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Section One

HOW TO USE
ALL AMERICAN
HISTORY

VOL. |




How Do | Get the Most
from This Curriculum?

o
Introduction
All American History Volume I is organized into thirty-two lessons, each of which is designed to provide a week’s
worth of instruction. An additional four weeks (one at the end of each unit) can be devoted to unit reviews, field

trips, and/or completion of special projects. All American History’s unique features include:

* Adaptability for both younger students and high school students

* Both hands-on activities and strong, challenging content

e Empbhasis on social and cultural history

* Interactive forms to be used while reading and teaching the lessons

¢ Context provided for each lesson in the Atmosphere section of each lesson

* Weekly summation of the important points of each lesson

How Do | Use the Student Reader?
The Student Reader is designed to be used in tan dem with the Student Activity Book. Whether the
.@@. student reads the lesson in the reader independently or has the material taught or explained to him
by a teacher, he should be encouraged to work on thatlesson’s corresponding forms (not the For
Review or For Further Study q uestions) in the Student Activity Book as he processes the information
in the reader. Completing these forms while being introduced to the material in the Student Reader provides practice
in “note-taking” and helps the student analyze and retain the material better . In the section “How Do I Use This
Curriculum with My Co-op?” below, you will find more details concerning how to present the lessons in the reader
to students with auditory and kinesthetic learning styles. A str ong reader should not struggle with mastering the

information in the Student Reader and the accompanying pages in the Student Activity Book.

How Do | Use the Student Activity Book?
< The Student Activity Book is not optional. Filling out the forms designed for each lesson will not only
\ improve the student’s understanding and retention of the material he has read (or been taught), but

it will also provide him with additional information not found in the Student Reader. The For Review

5

questions for each lesson (found after the forms in the Student Activity Book) were also carefully

crafted to ensure that the student has mastered the important information for that lesson.
At the end of each of the thirty-two lesso ns, the Student Activity Book lists four For Further Study q uestions.
In the Section Four answer keys of this Teacher’s Guide, you will find a great deal of informatio n related to these

projects — in other words, the answers! Even if y ou do not assign these projects to your student, plan on reading
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the information in Section Four, under “For Further Study Questio ns and Answers,” for each lesson. A wealth of
interesting historical details is contained in this section, much ofwhich you could share quickly and easily with your child z'fhe

is not attempting to research the For Further Study Questions on his own.

How Do | Use the Teacher’s Guide?

This Teacher’s Guide is a tremendous resource, and the wealth of ideas that make this curriculim com-

plete, memorable, and fun can ONLY be found in this Teacher’s Guide.

Section Two, Teaching Resources, contains the following information, broken down unit by unit:

* Project Possibilities that can be ongoing for the entire eight weeks
* Book List Reminder

e Timeline Dates

* Mapmaking Reminder

¢ Review Games

* Family Activities

e Checklists

Section Three is filled with annotated book lists of both fiction and nonfiction reading for the primary, middle, and

secondary levels. This section is also divided into four units.
Section Four contains directions for the maps found in each of the four units.

Section Five consists of the answers to the For Further Study q  uestions in the Student Activity Book, as well as

suggestions for adapting these questions for younger students.
Section Six provides the answers to the Student Activity Book forms and maps and the For Review questions.

Section Seven has fo urteen optional, reproducible forms that y our students can use to guide them in to further

research about significant topics.

Section Eight contains all the reproducible images needed for the Student Activity Book forms. These images may also

be used for your timelines or review games, or for making other pr ojects/notebooks.

How Do | Use This Curriculum with Fifth — Eighth Grade Students?

This curriculum was created to be used with middle school/junior high students (fifth—eighth graders).
However, students in these grades possess a wide range of abilities and a variety of learning styles. The
older and more capable the studen t, the more y ou should expect in terms of comprehensio n and
retention of the information in the Student Reader, degree of completion of the Student Activity Book
pages, and tackling of the For Further Study questions. Many students in this grade range have become excellent
independent readers, but others still struggle with reading o n their own and become easily discouraged without
verbal interaction and/or hands-on activities. All American History was developed to offer learning opportunities
to visual, auditory, and kinesthetic learners. Please remember that this is also a high school level course; therefore,
be discerning in how much you assign to your fifth—eighth grade student.
Bright Ideas Press also publishes a pr ogram called Illuminations. Year 4 of this program is designed to schedule
All American History together with literature, bible reading, geograp hy, and language arts. Please visit

www.BrightldeasPress.com for more information.
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How Do I Use This Curriculum with High School Students?
All American History, Volume I, is a rich, in-depth course for high school students. For your student to

earn an American History high school credit, my recommendations would be to:

*  Assign the majority of the For Further Study q uestions in the Student Activity Book (found at the
end of each lesson)
e Accomplish some of the Project Possibilities listed in this Teacher’s Guide
* Require the use of some of the optional forms in the Student Activity Book

*  Compile the For Review questions (or selections from those questions) in the Student Activity Book to use for tests
p q q Ly

A separate test packet is available as a digital download fr om the Bright Ideas website. It in cludes 8 Tests, each
covering four lessons (weeks). The tests consist of multiple-choice, true/false, matching, and map work questions.

(An answer key is included.)

How Do | Use This Curriculum with Younger Students?
Bright Ideas Press has developed a special package to help parents adapt this curriculum for younger
students — All American History Jr. These materials can be purchased at the Bright Ideas website and
include simplified lesson plans, notebooking pages, folderbooks, challenge cards, puzzles, coloring
pages, and maps. If you are using AAH Jr. with younger students, you will not need the All American
History Student Activity Book.

If you decide not to purchase All American Jr., you should still be able to find many activities and projects for
younger students in the Teacher’s Guide, as well as fun learning experiences for the entire family. It is important for
you to realize that the Student Reader was not designed to be read word-for-word to younger children (unless they
are gifted and working above grade level). However , much of the informatio n in the reader lesso ns will be very
interesting to them if shared in a simple storytelling fashion. The teacher or an older child can re-tell or narrate the
lesson to younger students, concentrating on the important people and events and showing them the pictures in
the Student Reader for that lesson.

You may decide, however, not to narrate the Student Reader to your younger students. Rather, you may choose
to have them read boo ks related to the topicsin the Student Reader, while their older sibling(s) are studying the
Student Reader. For each of the four units, you will find in this Teacher’s Guide lists of individuals for whom you can
find biographies. You will also find annotated reading lists for y ounger, middle, and high school students. If your
younger child enjoys reading or being read to, y ou should easily be able to locate more than en ough books from
the library to keep him and/or you busy for the eight weeks of each unit. Don’t worry about covering all the people
and events found in the Student Reader and don’t worry about whether your reading is perfectly chronological. Just
concentrate on making learning history enjoyable; a waken your younger student’s appetite for further study of
American history in the years ahead.

If a younger child likes to write or do things with his han ds, he may enjoy cutting out the images and flags in
the Student Activity Book and placing them on the correct forms while an older sibling completes the forms. (Sectian
Seven of this Teacher’s Guide has all the images for the forms, so you could easily copy some for a younger student.)
The younger child doesn’t have to fill in all the blanks on the form — just a few of the more important ones. Many
younger children would enjoy using colored pencils to draw on the maps found on the back of many of the forms
or using a children’s atlas to find major places mentioned in the lessons.

Section Five of this Teacher’s Guide also has lesson-by-lesson suggestions on how to adapt the For Further Study
questions for use with younger children. Your older students may enjoy sharing with their y ounger siblings some
of the information that they are learning in these projects. Each lesson also has at least one suggested Family Activity.

All of these were designed particularly with the younger members of the family in mind.
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How Do I Use This Curriculum with My Family?
The first day or two of each lesson should be spent digesting the information found on the week’s topic
in the Student Reader. Older students will probably be able to read and understand the information and
complete the corresponding forms in the Student Activity Book on their own. These forms were intended
to be used as the student is reading/hearing the information from the Student Reader. (If younger children
in the family are included in the unit study, the parent should read carefully the previous section on how to use this
curriculum with younger students.)

Following the completion of the lesson’s required forms, the student can check to see how well he has mastered
the material by tackling the lesson’s For Review questions. You will probably also want to add the Timeline Dates
(which can be found for each unit in Section Two of this Teacher’s Guide) to your family timeline.

If your state requires a portfolio, a notebook containing the required forms as well as any additional maps, timelines,
and your student’s Native American and African American notebooks would make excellent portfolio additions.

The remainder of the week should be devoted to other projects chosen by the student and/or parent. Each of the
thirty-two lessons in the Student Activity Book contains four For Further Study questions related to that week’s topic.
Some of these projects are research-oriented, whereas others are more han ds-on activities. Choose which projects
you wish to pursue eac h week. Providing your junior high studen t with an opportunity to try his han d at some
historical research would be of great benefit to him. If you have younger students, you may choose to use the adapta-
tions of the For Further Study q uestions created just for them. A high sc hool student should usually do all four of
the For Further Study q uestions every week. To make your job easier, the information that should be gained from
working on these questions is included in the For Further Study answers in Sectio n Four of this Teacher’s Guide. If
time does not allow for completio n of all fo ur of the For Further Study q uestions, your student would certainly
profit from hearing or reading the brief account of the historical details contained in these For Further Study answers.

