, which 
refl ects the signifi cant impact of disease, infant mortality, and dangerous work conditions. 
The life expectancy in America today is about 77.5 years. In 1900 about 4% of the population 
was 65 and over. Today that fi gure is 12%.

The Working World

In 1900 the United States had the largest industrial output of any country in the world. 
The nation had achieved this status in 1894, having grown rapidly since the end of the Civil 
War. A major factor in this growth was the production of steel, which proved to be a superior 
product to iron. Steel was important in many aspects of the growing American economy, 
including the building of railroads (both rail lines and rail cars), girders for the construction 
of buildings, and the rapidly expanding market for urban streetcars. In 1865 the country had 
about 35,000 miles of railroad track. By 1900 that total had increased to 193,000 miles. In 1920 
the total track mileage in the country reached its high point of 260,000 miles.

Another growing industry was petroleum. Oil drawn from the ground was refi ned to 
produce kerosene, a widely-used lighting and heating product. In the early twentieth century, 
the combination of steel production, the refi ning of gasoline from oil, and the manufacturing 
of automobiles would bring about explosive growth in these and related industries.

The barons of industry profi ted greatly from this growth in the American economy. 
The opportunity for work and the average wage that workers earned were increasing in the 
boom. The standard of living was ge  ing higher for many Americans. However, the workers 
did not share in the bounty as much as they would have liked. It was not uncommon for 
steel mill workers to put in 84-hour weeks (working six days per week, fourteen hours per 
day). Other factory workers usually worked twelve-hour days and 60-hour work weeks. 
Construction workers usually were expected to work 48 hours per week. 

Despite these long hours, the average annual income for non-farm workers was 
$490.00. This average includes clerical and all other positions, many of which paid less than 
factory jobs. The cost of living in 1900 was about one-twentieth what it is today, so a $490.00 
annual income in 1900 would be approximately the same as an income of $9,800.00 in today’s 
dollars. This is about what the Federal government today considers the poverty level to be for 
an individual, and it is about one-half of the current poverty level income for a family of four. 
In addition, workers in 1900 had few benefi ts. Social Security did not exist, and practically no 
companies off ered retirement plans or health insurance benefi ts for the average worker. This 
meant that many families faced hard decisions. Either they did without, or the father worked 
two jobs, or the wife and children had to contribute to the family’s income. Unions had not 
become strong enough to have much of an impact on the pay and working conditions of 
most Americans.

Education

Americans showed an increased interest in public education during this period. The 
push was infl uenced by the desire to teach new immigrants and to prepare the next generation 
for the changing world around them. The biggest change came with the increase in the number 
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of public high schools. Before 
1900 most public schooling 
ended with the eighth grade, 
and high schools were rare. 
State funding for public 
education was the exception, 
not the rule. During the 
early twentieth century, state 
funding for education became 
the norm.

An emerging leader in 
this new push for education 
was John Dewey. Dewey was 
born in 1859. He received a 
doctorate from Johns Hopkins 
University in 1884 and began 
teaching at the University of 
Chicago in 1894. In 1904 he 
began a career at Columbia University in New York. His fi rst major work on education was 
The School and Society, published in 1899. Many Americans at the time were a  racted to the 
philosophy of pragmatism, which holds that people should do whatever works in order 
to achieve their stated goals. The more extreme proponents of pragmatism reject absolute 
truth and believe that whatever works should be considered true. John Dewey wanted to 
move education away from classical academic studies and to make more of a connection 
between education and life because he believed that this was pragmatically the best thing 
to do given that day and time. Dewey was one of the fi rst proponents of a school-to-work 
approach to education. The traditional educational approach a  emped to prepare a person 
for living a well-rounded, values-based, responsible adult life. Dewey’s method was based 
more on expedience. A major emphasis among educators became the designing of pragmatic 
educational programs that would equip students to hold jobs in the American workplace 
rather than to teach students to think for themselves and to become independent businessmen, 
civic leaders, and homemakers. Dewey’s philosophy had a profound infl uence on American 
education in the twentieth century. 

The increased demand for more and be  er trained public school teachers was an 
impetus for the founding of more colleges and universities. Before this time, most universities 
had specialized in teaching the classic liberal arts curriculum that nearly all students at the 
university took. Now, colleges broadened their off erings; and students created their own 
programs of study by choosing electives. Women were permi  ed to enroll in more colleges, 
and universities specifi cally for women were begun.

Graduate education also received increased a  ention, based largely on the model of 
German universities. Johns Hopkins University, which opened in 1876, was dedicated to 
research and graduate studies. Colleges also began professional training programs in fi elds 
such as medicine and architecture. These programs helped the public identify professionals 
who had received adequate training. They also helped professionals by controlling the 
number of people who entered those fi elds.

The Chautauqua Movement and eff orts similar to it brought education to the general 
public. In the summer of 1874, a businessman and minister organized a two-week program 
of sermons, Bible lessons, and upli  ing messages for Sunday School teachers at Lake 

School in Washington, D.C., c. 1900
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Chautauqua in New York State. The event was so popular that it was repeated in succeeding 
years and expanded to include presentations on science, economics, and literature. The 
Chautauqua Reading Circle became a national organization, and Chautauqua speakers and 
similar programs spread around the country. By 1900 some 200 groups sent speakers into 
many communities, where people eagerly turned out to hear lectures on various subjects or 
to be entertained with humor and music.

The total circulation of newspapers increased faster than the growth of the population 
during this period. Inventions such as the linotype machine and improved printing presses 
as well as businesses wanting to advertise their products in newspapers helped spur the 
growth. William Randolph Hearst and Joseph Pulitzer built fi nancially successful newspapers 
and newspaper chains that specialized in playing up sensational human interest stories and 
scandals. News services such as the Associated Press supplied national and world news to 
local papers. Improved communication enabled newspaper chains to use the same national 
news stories in papers across the country. Popular magazines such as the Atlantic Monthly 
and Ladies’ Home Journal also grew in circulation.

Brethren, I do not regard myself as having laid hold of it yet;
but one thing I do: forge  ing what lies behind and 

reaching forward to what lies ahead,
I press on toward the goal for the prize 

of the upward call of God in Christ Jesus.
Philippians 3:13-14

Assignments for Lesson 91

English

Begin reading • Mama’s Bank Account. Plan to fi nish it by the end of this unit.

Bible

In this unit we will look at the liberal versus conservative controversy that • 
characterized American Christianity around the beginning of the twentieth 
century. Read 2 Timothy 1:13-14. What are some central Christians doctrines and 
what are some ma  ers of opinion? Give Scriptures to support your answer. 

Read “This Is My Father’s World” by Maltbie Babcock (• American Voices, page 
284).

Begin memorizing 1 Timothy 6:20-21.• 

If you are using the optional Quiz and Exam Book, answer the questions for Lesson 91.
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Lesson 92
T. R. and Ta  

Six months a  er William McKinley’s second inauguration, the President visited 
the Pan-American Exposition in Buff alo, New York, which was a celebration of the new 
twentieth century. As he received visitors at a reception on September 6, 1901, an anarchist, 
Leon Czolgosz, approached. His heavily 
bandaged right hand concealed a gun. 
Czolgosz shot McKinley, and the President 
died eight days later. 