The Teacher’s Guide also contains Project Possibilities that span the en tire eight weeks of each unit. If you have
children who love to read, supply them with a stac k of biographies or historical fiction for each time period. My
daughter, who is a voracio us reader, read biographies of all the presiden ts and many other important American
historical figures. You might also pick a family read-aloud book for each of the units. Even if your child is not a big
reader, try to get him to read at least several books for each eight-week unit. He doesn’t have to pick large volumes;
I have learned many fascinating historical facts from short biographies and works of nonfiction, and the illustrations
and photographs in such books are usually wonderful.

If you have younger children or children who enjoy hands-on learning, look specifically at Lessons 15, 16, 31,
and 32 and plan opportunities for them to do some coo king, to listen to m usic, or to look at paintings. There are
also a number of hands-on activities scattered throughout the For Further Study q uestions in each unit. Don’t be
afraid to let them write a pla y or videotape a news report or come up with some other creative wa  y to use the
information that they are learning. Some of our most precious homeschooling memories as a family resulted from
such attempts.

At the end of each unit you may choose to insert a bonus week before beginning the next unit’s lessons. This ninth
week could be used for field trips, watching related movies, and finishing projects or adding to notebooks. Planning
for this bonus week is a wonderful stress reducer and provides catch-up time if there has been an y sickness or other

reasons why your student might be behind.

How Do I Use This Curriculum with My Co-op?
The co-op class for which I developed this curriculum met once a week for an hour. During that time
period, I shared with the students most of the information found in the Student Reader for that week’s
lesson. I did not read it to them word-for-word. Rather, I attempted to share it with them in a story-
telling fashion. Although I didn’t memorize the facts of the lesson, I was familiar enough with them

that I could tell the story in my own words.
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I also tried to make my presentation interactive. Instead of doing all the talking, I came up with questions to get
the students involved in discovering some of the informatio n on their own and in forming opinio ns about what
they were learning. I also had them working on their Student Activity Book forms in class.

As I talked about a president, students were cutting and pasting his picture to his form and filling in the infor-
mation about him. I discovered that I didn’ t need to be afraid to let m y students do something with their han ds
while I was telling the story. This multi-sensory approach really seemed to solidify their understanding of the infor-
mation that I was sharing. Years later, my son can remember almost everything he learned using this han ds-on
approach.

During our class time, I also brought in many pictures and photographs to make what we were discussing more
real to my students. If I had been teaching just my own child at home, I might not have gone to the trouble of doing
that. However, for a classroom of students, I made the effort — and it was well worth it. Looking at the visual depic-
tions of the material that we were studying always raised further questions or provoked other insights, and I ended
up learning from my student’s reactions to the images. We also did map and timeline work in class.

In some of my co-op classes, we did the For Review questions in the Student Activity Book together as a class. One
group in particular loved doing this. With other goups, I assigned the For Review questions for them to do at home,
and then we went over them as a review at the be ginning of the next class period. I have also used the unit Review
Games found in the Teacher’s Guide — sometimes with teams, depending on the size of the group, and sometimes
with the opportunity to earn little treats. This is always a big hit!

During the four days that my co-op students were at home, they were encouraged to choose at least a couple
of related projects to work on (either from the lesson’s For Further Study questions or from the Project Possibilities
listed for the unitin the Teacher’s Guide). In the co-op situation in which I taught, the responsibility for monitoring
the students’ progress in their work at home was left with their parents. However, I always encouraged my students
to bring to class any of their projects that they would like to show me, and I occasionally offered some kind of reward

for them to do so. I also planned a special co-op field trip or activity for each of the units.

How Do I Use This Curriculum with My Classroom?
Most of what I shared concerning the co-op classes that I taught would apply in this context as well.
The major difference is that y ou (the classroom teacher) will be supervising the pr ojects that your
students work on, rather than their parents at home. You will also have to come up with a means of

grading their work. The following are some of the decisions that you will have to make.

¢ Will you require your students to do any reading other than that fr om the Student Reader? If so, will y ou
require biographies, historical fiction, nonfiction, or a combination? How much reading will you require them
to do, and how much choice will you give them in what they pick to read? How will you hold them account-
able for what they read — will you have them write a report, give an oral presentation, do a poster, or create
some sort of art project?

¢ Will you require your students to construct any of the suggested n otebooks — Native American or African
American? If so, which ones? Will you assign any creative writing projects? Will they work on these individually
or in groups?

¢ Will you require your students to do any of the For Further Study q uestions? If so, how many? Will it be the
same number for each lesson?

e Will you assign the same pr oject(s) to the entire class or will y ou allow the studen ts to individually choose
which of the Project Possibilities they would like to do?

* Will you plan review games for the class, or does your schedule allow for field trips or special historical days

— complete with food and other hands-on activities?
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* Will you give tests on the material? If you desire to do so or are req uired to do so, the review activities in the

Student Activity Book would provide a rich resource for test questions.

There are dozens of possible combinations of projects and activities that you could choose for your classes. As their
teacher, you’ll be the best o ne to determine which activities are chosen and in what order they are accomplished.
That said, here are two possible schedules:

Option One

(for classes that meet five days a week)

* Monday — Students read to themselves from the Student Reader and/or participate in teacher-led discussion
of the information contained in the Student Reader along with work on the corresponding forms (including
maps) in the Student Activity Book

* Tuesday — Timeline Dates and the For Review questions

* Wednesday — Reading day (allowing them time to read supplemen tal books relating to the time period for
that unit or lesson)

* Thursday — For Further Study questions and Review Games

* Friday — Testing day (if you are required to test) and/or more supplemental reading time

Option Two

(for classes that meet three days a week)

* Monday — Students read to themselves from the Student Reader and/or participate in teacher-led discussion
of the information contained in the Student Reader along with work on the corresponding forms (including
maps) in the Student Activity Book and adding Timeline Dates

* Wednesday — For Review questions, additional reading, begin For Further Study questions

* Friday — Finish For Further Study qiestions, additional reading, and/or Review Games, testing day (if required)

W
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Detailed
Instructions

This curriculum was developed with the in tention of having the students complete the forms in the
% Student Activity Book while reading and studying the lessons in the Student Reader. All of the information

= that [ have requested from the students for these forms is in cluded in the lessons of the Student Reader.

If the information is not included in the Student Reader or is not specific enough in the text of the Student
Reader, that space on that form is filled in for the student. These forms are NOT intended to be used as quizzes or tests, only

as multi-sensory reinforcement of the information from the lessons. They are also great practice for note-taking.

Optional Forms

In Section Seven of this Teacher’s Guide, as well asin the Student Activity Book, there are fo urteen

additional forms that may be photocopied repeatedly. Filling in the Noteboo k Timeline form is one

E = option for your student to use in creating a timeline. The other forms can guide your student in doing

additional research and/or creating notebooks. The Optional Forms include:

* Notebook Timeline

e Native American Tribe

¢ Native American

e African American

* European Explorer

* American Colony

* United States President

* Revolutionary War Battle

e War of 1812 Battle

*  Mexican War Battle

* Colonial Family Life/Clothing
* Colonial Culture

* Nineteenth Century Family Life/Clothing

* Nineteenth Century Culture

How to Use All American History Vol. 1 7
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Images and Flags
The Student Activity Book forms were designed to allow removal of the pages from the binding and place-
ment in a three-ring bin der, if so desired. The images and flags to be glued onto these forms are all
included in the back of each Student Activity Book. These images are in the exact order that they will be
used. The flags should be colored in, using the appopriate colors for each country. However, your student
also has the option of printing color flags to use. You can download these color flags from www.BrightldeasPress.com.
A majority of the images included in both the Student Reader and the Student Activity Book were obtained from
either the Library of Congress or the National Archives. I have included the reproduction numbers or call numbers
in the credit lines of eac h of these images. If you are interested in doing further research on these topics, both the
Library of Congress and the National Archives contain a vast array of visual resources (many of which are available
online) that can be searched topically or by these reproduction or call numbers.
All the images and flags have also been included in the back of this book for your use. Feel free to p hotocopy
them before cutting and use them for review games, flashcards, or replacements for your students. Please note that
I have chosen to use current flags to represent the countries that were involved in wars and not historical flags of

those countries, unless no current flag exists. This was done solely for ease of visual identification.

Maps
There is a map on the back of most of the req uired Student Activity Book forms. Almost all of these
maps are to be completed to match the corresponding maps in the Student Reader. Directions for com-

pleting the maps in each unit can be found in Section IV of this Teacher’s Guide.

A legend box has been included on each of the maps so that your student can choose colors and/or
patterns to express information as desired. Additional blank maps might be helpful for reviewing the locatio n of
cities and countries, states and capitals practice, and illustrations for optional For Further Study q uestions. Blank
maps are also handy for younger students who enjoy coloring, for kinesthetic or visu al learners, and for students

desiring to do more hands-on practice.

Book Lists
Books can really make history come to life for students of all ages! We have done the work for you in
gili\iaig finding a plethora of books. These extensive, annotated book lists are found in Section Three, listed by
=== unitand then by primary, middle, and secondary grade levels. Enjoy yourself — read aloud with your
students as much as reasonably possible. Make a point of finding attractive, well-illustrated books for
your visual learners. Find books-on-tape for auditory ones. While none of these books are required, they will add

depth to your studies.

(] o
Timelines
In this Teacher’s Guide, Timeline Dates are listed, by unit, in Section Two, Teaching Resources. Section
1865 2007 Eight, Images for Requires Forms, contains many images that are perfect for timelines, as well as for

>~ the optional Notebook Timeline form.

Timelines are especially useful for:

* Seeing the events of history in a graphically organized fashion
* Seeing the events of history at a glance

¢ Seeing relationships between people, places, and events

* Making an abstract concept concrete

* Visual learners
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* Kinesthetic learners as they construct their timeline

* Reinforcing the information being studied
There are a number of methods for recording timelines. Here are a few examples:

*  On strips of paper along a wall
* On poster board or science project boards
* On alaminated Timeline of World History

* On index cards

Another option (especially appealing to older students) is to have the student create a notebook-style timeline. To that
end, we have included in this Teacher’s Guide a notebook-style timeline form.
An extremely useful website for seeing p hotos of a variety of timeline styles is www .homeschoolinthewoods.com

by Amy Pak, whose illustrations are used in All American History, Volumes I and 1.

Additional Resources: Atlases, Maps, and Timelines

All of the following atlasesan ~ d map reso urces are recommen ded byan d available from

m Bright Ideas Press.

Atlases

Choose the ones that are right for your students. Both a world and USA atlas are necessary.

* Rand McNally Atlas of World Geography (Grades 8-12)
* Rand McNally Children's Illustrated Atlas of the United States (all ages)
* Rand McNally Historical Atlas of the United States (highly recommended for grades 7 and up)

Maps
*  WonderMaps (Bright Ideas Press)

* Blank, laminated oversized USA outline map

* Blank, laminated oversized world outline map

Timeline Resources

* History through the Ages: America’s History timeline figures by Amy Pak — available in both a
cardstock version and a CD-Rom version

* Laminated Timeline of World History

How to Use All American History Vol. 1 9
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UNIT TWO
Resources

Project Possibilities 2. Have your student(s) pick one or more works of

Have your student(s) choose a biography of one
or more of these Eur opean colonial leaders or
Native Americans who lived during the period of

colonization.

* Captain John Smith
* Powhatan

e Pocahontas

* John Rolfe

* Captain Miles Standish
e William Bradford

¢ Samoset

* Squanto

* John Winthrop

¢ Massasoit

* Roger Williams

* Ann Hutchinson

* Thomas Hooker

¢ Peter Minuet

* Peter Stuyvesant

e William Penn

e Cecil Calvert

* James Oglethorpe

* Jonathan Edwards

* John Peter Zenger

Ask your student(s) to decide the strengths an d
weaknesses of the Eur opean colonist or the
Native American and list his or her top three

accomplishments.

historical fiction to read fr om the Unit Two
Book List.

Have your student(s) select one or more cre-

ative writing projects related to the information
you learn concerning the period of colonization.
Projects include writing a poem about a colonist
or Native American, a journal entry from a day
in the life of a colo nist or Native American, a

newspaper article or ascriptfora TV news
report describing an importan t occurrence in
one of the colonies, or a drama depicting a sig-
nificant time in the establishment of one of the
colonies.

The drama could be performed for an audi-
ence or the TV news report co uld be performed
and videotaped.

Your student(s) can also illustrate the writing
project or make a mural depicting the history of

one of the colonies.

Several of the early colonial settlements (such as
Jamestown and Plymouth) have interesting web-
sites to explore. If possible, plan a field trip to visit

one of these early settlements in person.

If your student(s) is putting together a Native
American Notebook, pages could be added to
this notebook while studying Lessons 9, 13, an d
14 in Unit Two.

Teaching Resources — Unit Two Resources
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alifleic

Have your student(s) put together an African

American Notebook. This notebook can span
both volumes of All American History . Asan
introduction to thisn otebook, the studen t(s)
could write a report on the lives of African slaves
coming to America during this period of coloni-
zation and answer the following q uestions:
Under what conditions did these slaves travel to
America? Where did most of them live once they
arrived in America? W hat hardships did they
face? Who fought for emancipation of slaves in

America during the colonial period?

Book List Reminder
See the annotated bibliography in Section
Three.

Timeline Dates

1865 | 2007,

* K ok kK

As you study each colony, record the date

of its establishment on a timeline.

1607: Jamestown (Lesson 9)

1620: Plymouth (Lesson 10)

1630: Massachusetts Bay (Lesson 10)
1622: New Hampshire (Lesson 11)
1636: Rhode Island (Lesson 11)
1636: Connecticut (Lesson 11)
1626: New York (Lesson 12)

1664: New Jersey (Lesson 12)

1638: Delaware (Lesson 13)

1682: Pennsylvania (Lesson 13)
1634: Maryland (Lesson 14)

1653: North Carolina (Lesson 14)
1670: South Carolina (Lesson 14)
1732: Georgia (Lesson 14)

Mapmaking Reminder
Directions for completing the map forms
can be fo und in Sectio n Four of this
Teacher’s Guide.

icons, and flags from the Student Activity Book have

been included in this book for your use.

Cut out a picture of each of the key figures from
the period of colonization, the flags of the colo-
nizing nations, and the motivation for founding
icons. Have students review by placing eac h of
the proper figures on alarge outline map of the
colonies. For example: On Pennsylvania, the
student would place a picture of William Penn,
an English flag, and the religious motivation icon
(the cross).

Trace an outline of each of the colonies onto the
front of index cards. Glue the key figure images,
motivation icons, and flags of the colo nizing
nations onto the backs. Use them for review as
flash cards.

' Family Activity ldeas

Lesson 9
Dress up as a Native American. Here are directians
for an easy an d fairly durable fake leather to use
for vests, moccasins, etc. [t makes a great minia-
ture tee-pee, too! All you need are brown grocery

bags, glycerin (from a drug store), and water.

* Make asolution of 2 parts glycerin to 3 parts
water.

¢ Cut bags into the size pieces you will need
for your project.

 Crinkle the pieces and dunk them in water.
Let dry.

¢ Sponge on the solution until the pieces are

wet again. Let dry.

Learn about birch-bark canoes that Native

Americans used. Build your own.

Lesson 10

The colonists were very grateful to the Lor d for

i ; 5 Review Games their arrival at Plymouth. If you are studying this
vivIX For long-term usage and durability, you lesson in November , take time to learn more

may wish to either photocopy the images

about the first Thanksgiving. For what are you

onto cardstock or glue them to a piece of poster thankful? Memorize Psalm 100 or 111.

board before cutting them o ut. All of the ima ges,
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Make an acrostic using the word thankful or write

a thank-you note to someone special.

Lesson 11

Rhode Island is, geographically, the smallest state.
Its nickname is the “Ocean State. ” What is the
nickname of your state? What is the nickname of
New Hampshire? What about Connecticut? Why

do you think that they have these nicknames?

Lesson 12

Try a Pennsylvania Dutch recipe, such as this one

for baked oatmeal.

e lcupoil

* 2 cupssugar

* 4eggs

e 6 cupsrolled oats

* 4 teaspoon baking powder
* 4 teaspoon salt

e 2 cups milk

Combine all ingredients, and pour mixture into
greased 9x13 pan. Bake at 350 degrees for 30 min-
utes or until firm in the middle. Fat hot or cold,

with or without milk.

Lesson 13

During this time period, Native American ¢ hil-
dren had more chores and less time to play than
you do today, just like the ear ly colonists’ chil-
dren. However, they did ha ve dollsand toys,
such as miniature bows an d arrows and hand-
held ball games. Lenape games for teenagers and
adults included kicking football games. Here are

two simple games that you can play right now:

e Hand Game — guessing game w here an
opponent has to guessin w hich hand an
object is hidden. Beans, stic ks, or other

markers are used to keep score.

* Moccasin Game — guessing game w here
an opponent has to guessin w hich moc-
casin an object is hidden. Beans, stic ks, or
other markers are used to keep score.

Substitute a pair of sneakers!

The Swedes introduced the log cabin to North

America, building the first ones in Dela ware.
Build your own log cabin out of pretzel logs and
frosting (yummier!) or pretzel logsan d ah ot

glue gun (sturdier!).

Lesson 14

Watch a children’s film version of Treasure Island.
Muppet Treasure Island (rated G)isafun,n ot-
too-scary one. Discuss what might be realistic in
this movie about a pirate’s life. How are pirates

different from sailors?

Here is a Cher okee explanation of the sk y that
would be interesting to illustrate: The Cherokee
believed that the sun was ay oung woman who
lived in the east. The moon was her brother and
lived in the west. One story tells how the Redbird
was the daughter of the sun. Ec  lipses were
believed to be caused by a giant frog that lived in
the sky and tried to swallow them. The lightning
and the rainbow were the ¢ lothing of the so ns
of thunder, who lived far in the west above the
sky vault.

Contrast this with your beliefs. Where in the
Bible do we learn about the rainbow? Look it up!
Draw a pictureill ustrating thisimportan t

promise from God.

Lesson 15

In colonial days, students learned from a horn-

book. Make your own hornbook.

¢ Cut apiece of car dboard in the shape of a
paddle.

e Cuta piece of paper the size of the big part
of the paddle.

e Write the alphabet in capital letters, then

in lowercase letters.
* Paste it onto the paddle
e Cover with clear contact paper or plastic

wrap.

Colonists had to make their ownb utter from

cream. You can churn your own butter. Be sure

Teaching Resources — Unit Two Resources
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you have several people ar ound to help. This is
simple but tiring! Pour heavy creaminto ajar
and start shaking. Keep shaking un til the cream
separates and you are left with butter and butter-
milk. See how yummy it is on bread and crackers.
Can you imagine doing thisinabigc hurn?

Churning butter was often a child’s chore.