For the third time in 36 years, 
America was plunged into mourning 
over the assassination of a chief executive. 
The new President, Theodore Roosevelt, 
was 42 years old when he took offi  ce, the 
youngest man ever to do so. He continued 
the Republican dynasty; but his personality, 
policies, and perspectives brought a new 
style to Washington and ushered in the 
heyday of the Progressive Era.

Roosevelt’s Background

Theodore Roosevelt was born in 1858 to a wealthy family in New York City. Sickly with 
asthma as a youth, he built up his physical strength by the strength of his will. He studied at 
Harvard and became fascinated with history and politics. Roosevelt eventually wrote several 
books on those subjects. While he was serving in the New York state legislature, tragedy 
struck. Within hours, in the same house, his mother died and then his wife died a  er giving 
birth to a daughter. Roosevelt’s father had died while Theodore was a student at Harvard.

Roosevelt le   it all and lived on a ca  le ranch in the Dakota Territory for most of the 
next two years, enjoying the strenuous life he yearned for and idealized. He then returned 
to New York, remarried, ran for mayor of New York City, and lost. President Harrison 
appointed him to the U.S. Civil Service Commission. Following this, he was New York City 
Police Commissioner (when he would sometimes roam the streets with police patrols at 
night in a dark cloak) and then became Assistant Secretary of the Navy. Roosevelt le   his 
job in the Navy Department in 1898 to organize the Rough Riders cavalry unit that fought in 
Cuba during the Spanish-American War.

Later in 1898, Roosevelt was elected governor of New York. In 1900 the Republican 
party tapped him to be William McKinley’s running mate as their vice-presidential nominee. 
In September 1901, Roosevelt became president upon McKinley’s death.

Roosevelt was energetic, eloquent, bold, and zealous for what he believed to be right. 
He was also a classic politician who was willing to compromise to get at least half a loaf rather 
than nothing. His presidency gave the Progressive movement a strong national leader.

A  er William McKinley had been shot,
he saw people subduing his a  acker and called out,

“Don’t let them hurt him.”
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Labor Unions

Less than a year a  er Roosevelt took offi  ce, the United Mine Workers union struck 
coal mines in Pennsylvania and West Virginia. They demanded a nine-hour workday (down 
from the prevailing ten hours), a 20% wage increase, be  er working conditions, and the 
right to be recognized and negotiate contracts as a union. Management, however, refused to 
negotiate. 

As the strike dragged on through 1902, many Americans feared a coal shortage for 
the coming winter. Coal prices went from $5.00 per ton to $30.00 per ton. The President 
came under intense pressure to break the strike with Federal troops the way Cleveland had 

handled the Pullman Strike in 
1894; but Roosevelt refused. 
Instead, he called both sides 
to the White House to suggest 
binding arbitration to se  le 
the dispute. The management 
representative refused to speak 
to the union representative, 
which infuriated Roosevelt. 
The President threatened to 
send in Army troops, not to 
break the strike but to operate 
the mines for the good of 
the nation. With that threat, 
management fi nally agreed 
to negotiate. Mine owners 
accepted the nine-hour 
workday and off ered a 10% 

raise, but they refused to budge on other demands. The union accepted the off er and went 
back to work.

The signifi cance of the coal strike se  lement was that, for the fi rst time, the Federal 
government had acted on behalf of union interests as well as on behalf of management. 
Roosevelt’s summoning of the UMW representative to the White House was tacit recognition 
of the union’s right to exist.

Working Americans made defi nite progress during the Roosevelt years. Between 1897 
and 1914, wages rose 37% and the average workweek fell from sixty hours to fi  y. However, 
unions did suff er some defeats. For instance, the ha  ers union called for a nationwide boyco   
against a hatmaker in Danbury, Connecticut. The company sued the union, saying that the 
boyco   was a restraint of trade and violated the Sherman Anti-Trust Act. In 1908 the U.S. 
Supreme Court said that the boyco   did indeed restrain trade and ordered the union to pay 
damages to the company.

The American Federation of Labor was strongly opposed by the National Association 
of Manufacturers, which was made up mostly of smaller companies who wanted to resist 
hiring union workers. Some companies even used intimidation and violence to limit the 
infl uence of unions. Labor unions wanted the protection of Federal law to organize and to 
engage in other tactics, but such legislation was not forthcoming.

Coal Miner, early twentieth century
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Business

Meanwhile, business also suff ered some setbacks. The Elkins Act (1903) made it illegal 
for a company to accept a rebate from a railroad. The Supreme Court in 1904 said that the 
Northern Securities Company, a holding company for three railroads between Lake Michigan 
and the Pacifi c Northwest, was an illegal restraint of trade and ordered that it be broken up. 
The next year, the Court said that the Swi   Meat Company held an illegal monopoly in the 
meat packing industry. Previously, the Court had said that a particular industry was generally 
intrastate commerce since it was located within a state. With the Swi   ruling, however, the 
Court established the stream of commerce doctrine that said the Swi   company controlled 
too many aspects of the entire process (production, shipping, distribution, etc.) and thus did 
restrain interstate trade.

Encouraged by the Northern Securities decision, Roosevelt went a  er other trusts 
by having the Justice Department fi le lawsuits that were called trust-busting eff orts. Not 
all of these came to trial, however, and heads of corporations still made secret gentlemen’s 
agreements to avoid having legal action taken against them. Roosevelt tried to apply the rule 
of reason to his trust-busting activities. He said that big was not necessarily bad. His test was 
whether a monopoly or trust had a negative eff ect on business and the public. He preferred 
greater government regulation over trying to break up monopolies altogether.

In 1903 Congress created the Department of Commerce and Labor as a new part of 
the President’s cabinet. Whenever a new cabinet-level department is created, this means 
that the Federal government is giving increased a  ention to a subject. Since these two areas 
(commerce and labor) were o  en in 
confl ict, the department divided in 
1913 into the separate Departments of 
Commerce and of Labor.

1904 Re-Election

Roosevelt was eager to be elected 
in his own right in order to continue the 
program he had begun. He was opposed 
by conservatives within the Republican 
party but easily won renomination. 
Roosevelt promised a square deal 
for every American. The Democrats 
nominated Alton Parker, chief justice 
of the New York State Supreme Court. 
Parker had ruled for labor in some cases 
that came before him, but he supported 
the gold standard and had other 
conservative positions. The Democrats tried to portray Parker not as more progressive than 
Roosevelt but as more conservative and reliable. It didn’t work. Roosevelt got over 57% of 
the popular vote, a 336 to 140 electoral majority, and carried every state outside of the South, 
including Missouri, which had not voted for a Republican presidential nominee since 1868. 

On election night, Roosevelt accepted victory and pledged that he would not run 
again. This was a decision he later regre  ed. It weakened his position as President and ran 
against his competitive spirit.

Roosevelt Delivering a Campaign Speech in Wyoming
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Second Term Reforms

Roosevelt had to fi ght against the conservative Old Guard Republicans in Congress 
who thought he went too far as well as Progressives who thought he didn’t go far enough. 
Despite his announcement that he would not seek re-election in 1908, Roosevelt had enough 
infl uence to see signifi cant changes take place in the fi rst part of his second term. His cause 
was helped by several muckraking writers who exposed corruption and betrayal of the 
public trust by various industries. The 1906 Hepburn Act gave more power to the Interstate 
Commerce Commission by allowing it to investigate railroad rate fi xing and to take other 
steps to regulate business practices. 

Another area of concern was the packaging of food products and the manufacture 
and promotion of drugs. In 1906 Upton Sinclair published The Jungle, his shocking novel that 

described unsanitary practices of the 
meat packing industry. He wrote, among 
other things, that the processing plants 
were dirty and used spoiled meat in 
what they packaged and sold. Roosevelt 
read the pre-publication proofs of 
The Jungle and ordered an immediate 
investigation. Another commission 
reported that patent medicines were 
o  en either ineff ective or harmful. The 
result of these investigations was the 
passage, on the same day in 1906, of the 
Meat Inspection Act and the Pure Food 
and Drug Act. Meat packers had opposed 
any regulation; but a  er sales dropped 
in Europe following publication of the 
investigation, the processors decided to 
support legislation.

Conservation

During the increased industrialization of the late nineteenth century, li  le had been 
done to regulate the use of natural resources or to protect the environment and natural beauty 
of the country. Businesses, as well as many Americans, assumed that the supply of natural 
resources was endless and that the environment was not an issue. 

Logging companies cleared lands of forests without any thought of replanting or of 
the environmental impact of what they did. By 1900 only about one-fourth of the country’s 
virgin forests remained (200 million acres out of a previous total of 800 million acres). Eighty 
percent of the timber was owned by private companies or individuals. The government 
had given away huge amounts of public lands to railroads and had sold still more land to 
other businesses. Ca  le ranchers overgrazed semiarid lands, creating huge dust bowls. Coal 
companies o  en took the coal that was easiest to mine and then abandoned the site. Natural 
gas was allowed to escape into the air, and cities had badly polluted air and streams.

A few steps were taken in the late 1800s when some forest lands were made into 
public reserves and the Forest Service was created within the Agriculture Department in 1887. 
Theodore Roosevelt, with his love of the outdoors and his experiences on the western plains, 

Chicago Meat Packing House, c. 1906
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wanted to protect the land and insure that its benefi ts would be available to later generations. 
Roosevelt helped the American public become more aware of the need for conservation.

The president appointed activist Giff ord Pinchot as head of Forest Service. Roosevelt 
withdrew forest land and coal and phosphate mines from sale; he vetoed the private 
development of a dam and hydroelectric plant at Muscle Shoals, Alabama; and he urged 
Congress to create more national parks and wildlife sanctuaries. During his tenure fi ve 
national parks were created (doubling the number in existence), along with sixteen national 
monument areas and 51 wildlife refuges.

In 1902 the Newlands Reclamation Act (named 
for a senator from Nevada) authorized money from the 
sale of public land to be used for irrigation projects in 
western wastelands. Twenty-eight such projects were 
begun by 1906. The Shoshone Dam in Wyoming and the 
Roosevelt Dam in Arizona were completed by 1911, the 
la  er enabling the irrigation of 200,000 acres of desert.

Roosevelt also used what he called the “bully 
pulpit” of the presidency to convene conservation 
conferences, appoint investigative commissions, and 
infl uence public opinion. His was an activist presidency, 
during which he pushed hard for causes in which he 
believed.

Japan

Theodore Roosevelt faced issues on the international scene as well. The island nation 
of Japan lived in virtual isolation from the world until 1853, when American Commodore 
Ma  hew Perry sailed into Japanese waters and demanded to meet with government offi  cials. 
This contact led to a treaty of friendship and trade between the U.S. and Japan. The American 
visitors introduced Japan to the latest technological advances, including the railroad, modern 
guns, and the telegraph. A group of younger Japanese wanted to modernize the country as 
rapidly as possible to benefi t from western inventions and manufacturing. 

This introduction to the world outside of Japan led to a desire within Japan for more 
raw materials to use in manufacturing than could be found within its own borders. In 
addition, as Japan had contact with other nations, it saw the eff orts of European nations in 
colonizing China and wanted a piece of the action to improve life for its growing population. 
Japan a  acked China in 1894 and began the Sino-Japanese War (Sino is from the French word 
for China). Japan acquired the island of Taiwan, the Korean peninsula, and other land from 
China as a result of the war.

Confl icting interests between Russia and Japan led to the Russo-Japanese War of 
1904-05, fought in China and on the Pacifi c Ocean. The war threatened the stability of China 
and American trading interests there. President Theodore Roosevelt warned Germany and 
France not to get involved in the war. He said that the U.S. would enter the war on the side 
of Japan if those nations helped Russia. Roosevelt called representatives from Russia and 
Japan to a meeting at Portsmouth, New Hampshire, in 1905 that resulted in an end to the 
war. Japanese authority over Manchuria, Korea, and the southern half of Sakhalin Island was 
recognized; but Russia refused to pay a cash indemnity to Japan. Roosevelt received the 1906 
Nobel Peace Prize for his eff orts in negotiating the treaty that ended the war. 

In a speech at the Minnesota 
State Fair in 1901, Roosevelt said, 
“There is a homely adage which 
runs, ‘Speak so  ly and carry a 
big stick; you will go far.’ If the 
American nation will speak so  ly 
and yet build and keep at a pitch of 
the highest training a thoroughly 
effi  cient navy, the Monroe Doctrine 
will go far.” Roosevelt’s foreign 
policy was o  en summarized by 
the statement, “Speak so  ly and 
carry a big stick.”
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The Roosevelt Corollary

The Monroe Doctrine had declared that European countries should stay out of the 
western hemisphere, but the doctrine had only been seriously tested twice since it was 
announced in 1823. Napoleon III of France a  empted to create a French empire in Mexico in 
the 1860s, but the a  empt was short-lived. Then Great Britain and Venezuela had a boundary 
dispute in 1895 concerning British Guyana, and the British government eventually accepted 
American arbitration to help resolve the ma  er instead of taking direct military action against 
Venezuela. 

Although European countries did not become militarily involved in the western 
hemisphere, they did became economically involved there. Part of that involvement included 
making loans to poorer nations. In the early 1900s, the United States wanted to prevent 
European nations from taking action against Caribbean nations that defaulted on loans. Great 

Britain and Germany blockaded the Venezuelan coast 
in 1902 in response to such a default. Roosevelt insisted 
that the countries involved submit to arbitration, which 
they did. In his annual message to Congress in 1904, 
President Roosevelt declared that if intervention were 
needed in any Latin American country, the U.S. would 
do it instead of a European country. He claimed the right 
of America to exercise “an international police power” in 
such situations. This statement of policy was called the 
Roosevelt Corollary to the Monroe Doctrine.

The fi rst test of the Corollary came in 1905. 
European nations demanded that the Dominican Republic 
either arrange for the payment of its debts or face an 
invasion. The republic turned to the U.S. for protection. 
Roosevelt agreed to defend the territorial integrity of the 
Dominican Republic, but for this protection the republic 

This postcard was created to commemorate “The Portsmouth Drama” of 1905.

In 1907 President Roosevelt sent 
the entire American naval fl eet on 
a tour around the world. The trip 
was intended to show American 
power and America’s willingness 
to fi ght anywhere its interests 
might be threatened. Roosevelt 
especially wanted to ra  le a saber 
at Japan. The fl eet, which was the 
second largest in the world behind 
Great Britain’s, was welcomed 
warmly everywhere it docked. The 
fl eet returned in early 1909, just 
before Roosevelt le   offi  ce.
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had to agree to let the U.S. collect customs duties and apportion it among the Dominicans 
and its creditors. 