Lesson 16

Games helped colonial children learn skills that
they would need later in life. Games taught chil-
dren how to aim and throw, how to solve prob-
lems, and how to follow directio ns. Pick one or

more of these games to play: puzzles, hoops, kite

flying, jump r ope, spinning tops, h opscotch,
Jacob’s ladder, leap fr og, bow & arr ow, blind
man’s bluff, see-saw, string games, marbles,

swinging, ice sliding, or pick-up sticks

Quilts were very commo n during this time.

Quilts are blankets made fr om leftover fabrics
stitched together in to blocks and then sewn
together into a specific pattern. Certain patterns
were popular and were used over and over again.
Do you have a quilt? Look for popular quilt pat-
terns like the “log cabin. ” Make your own quilt

design out of strips of colored paper.
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UNIT TWO
Checklist

Please Note:

SR = Student Reader

SAB = Student Activity Book
TG = Teacher’s Guide

Required for Lesson 9
U Lesson 9 (page 101, SR)
4 Corresponding Required Form (page 69, SAB)
U Corresponding Map (page 70, SAB)
U For Review questions (page 71, SAB)

Optional for Lesson 9
U For Further Study projects (page 72, SAB)
U Additional Options for Unit (page 25, TG)

Required for Lesson 10
U Lesson 10 (page 113, SR)
4 Corresponding Required Forms (pa ges 73&75,
SAB)
4 Corresponding Maps (pages 74&76, SAB)
U For Review questions (page 77, SAB)

Optional for Lesson 10
U For Further Study projects (page 81, SAB)
O Additional Options for Unit (page 25, TG)

Required for Lesson 11
U Lesson 11 (page 127, SR)
4 Corresponding Required Forms (pages 83&85&87,
SAB)
4 Corresponding Maps (pages 84&86&88, SAB)
U For Review questions (page 89, SAB)

Optional for Lesson 11
U For Further Study projects (page 91, SAB)
O Additional Options for Unit (page 25, TG)

Required for Lesson 12
U Lesson 12 (page 139, SR)
U Corresponding Required Forms (pa ges 93&95,
SAB)
4 Corresponding Maps (pages 94&96, SAB)
U For Review questions (page 97, SAB)

Optional for Lesson 12
1 For Further Study projects (page 98, SAB)
O Additional Options for Unit (page 25, TG)

Required for Lesson 13
U Lesson 13 (page 149, SR)
U Corresponding Required Forms (pages
99&101&103, SAB)
4 Corresponding Maps (pages 100&102&104, SAB)
U For Review questions (page 105, SAB)

Optional for Lesson 13
U For Further Study projects (page 109, SAB)
O Additional Options for Unit (page 25, TG)

Required for Lesson 14
U Lesson 14 (page 163, SR)
U Corresponding Required Forms (pages
111&113&115, SAB)
O Corresponding Maps (pages 112&114&116, SAB)
U For Review questions (page 117, SAB)

Optional for Lesson 14
U For Further Study projects (page 119, SAB)
1 Additional Options for Unit (page 25, TG)

Teaching Resources — Unit Two Checklist
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Required for Lesson 15
O Lesson 15 (page 175, SR)
Q Corresponding Required Form (page 121, SAB)
| Corresponding Map (page 122, SAB)
U For Review questions (page 123, SAB)

Optional for Lesson 15
U For Further Study projects (page 126, SAB)
U Additional Options for Unit (page 25, TG)

Required for Lesson 16
Q Lesson 16 (page 189, SR)
a Corresponding Required Form (page 129, SAB)
U For Review questions (page 131, SAB)

Optional for Lesson 16
O For Further Study projects (page 132, SAB)
U Additional Options for Unit (page 25, TG)

Required for Unit Two
U Final Review (page 133, SAB)

Additional Options for Unit
O Activity Ideas (page 23, TG)
O Timeline Dates (page 26, TG)
O Optional Map Review (page 26, TG)
O Review Games (page 26, TG)
U Additional Reading from Book Lists (page 27, TG)
U For Further Study Younger Student Adaptations
(page 40, TG)
| Family Activity Ideas (page 42, TG)
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Section Three

BOOK LISTS
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UNIT TWO
Book List

¥ o«

On the Mayflower by Kate Waters. Photographed in full
color on board the Mayflower I1, this is a dramatic por-
trayal of the voya ge of 1620. P art of a series of boo ks
done in conjunction with Plymouth Plantation; they

are very historically accurate.

Sarah Morton’s Day and Samuel Eaton’s Day by Kate
Waters. These two books are perfect for your youngest
students. They both provide an accurate look ata day
in the life of a pilgrim girl and boy.

Three Ships Come Sailing by Gilchrist Waring. A young
child’s story of our country’s birthplace, the settlement

at Jamestown in Virginia.

Three Young Pilgrims by Cheryl Harness. W hen
Bartholemew, Mary Allen, an d Remember arrived in
the New World, they never imagined life would be so
hard. Beautiful ill ustrations add to the appeal of this
book.

The If You. .. series for young students is published by
Scholastic. These delightful boo ks give readers an
understanding of daily life for eac h period of history .
The illustrations are colorful and often add humor to
the text — If You Sailed on the Mayflower in 1620 and
If You Lived in Colonial Times.

Eating the Plates: A Pilgrim Book of Food and Manners by
Lucille Recht Penner. From their trip on the Mayflower
to their settlement at Plymouth, the author gives you
a glimpse of w hat the pilgrims ate to survive. Their
quest for food was ongoing and often distasteful. Here
we get a picture of daily pilgrim life thr ~ ough food:
what they ate, how they acquired it, raised it, prepared
it, and served it. A “Pilgrim Men u” is included in the

back.

Pocahontas and the Strang er by Clyde Robert Bulla. A

re-telling of the story of the In  dian princess who
befriended the colo nists and saved Captain John
Smith’s life.

Pocahontas by Ingri and Edgar d’Aulaire. Another in the
series of outstanding biographies from the d’Aulaires.
Full of beautiful illustrations, interesting text, and facts

about this well-known Indian princess.

The Courage of Sarah Nob le by Alice Da gliesh. Eight-
year-old Sarah journeys into the wilderness with her
father and ends up living alone with Indians. Based on

a true StOl‘y.

The Matchlock Gun by Walter D. Edmonds. In 1756, New
York was still a British colo  ny, and the Fren ch and
Indians were constant threats to Edward and his family.
When Edward’s father was called a way to watch fora
raid from the north, only Edward was left to protect his

mother and sister.

Book Lists — Unit Two Book List
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The Cabin Faced West by Jean Fritz. Anne is lonely when
her family moves to the Pennsylvania fr ontier until a

special evening when a stranger comes to dinner.

The Thanksgiving Story by Alice Dalgliesh. A Caldecott
Honor book, this book tells the tale of the voya ge on
the Mayflower, the settlement at Plymo uth, and the
first Thanksgiving Day celebration.

Middle
T s

The Mayflower Secret by Dave and Neta Jackson. In this
Trailblazer book, thirteen-year-old Elizabeth Tilly and
her family are leaving England for the New World. Join
in the adventure of their ocean crossing and settling in

the new colony.

Our Strange New Land: Eliza beth’s Jamestown Colony
Diary by Patricia Hermes. Part of the My America

series, this book is written in a diary format. The stories
draw you in as Elizabeth explains her family$ hardships
as they settle in the first English colony in the New
World, Jamestown. Students will get a vivid picture of

life in the Jamestown colony.

The Starving Time: Elizabeth’s Diary, Book Two,
Jamestown, Virginia, 1690 by Patricia Hermes. As the
title mentions, thisisaco ntinuation of Elizabeth’s
diary. Here we see the colo ny continuing to suffer
through disease and lack of food. Elizabeth remains

brave and hopes that her brother will arrive soon.

Squanto, Friend of the Pilg rims by Clyde Robert Bulla.

This Scholastic biography tells h ow Squanto went
across the great sea, only to return and find his family
and village gone. However, he finds that new people,

the Pilgrims, have come across the great sea.

The Double Life of Pocahontas by Jean Fritz. Here we read
what happened after Pocah ontas saved John Smith’s
life. Her marriage to an Englishman and her travels to

England and Europe fill the pages of this well-told story.

Pilgrim Voices: Our First Year in the New World by Connie
and Peter Roop. Based o n the Pilgrim’s own journals,

this is an exciting and dramatic account of their voyage

on the Mayflower, settling the land, meeting the Indians,
enduring the hardships of illness and hunger through

the winter, and more.

The Sign of the Beaver by Elizabeth Speare. This Newbery
Award-winning book is about a young white boy who
is lost in the Maine wilderness an d finds himself res-

cued by an Indian chief.

The Witch of Blackbird Pond by Elizabeth Speare. A gir |
who was raised in luxury in the Caribbean struggles to

adjust to Puritan New England.

Hostage on the Nighthawk, Introducing William Penn by
Dave and Neta Jackson. Another exciting book in the
Trailblazer series. This one finds young Theodore Story
sailing to America with Governor William Penn. With
yellow fever spreading around the ship, will they make

it to America?

Amos Fortune: Free Man by Elizabeth Yates. This Newbery
Award book tells the story of a young man born the son
of a king in Africa, w ho is captured by slave traders and
then works as a slave in colonial Massachusetts. Through

all of this, his dream of freedom never dies.

Calico Captive by Elizabeth George Speare. It’s 1754, and
teenager Miriam Willard and her family are captured
by Indians and forced to travel north to Montreal. The
family is separated an d soldin to slavery. Miriam
becomes a servant to the wealth y Du Quense family .

Will she ever be reunited with her family?

Struggle for a Continent: The French and Indian Wars
1689 — 1763 by Betsy an d Giulio Maestr o. By the
mid-1600s, England, France, Spain, and the Netherlands
all had settlemen ts in the New W orld, and all had
hopes of acquiring more territory. Maps and illustrations
throughout the book enhance your understanding of

these conflicts.

The Warrior’s Challenge by Dave and Neta Jac kson.
You’'ll go back to Pennsylvaniain 1772, asa gr oup of
Moravian Indians are forced to move west. Alo ng the
way, they are spotted by Mohegan warriors. This is the

story of two young boys making this journey.
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History Pockets: Colonial America by Mike Graf &

Kathleen McFarren, Evan-Moor Educational Publishers.
This book is full of great hands-on activities. For those of
you who enjoy making lap books, include these activities

in your Lap Book™ instead of the suggested pockets.

Secondary
(9 and up)

The Light and the Glory by Peter Marshall an d David
Manuel. This book is full of sh ort stories that tell of
God’s divine plan an d intervention in o ur nation’s
history. This volume begins with Columbus’s voyages
and takesyou through American colo nization, the
Great Awakening, the Dec laration of In dependence,
the Revolutionary War, and finally the signing of the
U.S. Constitution.

Of Plymouth Plantation by William Bradfor d, published
by Vision Forum. This is a firsthand account chronicled
by Governor William Bradfor d. Learn w hy they left
Europe and about the hardships endured in the journey
to settle the New World.

Mourt’s Relation: A Journal of the Pilg rims at Plymouth
edited by Dwight Heath. Originally prin  ted in 1622
under the title A Relationship or Journal of the English
Plantation settled at Plymouth, this was the first written
account of the Pilgrims’ first year in the New W orld.
Written to attract more Eur opeans to join them, it
leaves out the difficulties faced during that first year.
Despite that, it pr ovides wonderful insightinto daily
pilgrim life.

With Wolfe in Canada by G. A. Hen ty. After a series of

misfortunes, including the loss of his father , James

Walsham leaves England. Asa British soldier in
America, he battles the Fren ch in the Fren ch and

Indian War under General Wolfe.

Duel in the Wilderness by Karin Clafford Farley. Based on
Washington’s own journal, this book tells the true story
of Major George Washington’s journey in 1753 — 1754 to
deliver a messa ge from the King of Englan d to t he

French commander in the Ohio wilderness.

Forgotten Founding Father : The Heroic Leadership of
George Whitefield by Stephen Mansfield. After building
a reputation as a fine preacher in Europe, Whitefield
came to the American colonies where he preached to
crowds throughout the colonies. His preac hing was

instrumental in the Great Awakening of the 1700s.

Jonathan Edwards: A New Biography by lain Murray. This
detailed study of Edwards’s life and theological convic-
tions is all-en compassing — from his ¢ hildhood and
salvation experience to his co ntributions in the Great

Awakening and his service at Princeton University.

The Scarlett Letter by Nathaniel Ha wthorne. Hester
, which
resulted in the birth of a ¢ hild. Her 1642 community

Prynne, a Puritan, was guilty of adultery

spares her life, but they condemn her to wear a scadet
letter A on her dress for the rest of her life. How will

she and the child bear the humiliation?®

The Last of the Mohicans by James Fenimore Cooper .
This American classic is set in upstate New York during
the French and Indian War and is a ric h, historical
story of adventure and heroism. Please note there are
graphic descriptions of the co nflict, especially the
attack on Fort William Henry.

Book Lists — Unit Two Book List
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Section Four

MAPS



UNIT TWO
Map Work

Special Map Considerations

Unless specified below, the map portions of the Student Activity Book are to be completed to match the maps in the
Student Reader and to show the original area of each of the colonies and label the main settlements. I have included
alegend box on each of the maps, so that your students can choose colors and patterns to express different informa-

tion, if so desired.

Lesson 10
As there were two distinct groups that settled the colony of Massachusetts, I thought it best to include two forms

— one for Plymouth and one for the Massachusetts Bay colony.

Lesson 11
You may want to discuss the disputed area between New Hampshire and New York and show same with a different

line style.

Lesson 12
You may want to discuss the disputed area between New York and New Hampshire and show same with a different

line style. The New Jersey colony map should show a distinction between East and West Jersey.

Lesson 15
Your students can utilize the Proclamation of 1763 map in the Student Reader for help with the shading of this map.

Optional Map Review
Have on hand a good atlas containing a world map and a U.S. map. Be sure to use it to locate each country, colony,
city, and body of water mentioned in Unit Two as you read through the lessons.

You could also make a lar ge outline map of the thirteen colo nies on poster board. Do not label the map. Your

student(s) can use it to practice finding the location of the colonies and the important settlements in each colony.

Maps — Unit Two Map Work 61
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Section Five

ANSWER KEY TO THE
FOR FURTHER STUDY QUESTIONS

and

FOR FURTH

R STUDY

YOUNGER STUDENT ADAPTATIONS

Lessons 1 — 32
in the Student Activity Book



UNIT TWO
For Further Study
Answers

Lesson 9: For Further Study Answers

The London Company, also called the Virginia Company of London, was a joint-stock company established
by royal charter (JamesI)on April 10, 1606. A join t-stock company is a b usiness organization that pools its
members’ capital in a common fund. This type of company first appeared during the Renaissance. During the
seventeenth century, joint-stock companies became a popular way to raise large amounts of capital for trading
expeditions and establishing colonies

The pooled capital of a joint-stock company is called the company’s stock. The company’s partners are known
as shareholders, because they receive shares for their contribution to the stock. Shares represent decision-making
power in the company as well as how much of the profit each shareholder receives. Shareholders are free to trans-
fer their shares to someone else, even with out consent of the other shareh olders. However, they are also le gally
liable for all of the company’s debts; and their shares determine how much of the company’s losses for which they
are liable. A 10 percent share in a company would mean 10 percent of the company’s profits, as well as liability for
10 percent of any company debt.

The difficult early years of the Jamestown colo ny were catastrophic for the London Company. New sub-
scribers to the company reneged on payment for their shares, and the company was forced to deal with doz-
ens of court cases. To send more colonists to Jamestown, the company incurred further debt. Because no gold
and few trading commodities were found in Virginia, there was really nothing to offset the company’s losses.

These financial difficulties, complicated by political infighting and bad publicity, led the London Company
to organize an advertising campaign for its colo nial venture. The company published articles promoting the
Jamestown colony, persuaded clergymen to preach on the importance of supporting colonization, and placed
broadsheets promoting Virginia on street corners. Poten tial investors were told that their pur chase of shares
would help England become a str onger nation, heathen natives receive the opportunity to be co nverted to
Christianity, and the unemployed to find work overseas. Over time, the London Company would publish more
than twenty-five promotional books and pamphlets.

Eventually, a new charter permitted the company to run a lottery as a fundraiser. John Rolfe’s success with
tobacco as a cash cr op also helped the compan y financially. However, by 1621 the Lo ndon Company was in
financial trouble again; the company’s debt was over 9,000 pounds. In 1624, King James I revoked the company’s

charter, and Virginia became a royal colony.

Chief Wahunsonacock, (or Powhatan, as the English called him) was the leader of the Algo nquian confederacy,
made up of appr oximately thirty Algo nquian tribes in eastern Virginia at the time of the establishmen t
of Jamestown. Today Powhatan is primarily kn own as the father of Pocah ontas, but in the ear ly seventeenth
century Powhatan was kn own as the powerful ruler of the Pow  hatan nation. To find out more, resear ch

Powhatan and the Algonquian on the Internet.
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3. John Smith began life as the son of an English farmer. At age thirteen he begged his father to allow him to go
to sea with Sir Francis Drake. Smith left England at about age sixteen when his father died and joined French
volunteers fighting for Dutc h independence from Spain. He then wor ked on a mer chant ship in the
Mediterranean. In 1600, he wen t to Hungary to help A ustrian forces fight the Turks. Two years later, he was
wounded in battle in Transylvania and captured and sold as a slave to the Turks. Eventually, Smith escaped and
returned to England in the winter of 1604 — 1605.

Smith was a red-bearded man, short but scrappy. A strong, confident leader, he was considered by many to
be arrogant and boastful. After leaving Jamestown to return to Englan d, Smith published a n umber of works
about Virginia, including True Relation of Virginia, Map of Virginia, Generall Historie of Virginia, and True Travels.

In 1614, Smith mounted an expedition to “northern Virginia,” which he called New England, and mapped
the coastline there from Penobscot Bay to Cape Cod. These maps were later used by the Pilgrims w hen they
came to America. In 1615, Smith a gain sailed for New Englan d but was forced to return h ome because of

stormy weather. A year later, he published a volume entitled A Description of New England.

4. Before serving as English colo nial governor of Virginia, Thomas De La W arr was involved in fighting in the
Netherlands and was knighted when serving in Ireland. When De La Warr returned to England from Jamestown,
he published Relations. . .of the Colonies Planted in Virginia (1611). Receiving reports of Samuel Argall’s (his suc-
cessor) tyrannical leadership at Jamestown, De La Warr decided to return to America. However, he never made
it. He died at sea on June 17, 1618. Most scholars believe that the state of Dela ware, the Delaware River, and the

Delaware Bay all received their name from Thomas De La Warr.
Lesson 9: For Further Study Younger Student Adaptations
1. Discuss the financial hardships faced by the Virginia colonists and how they were overcome.
2. Have your students read (or read to them) a sh ort biography of Pocahontas.
3. Have your students read (or read to them) a sh ort biography of John Smith.
4. Explain how Delaware got its name. Using a map, point out where Delaware is located.
Lesson 10: For Further Study Answers

1. The Speedwell was a companion ship to the Mayflower. The Leyden Separatists bought the Speedwell while still
in Holland. They boarded it at Delftsha ven and sailed to So uthampton, England. There they met the
Mayflower, which had been chartered by the merchant investors. In Southampton they were joined by other
Separatists as well as colonists hired by the investors.