The Dominicans wanted to end the protectorate in 1916; but the United States was 
not ready to do so at that point. The U.S. dispatched an invasion force there, suspended the 
Dominican legislature, and ruled by military dictatorship until 1924. The American military 
was removed that year, but the Dominican Republic remained a U.S. protectorate until 1940. 
A similar intervention by the U.S. occurred in Haiti in 1914.

The Tenure of Ta  

In 1908 Theodore Roosevelt hand-picked 
his good friend and Secretary of War William 
Howard Ta   to be the Republican presidential 
nominee. Ta  ’s fi rst love was the law. He spent 
many years in public service, fi rst in his native 
Ohio and then as U.S. solicitor general, arguing 
the government’s cases before the Supreme 
Court, and as a Federal circuit judge. He was 
named as civil governor of the Philippines when 
that country was taken over from Spain a  er 
the Spanish-American War, and his work in that 
role was exemplary. Theodore Roosevelt named 
him as his Secretary of War, and as such Ta   was 
Roosevelt’s troubleshooter and close advisor.

Ta   was elected over the Democratic 
candidate, William Jennings Bryan, though his 
margin of victory was smaller than Roosevelt’s 
had been in 1904. The Republicans also 
maintained control of Congress as a result of 
the election. The American Federation of Labor 
broke with its previous neutrality and endorsed 
Bryan in the campaign, but this support did not 
make the diff erence Bryan needed. 

William Howard Ta   was intelligent, good-humored, and generally sympathetic to 
Progressive ideas. He was a capable and dedicated public servant. However, he had the 
misfortune of serving as President directly a  er the activist Theodore Roosevelt. Ta   did not 
have the energy, skill, and boldness that Roosevelt did. Moreover, Ta   was not a political 
man and he hated political ba  les. He was more concerned with the strict legal aspects of 
issues than with molding public opinion and breaking new ground. Ta   saw his role as 
consolidating the changes that had taken place under Roosevelt, not striking out on new 
initiatives. Because of this, he was generally perceived as being more conservative than 
Roosevelt. His record in offi  ce was be  er than he is o  en given credit for, although it was not 
what Roosevelt and other Progressives would have liked. 

Tariff  Changes

During the 1908 campaign, Ta   promised to push for tariff  reductions. He called a 
special session of Congress less than two weeks a  er he was inaugurated to push for the 

William Howard Ta  , 1908
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reductions. A bill cu  ing tariff s easily passed the 
House; but the Senate made some 800 changes, 
many of which raised rates on some items. Ta   
at fi rst wanted to see the bill defeated; but then 
he backed down and accepted a compromise that 
was far from what he had originally proposed. 
When he signed the Payne-Aldrich Tariff , he called 
it the best tariff  that Republicans had ever passed. 
This hurt Ta  ’s popularity with the Progressive 
wing of the party.

New Regulations

However, the Ta   Administration oversaw several reforms that embodied Progressive 
ideals. The Mann-Elkins Act of 1910 put telephone, telegraph, cable, and wireless services 
under the Interstate Commerce Commission. The next year, Congress made it illegal to use 
false labels on products being sold in interstate commerce. Another law made the eight-
hour day mandatory for workers on Federal projects. (Such laws about Federal working 
conditions have o  en set the standard for the rest of working Americans.) New legislation 
required political parties to make public the sources of their contributions and the amounts 
of their expenditures. President Ta   added many Federal jobs to the list of those protected 
by civil service regulations. 

Congress created the Bureau of Mines in the Interior Department and the Children’s 
Bureau in the Department of Labor. Under Ta  , the Justice Department actually initiated 
more antitrust suits than were begun under Roosevelt. Congress created the postal savings 
system, which made every local post offi  ce a savings bank, and parcel post delivery, which 
made more accessible a service that had previously been carried out by private companies. 
The Sixteenth Amendment to the United States Constitution, allowing a Federal income tax, 
and the Seventeenth Amendment, calling for the popular election of U.S. Senators, both of 
which were major Progressive issues, passed Congress during Ta  ’s term; and both were 
ratifi ed in 1913.

The Supreme Court in 1911 ordered 
the Standard Oil Company and the American 
Tobacco Company monopolies to be broken up. 
The Court decided that these companies were 
unreasonable combinations that restrained  
trade—monopolies that had a negative eff ect 
on the public.

Conservation Controversy

Ta   was more cautious than Roosevelt 
regarding conservation issues, although he 
limited access to more Federal land than 
Roosevelt did. Again, Ta   was more concerned 
with the le  er of the law; and he opposed what 
he saw as Roosevelt’s fast and loose approach. 
Interior Secretary Richard Ballinger returned 

A political ba  le erupted in the House of 
Representatives when insurgent Republicans 
sought to curtail the power of the Speaker 
of the House, Joe Cannon of Illinois. House 
rules had allowed the Speaker to become 
a virtual dictator in naming the Rules 
Commi  ee, deciding what legislation would 
be considered on the fl oor of the House, and 
even in recognizing members to speak. The 
fi rst a  empt at curbing the powers of the 
Speaker failed in 1909; but a  er a fi erce debate, 
enough Democrats joined with progressive 
Republicans in 1910 to make rule changes 
that lessened the Speaker’s authority. Ta   
did not endorse the insurgents’ eff ort, which 
cast him as a supporter of the Old Guard.

President Ta   weighed about 350 pounds. 
He had a special bathtub built for him in 
the White House.

First Lady Nellie Ta   loved the cherry 
trees that she saw in Japan on her family’s 
travels. She was responsible for cherry 
trees being planted by the Tidal Basin in 
Washington, D.C. This was the origin 
of the Cherry Blossom Festival held in 
Washington every spring.



Lesson 92—T. R. and Ta  495

to public sale some water-power sites 
that Roosevelt had withdrawn because he 
believed that the former President had acted 
illegally. Forest Service chief Giff ord Pinchot 
protested the move. Ta   sided with Pinchot, 
and the land was returned to the forest 
reserve. 

Later, some public lands in Alaska 
were made available for sale to private 
interests under questionable circumstances. 
Pinchot again protested, but this time he 
was fi red by Ta  . Ballinger resigned in 1911, 
and a Congressional investigation found 
no evidence of wrongdoing. The land in 
question was returned to the government’s 
forest reserves by the new Interior Secretary, 
but the public perception was that Ta   had 
backed away from Roosevelt’s commitment 
to the environment.

Do not judge according to appearance,
but judge with righteous judgment.

John 7:24

Assignments for Lesson 92

History

Read the Roosevelt Corollary to the Monroe Doctrine (excerpts) by Theodore • 
Roosevelt (American Voices, page 293).

English

Continue reading • Mama’s Bank Account.

Bible

Read Romans 12:2. How has the church been conformed to the world, and how • 
has it suff ered as a result?

If you are using the optional Quiz and Exam Book, answer the questions for Lesson 92.

William Howard Ta  , c. 1908
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What Was Happening In the World?

1901 – Harry Houdini builds an international reputation for making daring escapes.

1901 – Queen Victoria dies a  er reigning since 1837.

1902 – A New York toymaker displays a political cartoon of Theodore Roosevelt refusing to shoot 
a bear cub next to a toy stuff ed bear that he calls a Teddy Bear.

1904 – The New York City subway begins operation.