The Speedwell and the Mayflower began the voyage together. However, the Speedwell was leaky, forcing the
expedition to return to England — first to Dartmouth and then to Plymouth. Finally, the Pilgrims decided
to sell the Speedwell, and all of its passengers had to be wedged into the Mayflower. These difficulties prevented
the group from leaving in April, which they hoped to do in or der to reach the New World in time to plant

Crops.

2. The Mayflower Compact is a short document that can be easily found on the Internet. There are also a variety
of excerpts from Of Plimoth Plantation available online. You can also use the In ternet to find the words of

Longfellow’s poem “The Courtship of Miles Standish.”
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Mary White was probably born in England and then migrated with her paren ts to Massachusetts in 1639. In
1656 she married Joseph Rowlandson, who was ordained as a Puritan minister in 1660, and together they had
four children (one of whom died in infan cy). Near the en d of King Philip’s War in 1676, Narra gansett and
Nipmunk Indians burned down the town of Lan caster, Massachusetts, and captured many of its settlers.
Among the captives taken were Mary an d her three children. Joseph had been on his way to Boston to find
military help for the people of Lancaster. Mary and the children lived with their captors in the forest for three
months until they were finally ransomed and reunited with Joseph. However, Sarah, age six, had died in cap-
tivity from her wounds; and their home had been destroyed in the attack.

The Rowlandsons lived in Bosto n until Joseph accepted acall toaco ngregation in Wethersheld,
Connecticut, in 1677. A year later he preached a sermon about his family’s captivity entitled “A Sermon of the
Possibility of God’s Forsaking a People that have been near and dear to him.” Just three days later, Joseph died
very suddenly. In 1679, Mary married Captain Sam uel Talcott. Little is known about her life from this point
on until her death around 1710.

In 1682, an autobiograp hical narrative of Mary Rowlan dson’s captivity was published. Some believe that
its anonymous preface was written by In crease Mather, a prominent clergyman of the time. Rowlan dson’s
book was originally entitled The Soveraignty and Goodness of God, Together with the Faithfulness of His Pr omises
Displayed; Being a Narrative of the Captivity and Restauration of Mrs. Mary Rowlandson, Commended by her to all
that Desire to Know the Lord’s Doings to, and Dealings with her. Especially to her Dear Children and Relations. This
narrative offered a vivid acco unt of her experien ces in the co ntext of her Calvinist beliefs, portra ying the
natives as instruments of God. Rowlandson’s writings were also notable for their attempt to depict an under-
standing of her captors as individuals who suffered themselves and showed some compassion to their captives.
An immediate best-seller, Mary Rowlandson’s narratives went through many editions.

John Eliot was born in Englan d and decided to migrate to New Englan d in 1631 because of his Puritan
beliefs. Soon after he arrived in Bosto n, he married Hannah Mulfor d, who had been betr othed to him in
England. Hannah would become his faithful helper, and together they would have one daughter and five sons
(only one of whom would survive him). In December 1632, Eliot became the pastor of a ¢ hurch near Boston
(Roxbury), where he would serve for the rest of his life.

Soon, Eliot began to take a strong interest in the spiritual and physical well-being of the native population
in the area. He studied their dialects, translated the Ten Commandments and the Lord’s Prayer, and by 1646
had begun to preach to them in their own language. In 1649, Parliament set up the Society for the Propagation
of the Gospel in New England to support John Eliot’s work. With the society’s financial assistance, Eliot estab-
lished a number of native settlements, providing housing, clothing, churches, and schools for the Indians.

Perhaps Eliot’s most significant and lasting achievement was his translation of the Bible into the Algonquian
language. The complete Bible, w hich first appeared in 1663, was the first Bible to be published in America.
English and European language Bibles would not be printed in America un til a century later because they
could be so easily and inexpensively imported from England. Eliot also published a number of literary works

on religious subjects.

In ]anuary 1692, a group of young girls in the Salem community began to act strangely — displaying trance-
like states and convulsions and speaking oddly. The people of the villa ge prayed and fasted concerning the
reason for the girls’ behavior. Doctors called in to examine them could find no physical reason for their behavior.
Thus, the village people reasoned that their behavior was being caused by Satan.

In February the girls were pressured to reveal who in the community was influencing their behavior. They
identified three women, who were examined and imprisoned. One of the women, a slave named Tituba, con-
fessed to seeing the devil and to the existence of a group of witches in the village. A month later the girls also

accused a woman who was an upstanding member of the Puritan church.
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From this point on until the fall, many in Salem were accused of witchcraft, charged, tried, and condemned
to death. Those accused were required to either confess they were witches or be condemned to death. From June
through September nineteen people were hanged, o ne was crushed to death under the weight of rocks, and at
least four died in priso n. By October, the hysteria had stopped. The governor intervened to dismiss the co urt
trying the accused, and those in jail were acquitted or given reprieves. Even tually, the court cleared the names
of those who had died.

Cotton Mather, pastor of Boston’s North Church, was a ferven t believer in the existen ce of witchcraft. In
1689, Mather published a book entitled Memorable Providences, which described a case of alleged witchcraft occur-
ring in Boston in 1688. Children of a Boston mason had exhibited strange behavior following a disagreement they
had had with an Irish washerwoman named Mary Glover . After examining the c hildren, Mather decided that
they had come under the spell of Glover’ s witchcraft. Memorable Providences was widely read thr oughout the
New England colonies.

Three of the five judges appointed to the co urt that heard the Salem witc hcraft trials were frien ds of
Mather and members of his church. Mather wrote a letter to one of these judges, suggesting how they might
approach issues of evidence at the upcoming trials. In A ugust, Mather preached a sermon proclaiming that
the Last Judgment was coming soon. He also witnessed the executio n of ex-minister Geor ge Burroughs for
witchcraft. When Burroughs was able to recite the Lor d’s Prayer perfectly (something witches were thought
incapable of doing), some in the cr owd called for his executio n to be stopped. However , Mather reminded
them that Burroughs had been duly convicted by a jury.

After the witch trials had ended, the judges agreed to turn over the co urt records to Mather. They seemed
to hope that Mather would portray their role in the trials favorably. Mather’s book, Wonders of the Invisible World,
provided very interesting insights into the witch trials and Mather’s thinking. Later in his life, Mather seemed to
minimize his significant role in the Salem trials. Following this incident, orthodox Puritans never regained their

previous hold on the Massachusetts government, and Puritan church membership continued to decline.
Lesson 10: For Further Study Younger Student Adaptations
1. Locate a photograph of Plymouth Rock to show your students and explain its significance.

2. Have your students read (or read to them) the Longfellow poem “The Courtship of Miles Standish” or a short
biography of William Bradford.

3. Share the stories of Mary Rowlandson and John Eliot.

4. Have your students read (or read to them)ash ort book on the Salem witc h trials or explore some of the

interesting information that can be found online.
Lesson 11: For Further Study Answers

1. Adriaen Block was a Dutch navigator, fur trader, and explorer, sent by Amsterdam merchants to explore the
regions discovered by Henry Hudso n. During his fo ur voyages between 1611 an d 1614, Block explored the
coastal and river valley areas between presert-day New Jersey and Massachusetts. He discovered the Cmnecticut
River, explored Narragansett Bay, and sailed past and named Block Island. Block also may have been the first
European to enter Long Island Sound and has been credited with being the first person to determine that Long

Island and Manhattan were islands.
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In addition to exploring the re gion, Block worked to establish early trade with the Native Americans in the
area. When he returned from his last voyage, he compiled a map of his explorations. On this 1614 figurative map,
many features of the mid-Atlan tic region appeared for the first time. Block’s map was also the first to apply the
name “New Netherlands” to the area between English Virginia and French Canada. You should be able to find a

copy of Block’s 1614 map online.

Anne Hutchinson was born in England and emigrated with her husband and family to Massachusetts Bay in
1634. Apparently an in telligent and articulate woman, Hutc hinson began to share her theological beliefs
within the Puritan comm unity and to hold weekly discussion group meetings in her h ome. According to
Hutchinson, true godliness came from an inner experience of the Holy Spirit, n ot from conforming to reli-
gious rules. She insisted that establishing a governmen t that required people to follow Biblical la w demon-
strated a belief in the covenan t of works. Hutchinson’s emphasis upon the covenant of grace, as opposed to
the covenant of works, caused Puritan leaders in the comm unity (such as John Cotton and John Winthrop)
to call her an antinomian heretic.

Antinomianism is the belief that Christians are n ot bound by moral law. Hutchinson’s opponents had her
tried for this heresy by the General Court in 1637. She was found guilty, excommunicated, and banished from
the colony. Anne, her husband, her children, and a group of her followers moved to Rh ode Island, a colony
known as a refuge for religio us dissenters. They established a settlement on the island of Aquidneck in 1638.
After Anne’s husband died, she moved her family to Lo ng Island, New York. There in 1643 she an d all of her
children except one were killed by Native Americans.

You will probably find conflicting opinions about whether or not Anne Hutchinson was an an tinomian
heretic. Because there are no written records of her beliefs, historians have had to interpret the records of her
trial and the writings of her contemporaries in an attempt to understand her thoughts and deeds. As a result,

there are varying interpretations of Hutchinson’s actions and theology.

John Wheelwright emigrated to Massachusetts Bay in 1636 to escape religious persecution in England after he
became a Puritan. He accepted a pastorate at a Puritan ¢ hurch in Mount Wollaston, Massachusetts. Because
he publicly defended the views of his sister-in-la w, Anne Hutchinson, Wheelwright became alienated fr om
Puritan leaders in Boston.

In January 1637, he preac hed a sermon on the day of a fast that had been called by the General Co urt.
Although the majority of the congregation approved his preaching of the sermon, Wheelwright was tried by
the General Court and pronounced guilty of sedition and contempt. He was banished from Massachusetts Bay
in 1637. A year later, Wheelwright and a group of his friends established a settlement at Exeter, New Hampshire.
In later years Wheelwright served other churchesin New Hampshire, Maine, and Massachusetts. (His sentence
of banishment from Massachusetts was withdrawn when he acknowledged some error on his part.)

Thomas Hooker was born into a Puritan family in England. After graduating from Cambridge, he devel-
oped into a powerful preacher. However, Hooker eventually ran into trouble with English religious authorities
over matters of theology and fled to Holland. In 1633, Hooker and several dozen of his followers emigrated to
Massachusetts. There Hooker again ran into trouble for his views. One of Massac husetts’s most influential
preachers, John Cotton, held the position that only church members who owned property should be allowed
to vote. Hooker, on the other hand, believed that all men should have the right to vote, regardless of religious
or property qualifications.

In 1636, Hooker moved on to Connecticut, where he continued to voice his democratic viewpoints. In the
spring of 1638, Hooker preached a powerful sermon at the opening session of the General Court of Connecticut
on the text that “the fo undation of authority is laid in the free co nsent of the people.” A year later, he played

an instrumental role in securing the adoption of the Fundamental Orders of Connecticut.
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4. The Fundamental Orders recognized that the settlements of Windsor, Hartford, and Wethersfield existed along
the Connecticut River because it had pleased Almighty God by the “wise dispositio n of his divine providence
so to order and dispose of things” in suc h a way to make it possible. This document also maintained thata
people gathered around the word of God needed an or derly and decent government established according to
God. It stated that the people of these three settlemen  ts entered into a confederation together in or der to
maintain and preserve the liberty an d purity of the Gospel of the Lor d Jesus Christ and the discipline of the

churches.
Lesson 11: For Further Study Younger Student Adaptations
1. Show your students a picture of Adriaen Block. Using a map, point out where Block explored.

2. Provide a simple explanation of the theological debate surrounding Anne Hutchinson. Ask your students their

opinion about this.

3. Using simple terms, explain the theological issues surr  ounding John W heelwright and Thomas Hooker.

Discuss whether or not these issues are important today.

4. Read to your students the sentences in the Fundamental Orders of Connecticut that refer to God and the role

of religion in the founding of the colony. Remind them of the faith of many of the early American settlers.
Lesson 12: For Further Study Answers

1. The Dutch West India Company was a trading an d colonizing company, chartered by the Dutch Republic in
1621 and organized in 1623. The amazing success of the Dutch East India Company was an important factor that
led to its establishment. The Dutch West India Company was given a trade mo nopoly over the African coast
between the Tropic of Cancer and the Cape of Good Hope ard over the American coast between Newfoundland
and the Strait of Magellan.

Initially, the company was interested in taking Brazil a way from Portugal, but it was unsuccessful in its
attempts to do so. In the 1620s and 1630s the company was successful in establishing a number of trading posts
in North America, including Fort Orange on the site of Albany, New York; Fort Nassau on the Delaware River;
Fort Good Hope on the site of Hartford on the Connecticut River; and Fort Amsterdam on the southern tip
of Manhattan Island. This area became known as New Netherlands.

At first England did not contest this Dutch settlement on lands claimed by the English because it was
involved in wars with Fran ce and Spain. When the warfare en ded, the English too k over New Nether lands
from the Dutch West India Company in 1664. After this point, the company engaged primarily in the African

slave trade, although it still had colonies in Guiana.

2. The Pennsylvania Dutch country is an area in so utheastern Pennsylvania, centered around Lancaster and the

H)

surrounding countryside. The term Pennsylvania Dutch should really be “Pennsylvania German, ” since the
so-called Pennsylvania Dutch have nothing to do with the Nether lands. Rather, the descendants of this group
of people originally emigrated from German-speaking areas of Europe, and they referred to the German dialect
they spoke as “Deutsch,” which eventually became corrupted in to “Dutch.” Although not all Pennsylvania
Dutch are Amish, they are the best-known group. The Amish have retained their German dialect and eighteenth

century traditional way of life.
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James II was the son of Charles I and the brother of Charles II. As early as 1672, he converted to Catholicism. In
1673, he opposed the Test Act, which prohibited Catholics and Dissenters from holding positions of power in the
government. When James assumed the thr one in 1685, English Pr otestants rallied around his nephew, whom
they believed should be king. James easily put down the rebellio n and then had Cath olics promoted to high-
status positions.

James’s second wife gave birth to a male heir in 1688, an d this interfered with Parliament’s desire for James’s
Protestant daughter Mary to succeed him to the throne. Faced with the possibility of a Catholic dynasty, a group
of powerful English leaders in vited Mary and her husband, William of Orange, to take the thr one. Although
James II's army was two times the size of William’s, James was not able to do battle because so many of his officers
had deserted to the Protestant side.

On December 18, 1688, William of Orange was welcomed in to London, while James II fled down the river
in disguise and spent the rest of his life in exile in Fran ce. The “Glorious Revolution” had succeeded without a
shot being fired; and on February 8, 1669, William an d Mary were dec lared king and queen of England. The

College of William and Mary in Williamsburg, Virginia, is named for these co-monarchs.

George Fox, founder of the Society of Friends, underwent a mystical experience in 1646, in which he came to
believe that true Christianity was n ot an outward profession of faith b ut rather an inner light gran ted by
Christ to the believing soul. Fox believed that revelation was not confined to the Bible and that a direct expe-
rience with God was available to all people with out the mediation of a priest and the sacraments. He taught
that worship services did not need to be planned and led by a paid minister. Instead, those attending should
sit in silence and speak when moved by the Spirit to do so. In 1647, Fox be gan preaching his beliefs publicly.
Although he attracted man y followers, he also en countered physically violent crowd reactions and was
imprisoned eight times between 1649 and 1654.

Members of the Society of Friends were called Quakers by outsiders. This term referred to the fact that
the group admonished people to “q uake in the presen ce of the Lor d.” Quakers were often ridiculed or
persecuted for refusing to serve in the military , swear oaths of alle giance to anyone but God, and to pay
taxes. Those belonging to the Society of Friends believed that all people were equal before God and that all
people should be treated the same. They were generally frugal and hardworking people, who dressed and
lived simply and considered spiritual values to be more important than material possessions. However, they

also were often shrewd businessmen, who did well financially as merchants and traders.

Lesson 12: For Further Study Younger Student Adaptations

Review what a monopoly is and point out on a map the places over w hich the Dutch West India company

held a monopoly.
2. Explain the meaning of “Pennsylvania Dutch.” Show your students photographs of the Pennsylvania Dutch
country today.
3. Tell the story of James Il and William and Mary.
4. Show them illustrations of Quakers and Quaker worship services from the colonial period. Have your students
compare Quaker services to the worship services with w hich they are familiar.
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Lesson 13: For Further Study Answers
1. Use the Internet to research the Lenni-Lenape tribe.

2. In his letter to the In dians, William Penn told the natives that God had written his la w in the hearts of all
people, teaching and commanding them to love, help, an d do good to o ne another. He insisted that he
wanted the English and Native Americans to live together as neighbors and friends. God did not create them
to harm and destroy one another but to live kindly together. Penn mentioned that he was well aware of the
cruel and unjust manner in which the natives had been treated by many other European settlers. However,

he maintained that he and the people whom he would send wanted to gain their love and friendship.

3. In 1751, the Pennsylvania Assembly or dered the pur chase of a bell for the State Ho  use steeple (today
Independence Hall) as a means of commemorating the fiftieth anniversary of William Penn’s 1701 Charter of
Privileges. To be inscribed on the bell was Leviticus 25:10 — “Proclaim liberty throughout all the land unto all
the inhabitants thereof.” The bell’s inscription also said, “and ye shall hallow the fftieth year.”

The word Pennsylvania is spelled “Pensylvania” o n the Liberty Bell. The spelling of Pennsylvania had n ot
been universally adopted at that time. In fact, the state’s name was also spelled Pensylvania in the original U.S.
Constitution.

The bell arrived in Philadelp hia in September 1752, but it was not hung until March 1753. There is wide-
spread disagreement concerning when and why the bell became cracked. According to some sources, the bell
was cracked by a stroke of the clapper as it was first hung up due to flaws in the casting.

The Liberty Bell was rung freq uently to call the state assembly together an d to gather people for special
events and announcements. During the American Revol ution it was tolled for meetings of the Co ntinental
Congress, the early battles of the war, and the public reading of the Dec laration of Independence. When the
British occupied Philadelphia in 1777, the bell was removed fr om the city and hidden in the floorboards of

Zion Reformed Church in Allentown, Pennsylvania.

4. The original charters granted by the English to the Penn an d Calvert families in North Americadidn ot
clearly state the bo undaries between the Pennsylvania an d Maryland colonies. This led to friction over the
years between the two colonies, and the dispute was finally submitted to an English court.