1905 – Political unrest grows in Russia.

1905 – Albert Einstein publishes his special theory of relativity and develops the equation e=mc2. 

1906 – The Muslim League is formed to protect the rights of Muslims in the mostly Hindu nation 
of India. The League eventually helps bring about a division of India to form the Muslim 
country of Pakistan.

1907 – The Lusitania makes its maiden voyage, crossing the Atlantic in 5 days and 54 minutes.

1907 – Hans Geiger develops the fi rst machine to measure radioactivity, the Geiger counter.

1908 – The Gideons begin their program of placing Bibles in hotel rooms in Iron Mountain, 
Montana.

1908 – The vacuum cleaner is invented by James Spangler, who sells the rights to W. H. Hoover.

1908 – The Boy Scouts are founded in Britain by Sir Robert Baden-Powell. The Boy Scouts of 
America begin in 1910. The Girl Guides begin in Britain in 1910. Julie  e Low begins Girl 
Scouts in the U.S. in 1912.

1909 – The fi rst synthetic plastic (Bakelite) is produced by Leo Baekeland.

1909 – Robert Perry, his assistant Ma  hew Henson, and four Eskimos are the fi rst persons to reach 
the North Pole.

1911 – The fi rst airmail delivery in America takes place when a biplane carries mail a few miles 
between two points near New York City.

1911 – The fi rst transcontinental airplane fl ight takes 82 hours and 4 minutes (the fl ight is not 
non-stop).

1911 – A revolution in China topples the Ch’ing Dynasty, ending 3,000 years of monarchy, and 
creates a republic.

1912 – The separable fastener is developed. It becomes known as the zipper.

1912 – American Indian athlete Jim Thorpe wins gold medals in the pentathlon and decathlon at 
the Stockholm Olympics, but he is stripped of them a year later because he played semipro 
baseball in 1909 and 1910. The medals are restored posthumously in 1982.

1912 – The supposedly unsinkable Titanic sinks off  Newfoundland on its maiden voyage a  er 
striking an iceberg.
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Lesson 93
A Time of Invention

The telephone.
 Recorded sound.
  The light bulb.
   The automobile.
    Coca-Cola.
     The chocolate candy bar.
      Aspirin.
       Radio.
        The airplane.

These are things that we take for granted today. When they were invented, however, 
each of them was the cause for a revolution in science, business, and American life. Even 
more amazing is the fact that all of the inventions listed above, along with many others, came 
onto the American scene within a generation, over a period of less than thirty years, between 
1876 and 1903.

Much has been said about the amazing changes that took place in our world between 
1900 and 2000, but almost equally amazing were the changes that took place between 1800 
and 1900. As the twentieth century began, technology was advancing at a rapid rate. New 
inventions were changing the lives of millions of Americans. 

Before the steamboat, the 
railroad, and the telegraph were 
invented in the fi rst half of the 
nineteenth century, people, goods, and 
information could be moved from one 
place to another only as fast as they had 
ever been carried throughout history: 
by horse, the human foot, wagon, and 
water transportation. With the coming 
of the transcontinental railroad and 
telegraph, people could go from one 
coast to the other in days instead of 
weeks, while information could travel 
that distance almost instantaneously. 
Other inventions improved the quality 
of life for almost all Americans, whether 
they traveled or stayed at home.

Many factors came together 
to make this explosion of inventions 
possible. First, that generation stood 
on the shoulders of all previous Working with a Telegraph, c. 1909
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generations; and the accumulated knowledge of mankind reached a point where material 
progress in many areas of life was possible at about the same time. Second, the technology 
involved in producing needed materials and the availability of electrical power made 
rapid development possible. Third, the U.S. and the world had the wealth necessary for 
the production and widespread distribution of these products. Inventors and manufacturers 
had to have wealth to produce the goods, and the public had to have enough wealth to create 
a market for the goods. Fourth, the U.S. and the world enjoyed relatively peaceful conditions 
in which a great many people were able to enjoy life and did not have to be so concerned 
about merely surviving.

Thomas Alva Edison, Inventor and Entrepreneur (1847-1932)

Thomas Edison symbolized this period of American history in many ways. Edison was 
an inventive genius and shrewd entrepreneur. He patented over one thousand inventions, 
and his work helped begin several major industries (such as electric utilities and motion 
pictures). Edison received only three months of formal schooling. He was an experimenter 
and independent businessman from his teen years.

Edison invented the phonograph (1877), the incandescent light bulb (1879), the 
motion-picture camera (1891) and projector (1896), and many other items we use every day. 
He also took the fi rst steps in the production and distribution of electricity to serve a wide 
area. Another inventor, George Westinghouse, developed the alternating current system 
of electrical power that replaced Edison’s direct current format. This allowed even wider 
distribution of electric current.

Alexander Graham Bell (1847-1922)

Alexander Graham Bell was not a dedicated inventor the way that Edison was; but his 
interests led him to use the technology of his day to invent one device, the telephone, that 
changed the world. Bell’s interest was in speech and in the transmission of sound along wires. 
His grandfather and father were actors, and his father became a speech teacher. Alexander’s 
father developed a system of wri  en symbols to illustrate verbal sounds that he used in 
teaching the deaf. Alexander also became a teacher of the deaf. While experimenting with 

Edison with His Dictating Machine, c. 1914



Lesson 93—A Time of Invention 499

a device called a multiple telegraph (which was intended to 
send telegraph signals to several receivers at once), Bell hit 
upon a way to send sounds along electrical wires. Thus the 
telephone was born in 1876.

The device caught on when Bell presented a series of 
public demonstrations in which he sent and received vocal 
sounds to and from a remote location. Bell established a 
company to build the devices and to string connecting wires 
between subscribers. The company began the practice of 
renting telephones to subscribers instead of selling them 
outright, a practice that telephone companies continued 
until late in the twentieth century. Bell separated himself 
from direct involvement in the business fairly soon, but the 
Bell Telephone System became an American institution.

Bell’s wife, who had been one of his students, was 
deaf. Mrs. Bell was never able to use her husband’s invention 
directly. She always had to have someone listen on the 
telephone and communicate to her what the person on the 
other end was saying.

The Automobile

Automobiles, or horseless carriages, were developed by several diff erent inventors 
about the same time. Brothers Frank and Charles Duryea built the fi rst successful gasoline-
powered car in the U.S. in 1893. They began producing it commercially in 1896, the same 
year that Henry Ford unveiled his fi rst successful model.

Ransom Olds introduced mass production to the automobile industry in 1901. His 
company made 400 cars the fi rst year, and they sold for $650.00 each. Henry Ford developed 
mass production techniques a  er founding the Ford Motor Company in 1903. General Motors 
was organized in 1908. The Ford Model T 
went into production in 1908, and more 
than 15 million were sold over the next 
twenty years. The simple car (you could 
get any color you wanted, as long as it 
was black) furthered auto driving and 
road building more than any other single 
factor.

Names that have endured in the 
automotive industry for decades were 
part of its early history. David Buick 
built his fi rst car in 1903. Louis Chevrolet 
started his motor car company in 1911. 
Horace and John Dodge made bicycle 
parts before founding the Dodge Motor 
Company in 1914. Other innovators, such 
as the Studebaker brothers and Charles 
Nash, started companies that lasted for a 
time but no longer exist.

Alexander Graham Bell, 1904

Model T Automobiles, c. 1917
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In 1914 Henry Ford made nationwide news when he announced that he was going 
to raise the salary of the assembly line workers at his company to the unheard of rate of fi ve 
dollars per day, almost double what they had been ge  ing. When he did this, he encouraged 
the workers to invest some of their earnings in the company. This gave the employees a 
reason to stay with Ford, and it also gave back to the company a signifi cant amount of the 
salary increase in the form of employee investments.

In 1900 some 8,000 automobiles were in use in the United States. By 1920 Americans 
owned 8.1 million cars and 1.1 million trucks. Improvements in related industries such as 
rubber production and petroleum refi ning also helped spur the industry. In turn the increasing 
number of car owners helped bring about a demand for be  er and safer roads.

Other Inventions

Man took fl ight with the 
Wright Brothers’ airplane on 
December 17, 1903. Orville and 
Wilbur Wright designed and 
built their fl ying machine in their 
bicycle shop in Ohio. Orville fl ew 
the fi rst heavier-than-air machine 
120 feet in twelve seconds along 
the windy Outer Banks seacoast 
of Ki  y Hawk, North Carolina. 
Progress in fl ying proceeded 
rapidly. In 1919 a Navy plane 

crossed the Atlantic by way of the Azores, and that same year a two-man crew fl ew non-stop 
from Newfoundland to Ireland.

The Italian Guglielmo Marconi sent the fi rst wireless telegraph signal by radio in 1895; 
in 1901 he sent and received messages across the Atlantic. Three years later, voice and music 
were broadcast by radio for the fi rst time. Marconi won the Nobel Prize in physics in 1909. 
Radio came into widespread use in the 1920s.

The following list shows how rapid and widespread the inventive impetus was:

The typewriter, 1873• 
Rayon, the fi rst artifi cial fi ber, 1884• 
Coca-Cola, 1886• 
The player piano (for saloons in the American West, where piano players were • 
scarce), 1887
The Ferris Wheel (by George Ferris), 1893• 
The chocolate candy bar (by Milton Hershey), 1894• 
The safety razor (by King [that was his fi rst name] Gille  e), 1895• 
The fi rst fl aked cereal (by William and John Kellogg), 1895• 
The discovery of x-rays (by William Roentgen), 1895• 
Aspirin perfected, 1899• 
Condensed soup (by John Dorrance of the Campbell Preserve Company), 1899• 

This steady stream of practical inventions began to make life in America look more 
like what we know today than what it had been a hundred years earlier. Automobile and 

The Wright Brothers’ First Successful Flight, 1903
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airplane travel, rapid electronic communication, improved health care, a wide variety of 
packaged and prepared foods—the kind of life we know in America began to take shape in 
the late nineteenth and early twentieth century.

But just as it is wri  en, “Things which eye has not seen
and ear has not heard, and which have not entered the heart of man,

all that God has prepared for those who love Him.”
1 Corinthians 2:9

Assignments for Lesson 93
English

Continue reading • Mama’s Bank Account.

Bible

Read Colossians 2:8. What hollow philosophies and deceptions of men are • 
challenges to Biblical Christian doctrine?

Read “His Eye Is On the Sparrow” by Civilla Martin and Charles Gabriel (• American 
Voices, page 294).

 If you are using the optional Quiz and Exam Book, answer the questions for Lesson 93.

This dairy farmer is wearing headphones and tuning his radio as he prepares to milk his cow (c. 1923).
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Lesson 94
The Panama Canal

It’s a story that has it all: grand plans made against overwhelming odds, tragic defeat 
and magnifi cent triumph, political intrigue and scandal, personal and national achievement, 
and a literal life and death struggle. It involves science, geography, technology, medicine, 
and compelling human interest. It is an event that literally changed the world. Of all the 
fascinating aspects to the story, this is the most signifi cant: it is all true.

American Interests

People had dreamed of a water route through Central America since the early 1500s, 
when Spanish explorers crossed the forty-mile wide land bridge that connects North and 
South America and that separates the Atlantic and Pacifi c Oceans. They understood even then 

that such a passage would be invaluable to world exploration, 
travel, and trade. In 1846 the United States concluded a treaty 
with the country of New Granada (later known as Colombia, 
of which Panama was a province) that gave the U.S. the right to 
build a means of transit across the Isthmus of Panama. The Senate 
ratifi ed the treaty in 1848. 

The ma  er held li  le interest to most Americans until gold 
was discovered in California that year. Then it became a ma  er 
of huge interest. Thousands of people wanted to go from the 
eastern U.S. to California, but no easy route existed. They had 
the choice between a diffi  cult journey across the western U.S. 
territories or a diffi  cult voyage around South America. Both 
routes were expensive and required weeks of travel. In 1850 an 
American company undertook to build a railroad across Panama. 

It was completed in 1855 and was an immediate fi nancial success. However, no one devised 
a workable plan for a canal until the late 1800s; and the inspiration came from a Frenchman, 
Ferdinand de Lesseps. 

De Lesseps’ Dream

De Lesseps was a diplomat and promoter whose vision led to the building of the 
Suez Canal between Egypt and the Suez peninsula. The Suez project was completed in 1869. 
The Suez Canal was the fulfi llment of another dream. It eliminated the need for ships to 
sail around Africa to reach India and the Far East. The Suez Canal was universally hailed 
as a triumph of planning, engineering, and construction; and the people of France took 
understandable pride in the accomplishment.

Then de Lesseps turned his a  ention to Central America and the digging of another 
canal, one that, along with the Suez Canal, would complete a naval pathway around the 
globe and bring the people of the world closer together. However, the task of building a 
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canal across Central America would be more diffi  cult than at Suez. In Suez the terrain was 
fl at and sandy, so all that was needed there was a big, long ditch dug at sea level. By contrast, 
Central America had jungles and mountains. Suez was hot; but Central America was hot and 
rainy and known for deadly diseases such as yellow fever, typhoid, and malaria. De Lesseps 
was undaunted. He was sure that a canal could be built, and he devoted himself to raising 
money and pu  ing together a team that could do the job. De Lesseps obtained the rights 
from New Granada to build a canal.

Construction began in 1881. The organizers and leaders of the work were French, 
but most of the laborers were black men from islands in the Caribbean. The work was 
diffi  cult if not disastrous from the start. First, de Lesseps’ idea of a sea-level canal was simply 
not workable given the terrain in Panama. Second, the technology that was available was 
inadequate for the task. Third, work-related accidents and tropical diseases took a heavy toll 
among the workers. The French did not keep exact records, but it is estimated that as many 
as 20,000 people died during the French-directed eff orts. Fourth, it was revealed later that 
the project suff ered from the misappropriation of funds, much of which had been raised 
by bonds authorized by the French government and purchased by average French citizens. 
Some of the money, for instance, had been paid to newspapers to get them to report glowing 
accounts of the project to the French people even as the work was progressing poorly. The 
company that oversaw the project went bankrupt, and construction halted in 1887.

There the situation remained for over a decade. The French did not have the heart to 
take on another a  empt, and the only other country that entertained even the possibility of 
doing the work was the United States. A canal would be of great assistance to the U.S. with 
its two-coast geography. However, American interest in undertaking the work was not great. 
In addition, American opinion was divided over whether to build a canal in Panama or to 
select a route further north in Nicaragua. The total mileage across Nicaragua was greater; 
but Nicaragua had more gentle terrain, natural waterways that could be used to connect 
parts of a canal, and a lower risk of tropical diseases. In addition, the distance from the U.S. 
to Nicaragua was considerably less than it was to Panama.

Renewed American Interest

American interest in a Central American canal increased dramatically because of the 
Spanish-American War in 1898, when ma  ers in the Caribbean became of great concern to 
Americans. When the war erupted, the ba  leship Oregon took six weeks to go from California 
around South America to the Caribbean. Newspapers reported the ship’s progress every day, 
and this drama convinced most Americans of the need to build a canal.

In 1901 the United States and Great Britain signed a treaty that gave the U.S. the right 
to build a canal across Nicaragua. The two countries had previously agreed to build and 
operate a canal together, but the U.S. now wanted sole control of the project and Great Britain 
was ready to let go of its interests. However, the United States soon thought it had a be  er 
deal than the Nicaraguan route. The French company that had overseen the failed eff ort in 
Panama off ered to sell its canal rights there to the U.S. for $40 million. America was ready 
to snap up the off er, and it also off ered to pay Colombia a lump sum of $10 million as well 
as $250,000 in annual rent to Colombia for a six-mile wide canal zone. However, Colombia 
balked at the off er in the hope of ge  ing more money.
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Revolution in Panama

President Theodore Roosevelt and many other Americans were furious at this insult 
by the Colombian government. Fortunately for the United States, the leaders of the province 
of Panama chafed at Colombia’s rule and resented Colombia’s refusal to accept the American 
off er. Panamanian leaders envisioned their land being the crossroads of international trade 
and did not want to let the opportunity slip away. Panamanian representatives secretly went 
to Washington, D.C., to inquire about the possibility of American assistance if a revolution in 
Panama created a separate nation there. The request was offi  cially refused, but representatives 
of the American government indicated that America would not interfere if a revolution got 
underway.

Word got out that an American warship would be in the area of Panama on November 2, 
1903. The gunboat Nashville did arrive in Panama on that day, but a Colombian boat also landed 
that day with a detachment of troops headed for Panama City. The Colombian offi  cers were 

seized and imprisoned by Panamanians. 
With this the revolution began and the 
insurrectionists soon declared victory. A 
new government of Panama was organized 
on November 4, and the U.S. recognized 
it on November 6. The United States and 
Panama signed a treaty on November 18, 
giving the U.S. a 99-year-lease for a ten-
mile-wide strip on which it would build a 
canal. America pledged to pay Panama $10 
million as well as $250,000 a year for the 
lease. Exemplifying the deeply intertwined 
maneuvers in the Panama deal is the fact that 
the representative for the new Panamanian 
government who concluded the treaty 
with the U.S. was Philippe Buneau-Varilla, 
a French engineer who had worked for the 
French company that originally made the 
off er to the U.S. 

The Canal Is Built

American-led work in Panama 
began in 1904. A  er the fi rst leaders of 
the work resigned following brief stints, 
Roosevelt put Army engineering offi  cers in 
charge of the work since, as he put it, they 
could not resign. American technology and 
engineering made the work feasible. Li  le 
of what the French had done was of much 
use to the Americans. The American plan 

In 1911 Theodore Roosevelt, commenting on 
his desire to take decisive action, remarked in a 
speech, “I took the Isthmus, started the canal and 
then le   Congress not to debate the canal, but to 
debate me.”

In 1921 the United States paid Colombia $25 
million to se  le any outstanding issues and 
resentments from the events of November 1903.

This illustration, published in 1904, was captioned, 
“The Crown He is Entitled to Wear.”
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involved using and diverting existing 
waterways as well as building locks that 
could be closed around ships to raise and 
lower them as needed along the canal 
route. As with the earlier French project, 
the large majority of laborers were black 
Caribbeans who came to Panama seeking 
jobs. President Roosevelt paid a brief 
visit to the work site, thus becoming the 
fi rst U.S. President to leave the country 
while in offi  ce. 

One development that made 
the Panama Canal possible was the 
conquering of yellow fever and other 
jungle diseases that had made the area 
inhospitable. Few people at the time 
believed that mosquitoes had anything 
to do with transmi  ing disease. Most 
though that “vapors” rising from the 
damp ground were the cause. However, 
Dr. Walter Reed proved shortly a  er 
the Spanish-American War that yellow fever was transmi  ed by mosquitoes. His research 
taught the world that ge  ing rid of mosquitoes greatly reduced the incidence of yellow fever. 

Other researchers and physicians led the eff orts in Panama to 
drain standing water and to do away with other breeding areas 
for mosquitoes. These improvements radically transformed the 
region and largely eliminated the diseases that had taken many 
lives.

The Panama Canal was an astounding engineering 
accomplishment. It was opened to the commerce of all nations on 
August 15, 1914, at a cost of about $350 million and about 5,600 

lives (again, most of whom were black workers) during the ten years that the U.S. oversaw 
the work. The trip between New York and San Francisco 
was cut from 13,932 miles around Cape Horn to 6,059 miles 
through the canal. Unlike the French debacle, the American 
eff ort came in under budget without any fi nancial scandal 
and was completed about six months ahead of schedule. 

The United States operated the canal peacefully and 
profi tably through times of war and peace. However, the 
American presence there came to be seen as a vestige of 
American imperialism. During the tenure of President Jimmy 
Carter, the U.S. Senate ratifi ed treaties that gave legal control 
of the canal to Panama in the year 2000 and permanently 
guaranteed the canal’s neutrality.

Because of the geography 
of Panama, the Atlantic 
or northern entry of the 
canal is actually farther 
west than the Pacifi c or 
southern point of entry.

In 1915 the SS Panama travels 
through the completed canal.

Construction of the Canal, 1909
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You make him to rule over the works of Your hands;
You have put all things under his feet, 

All sheep and oxen,
And also the beasts of the fi eld, 

The birds of the heavens and the fi sh of the sea,
Whatever passes through the paths of the seas. 

O Lord, our Lord,
How majestic is Your name in all the earth! 

Psalm 8:6-9

Assignments for Lesson 94
English

Continue reading • Mama’s Bank Account.

Bible

Read Proverbs 11:1. Another issue during this time was corporate and individual • 
honesty. What Biblical teachings should guide a business person in how he or she 
runs a business?

Read Colossians 3:22-25. What is the balance between being a faithful and obedient • 
worker and not le  ing a boss abuse you?

Read “I Stand Amazed” by Charles Gabriel (• American Voices, page 295). 

If you are using the optional Quiz and Exam Book, answer the questions for Lesson 94.

The Panama Canal, 1923



507

Lesson 95—Bible Study:
Liberal and Conservative

Change in Christian America took two diff erent directions in the late nineteenth and 
early twentieth centuries. Each change was in some sense a reaction to the other, and each 
continues to have an impact today. Like most other aspects of life, religion was caught up 
in the ferment of change in America at the turn of the century. Some believers absorbed 
the materialistic spirit of the age while others reacted to the age by searching for a deep, 
personal, guiding faith.

Theological Liberalism

Developments in American theological studies showed a strong infl uence from the 
trends of the world. German schools of theology began raising doubts about the inspiration 
and authority of Scripture in the fi rst part of the 1800s. This was hastened by the infl uence of 
Darwinian thought in the la  er half of the century.

In this rejection of the authority of Scripture, theologians began asking questions about 
whether and how the Scriptures were inspired by God. Some believed that the Scriptures as 
we have them are merely a product of evolutionary change. They said that early writings 
were pulled together and edited to produce the fi nal product that we have today. As a result, 
these scholars saw the Bible as one expression of faith but not more authoritative for all times 
and places than anyone else’s expression of faith. They said that the Bible contains the Word 
of God (the message God wanted to convey to the world) but that it is not the Word of God 
(fi nal, authoritative, and without error). But if such were true, how could the average person 
determine what is truth and what is error? One supposes that these scholars were the ones 
who would have to interpret the Scriptures and convey that word to us, since in their view 
the message had become clouded by error and tradition.

A key ba  leground in this war of interpreting Scripture was the creation account 
in Genesis. The traditional view held that God created the world in seven literal 24-hour 
days. Liberal interpreters believed that Genesis had to fi t the theory of evolution; so they 
began interpreting Genesis 1-2 as describing seven long periods of time or as a merely poetic 
account that was not intended to have historical or scientifi c accuracy.

Liberal theologians also raised questions about the words and deeds of Jesus. More 
extreme scholars doubted whether Jesus was actually divine, whether He actually performed 
miracles, and whether He really was raised from the dead. Their assumption was that, if 
there is a supernatural realm, it does not invade the temporal realm. With that assumption, 
the miracles of the Bible are automatically cast into doubt. Liberal theologians also rejected 
the traditionally accepted dates for when the Biblical books were wri  en. They suggested 
much later dates than the traditionally understood ones, since they believed that the ideas in 
the books were the result of the evolution of thought. Many also questioned the authorship 
of some of Paul’s le  ers. 

Some liberals even questioned whether Christianity could be accepted as the one 
exclusive pathway to God and the truth. They believed that it was arrogant to say that only 
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one belief system was right. Such scholars believed that, if God could be known at all, he was 
certainly not a God of judgment.

Many schools of theology suff ered serious division as these ideas became accepted. 
The infl uence of these ideas was felt beyond the seminary because theologians teach 
ministers and ministers teach the people in the pew. The Princeton School of Theology and 
the Presbyterian Church as a whole were a major ba  leground in the theological wars.

If the liberals were right, the value of Christianity was not that it was the way to fi nd 
God, but that it off ered a helpful perspective on truth and morality. They said that Jesus was 
a great, perhaps the most perfect, example of an ethical man, and that His importance was 
not His substitutionary atonement for sin but His example of a good life.

Conservative Reaction

Meanwhile, and partly in reaction, conservative religious activity increased. The 
period around the turn of the twentieth century was the day of huge evangelistic crusades 
in big cities with preaching by men such as Dwight L. Moody (1837-1899). Moody Bible 
Institute was begun in 1886. Billy Sunday (1863-1935) was a professional baseball player who 
began a career with the Chicago White Stockings in 1883. Three years later he had a religious 
conversion, and in 1891 he quit baseball to go into full-time evangelistic preaching. Sunday 
was known for his dramatic and o  en theatrical messages. The country witnessed numerous 
revival meetings in the twenty years before the Great War.

This was also the time when missionary societies increased their activity in other 
countries. As advances in travel and communication helped Americans become more aware 
of the world, believers sought to respond to Christ’s Great Commission to go into all the 
world and teach the good news. Missionaries were sent to Africa, Hawaii, and other foreign 
lands as well as to the Indian tribes in the American West.

Billy Sunday
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John Darby (1800-1882) and Cyrus Scofi eld (1843-1921) popularized the method 
of Biblical interpretation known as dispensational premillennialism. This was an a  empt 
to interpret the Bible literally and to apply its message and prophecies to world history. 
Dispensational premillennialism holds that mankind’s time on earth is divided into seven 
dispensations: innocence, conscience, human government, promise, law, grace, and kingdom. 
It says that we now live in the sixth dispensation and that the next period will be the millennium 
when Christ will reign on earth. Classic dispensationalism held to Bishop Ussher’s dating of 
the earth’s creation around 4000 BC and expected the millennium to begin around 2000 AD. 
The Scofi eld Reference Bible was published in 1909 (revised in 1919) with copious notes that 
interpreted all of Scripture from the perspective of dispensational premillennialism.

Yet another trend from this period was the Holiness movement that arose primarily in 
the Methodist Church. This teaching held that Christians were perfected by a second work 
of grace called entire sanctifi cation. The Church of the Nazarene was formed by Holiness 
believers who came out of the Methodist Church in 1908. A branch of Holiness called 
Pentecostalism also arose in the early 1900s. This is best exemplifi ed by the Assemblies of 
God and holds that miraculous gi  s are still practiced today.

While all of the theological debates and all of these actions and reactions were taking 
place, a group of wealthy businessmen funded a publication project that proposed to set out 
the basic tenets of traditional, conservative Biblical interpretation. The eff ort utilized some 
of the best-known conservative scholars of the day. The material appeared in a series of 
booklets called The Fundamentals starting in 1910. About three million copies were sold over 
a three-year period. The series was ended by the coming of the Great War. The title of the 
series and the conservative orientation of the teaching in the booklets led to those who held 
to these beliefs being called Fundamentalists.

Believers were also involved in the drive to outlaw the sale of alcoholic beverages. 
Even some secularists could see the damaging eff ect of alcohol on individuals and families, 
but by far most of the energy and numbers of the prohibition movement came from Christian 
people. Unfortunately, a fair number of Protestants were also involved in anti-Catholic and 
anti-Jewish activities as increasing numbers of Catholic and Jewish immigrants came to 
America from eastern and central Europe.

The churches of the Restoration Movement, begun a century earlier as a result of the Second 
Great Awakening, suff ered a division that refl ected the divided thinking of the day. Many members 
wanted their churches to stick to the old paths of Biblical teaching and pa  erns, while others 
favored innovations such as the use of mechanical instruments in their assemblies. The Restoration 
Movement did not see itself as a denomination in the usual sense, so no offi  cial division took 
place. However, a 1906 religious census taken by the U.S. Government (something not done now) 
revealed that the more conservative congregations were generally called Churches of Christ while 
those accepting modern thinking were o  en called Christian Churches. The Christian Churches 
suff ered another division later in the twentieth century as the more conservative congregations 
separated from the group that has come to be known as the Disciples of Christ. Christian Churches/
Churches of Christ continue to be generally conservative and congregationally autonomous while 
the Disciples see themselves as simply another mainline denomination. These divisions were 
repeated in many religious bodies throughout the country during this period.
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Beloved, while I was making every eff ort
to write you about our common salvation,

I felt the necessity to write to you
appealing that you contend earnestly

for the faith which was once for all
handed down to the saints.

Jude 3

Assignments for Lesson 95

English

Finish the writing assignment you chose for Unit 19.• 

Finish reading • Mama’s Bank Account.

Bible

Read “So  ly and Tenderly” by Will L. Thompson and “Give Me the Bible” by • 
Priscilla Owens (American Voices, pages 245 and 247). 

Write a 100-word paragraph responding to one of the hymns you have read in this • 
unit. Tell how it strengthens your faith.

Recite or write 1 Timothy 6:20-21 from memory.• 

If you are using the optional Quiz and Exam Book, answer the questions for Lesson 95 and 
take the quiz for Unit 19.
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