In 1760, the Penn and Calvert families compromised and selected Charles Mason, an English mathemati-
cian and astronomer, and Jeremiah Dixon, an English mathematician and land surveyor, to survey the border
between the two colonies. Mason and Dixon worked from 1763 to 1767 to settle this cen tury-old boundary
dispute. They ran a line west fr om the Delaware border for 244 miles, with every fiftth milestone bearing a
replica of the Penn and Calvert coats of arms.

This Mason-Dixon line was later extended to delineate the border between Pennsylvania and Virginia. In

the years leading up to the Civil War, the line was considered to be the division between slave and free states.
Lesson 13: For Further Study Younger Student Adaptations

1. Have your students read (or read to them) an other book with general information on Native Americans or

do more Native American hands-on activities.

2. Have your students read (or read to them) a sh ort biography of William Penn.
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3.

4.

Share the story of the Liberty Bell.

Explain what the Mason-Dixon line is and point it out to them on a map.

Lesson 14: For Further Study Answers

The Stono Rebellion was a slave revolt that occurred near Charleston, South Carolina, in 1739. The rebellion
was named after the Stono River, because it began on the bridge crossing that river. Before dawn on Sunday,
September 9, twenty African-American slaves gathered near the Stono River. At the bridge they seized some
guns and ammunition from a store and then killed the two storekeepers.

From there the group walked to the Godfrey home, burned the house down, and killed Mr. Godfrey and
his son and daughter. Heading south, they came to Wallace’s Tavern, where they spared the life of the inn-
keeper because he was kind to his slaves. However, the white settlers of the next six h ouses all were killed.

By late morning other slaves had joined the revolt, an d any whites they encountered were chased and
killed. In the late afternoon the slaves stopped at a large field to rest, having traveled over ten miles. About
4:00 .M. a group of white planters with guns approached the slaves. Some of the slaves fled, but others fought
back. By dark about thirty slaves were dead, an d at least thirty had escaped. Over the next mo  nth, the
planters tracked down almost all the rest of the slaves involved in the rebellion and shot or hanged them.

Eventually, thirty whites and as many as sixty slaves were killed as a result of the Sto no Rebellion, one of
the deadliest slave revolts in the colonial period. No one knows exactly what caused this rebellion; it probably
was due to a combinatio n of factors. An epidemic in the area that fall had disrupted the local governmen  t.
Also, the news that Englan d and Spain were at war had just arrived.  This report raised the h opes of the
Carolina slaves that the Spanish in St. A ugustine might be friendly to them if they decided to runa way to
Florida. An already tense atmosphere was further strained by the passage of the Security Actin August, which
required that all white men carry firearms to church on Sundays (due to fears concerning the possibility of a
slave revolt). Following the Sto no Rebellion, South Carolina passed stricter slave laws, prohibiting African-
American slaves from growing their own food, earning their own mo ney, assembling in groups, or learning

to read.
Use the Internet to research the Cherokee.

Edward Teach, known as Blackbeard, was one of the most feared pirates of the colmial era. His nickname came
from his long black beard that he braided and tied with black ribbons. From 1716 to 1718, Blackbeard and his
pirate crew terrorized sailors on the Caribbean Sea and the Atlantic Ocean. Using the Outer Banks as his lome
base, Blackbeard robbed many merchant ships along the Carolina, Virginia, and Delaware coasts. Local towns-
people tolerated Blackbeard’s presence because they wan ted to buy the goods he had stolen (w hich were
usually cheaper than imported English goods). Ship owners, merchants, and planters, however, were all hurt
by the pirates’ activities.

The governor of Virginia, Alexander Spotswood, finally decided that the time had come to stop Bladkbeard.
Spotswood sent two ships commanded by Lieutenant Robert Maynard of the Royal Navy to capture the pirate.
During the fight between the pirates and the British sailors, Blackbeard was killed. As a warning to other pirates,
Blackbeard’s head was cut off and suspended from the bow of Maynard’s ship.

Stede Bonnet, known as the “gen tleman pirate” because of his good manners, was a retired arm y ofhicer
who owned a sugar plantation in Barbados. According to legend, he purchased his own sloop, which he named
the Revenge, to escape his nagging wife and recruited a crew of seventy men. Although he lacked experience in

piracy, Bonnet and his crew successfully plundered several ships off the Carolina and Virginia coasts.
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In March 1718, Bonnet met Blackbeard, and the two of them decided to sail together . Within a few days,
Blackbeard realized Bonnet’s lack of experience and decided to use that to his advartage. Blackbeard convinced
Bonnet to let o ne of his lieutenan ts take command of the Revenge, while Bonnet sailed as a guest aboar d
Blackbeard’s ship. During his stay on Blackbeard’s ship, Bonnet participated in the siege of Charleston (Charles
Town).

After the siege was over, Blackbeard told Bonnet that he was going to disband his fleet and accept a pardon
from the governor of North Carolina. He suggested that Bonnet do the same. Bonnet agreed and left imme-
diately in a small boat for Bath, North Car olina, to receive his par don. When he returned, Blac kbeard was
gone, along with all of Bo nnet’s booty. Although Bonnet swore to get revenge, he never met up with
Blackbeard again.

In September 1718, Bo nnet anchored his ship at Cape Fear , North Carolina. Colonel William Rhett,
commissioned by the Car olina colony to track down the pirates w ho had humiliated Charleston, came
upon Bonnet while he was still at Cape Fear . After a bloody battle, Bo nnet was captured an d taken to
Charleston. There in November he an d approximately thirty other crew members were fo und guilty of
piracy and sentenced to hang. While in prison, Bonnet wrote a letter to the governor, pleading for his life.
However, the letter did not succeed in changing the governor’s mind, and Bonnet was hung on December

10, 1718. His body was left hanging for fo ur days as a warning against piracy.

4. The War of Jenkins’ Ear began in October 1739, when England declared war on Spain. The English were angry
over stories of the mistreatmen t of their mer chant seamen, whom the Spanish accused of sm uggling. The
unsettled border of Florida was also anissue. The war took its name fr om an English sea captain, named
Robert Jenkins, who had been arrested by the Spanish in 1731 amn a smuggling charge. During Jenkins’s impris-
onment, the Spanish had cut off one of his ears an d told him to give it to the English king. W hen Jenkins
brought his pickled ear to the Ho use of Commons, public opinion was so enra ged that the English soo n
declared war on Spain.

During the War of Jenkins’ Ear , General James Ogleth orpe in Geor gia was granted reinforcements and
ordered to capture the Spanish fort at St. Augustine. Although the American forces besieged St. Augustine for
thirty-eight days, they finally had to abandon the effort to capture it. However, in 1742 at the Battle of Bloody
Marsh, Oglethorpe and his men were more successful. They ambushed the Spanish on St. Simon’s Island, killing
several hundred of them with only one American casualty. Although the War of Jenkins’ Ear ended as a standoft
in 1742, the Spanish no longer presented a threat to Georgia and the Carolinas. Georgia had fulfilled its original

purpose of serving as a buffer for the British colonies from the Spanish.
Lesson 14: For Further Study Younger Student Adaptations
1. Continue your discussion of slavery by explaining what happened during the Stono Rebellion.

2. Have your students read (or read to them) an other book with general information on Native Americans or

do more Native American hands-on activities.
3. Share the stories of Blackbeard and Stede Bonnet as well as drawings of pirates and their activities.

4. Explain how the War of Jenkins’ Ear got its name and encourage them to try drawing the event that led to war.
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Lesson 15: For Further Study Answers

1.

Use the Internet to research colonial hornbooks, New England Primer, and Anne Bradstreet’s poetry.

Use the Internet to find pictures of colo nial clothing. Use “seventeenth century American clothing,” and

“eighteenth century American clothing” as search terms.

Cholera is caused by the bacterium vibr o cholerae and is spread by eating food or drinking water co ntami-
nated with the bacteria. These bacteria cause an acute infection of the small intestines. Symptoms of cholera
include severe vomiting and diarrhea, which can quickly lead to dehydration. Today, modern sanitation and
treatment of drinking water have virtually eliminated cholera in developed counties.

Smallpox is caused by a virus. It is spread fr om saliva droplets and is highly contagious, especially during
the first week. Symptoms of smallpox include fever, vomiting, backache, weakness, and a skin eruption with
pimples that form scabs. When these scabs slough off, they usually leave permanent pitted scars or pocks. A
program by the World Health Organization eradicated all smallpox viruses from the world in 1977, except for
samples saved by governments for research purposes.

Scarlet fever is caused by streptococcal bacteria. The bacteria produce an infection of the throat and a toxin
that creates a rash one to two days after the onset of the disease. Other symptoms may include chills, abdominal
pain, vomiting, and general malaise. Once a very serious childhood disease, scarlet fever is now easily treated.

Rickets is a childhood disorder caused by a vitamin D deficiency (due to a poor diet or lac k of sunlight).
When the body is deficient in vitamin D, itis n ot able to re gulate calcium and phosphate levels properly.
Progressive softening and weakening of the bone structure can occur, and one of the results can be bowle gs.
Today, rickets is rare in developed countries.

Tuberculosis is caused by the m ycobacterium tuberculosis and is spread thr ough the breathing in of
infectious droplets expelled from the respiratory tract of an infected person. The disease typically affects and
damages the lungs. However, the tuberculosis bacteria may spread to other organs. Symptoms of the disease
include coughing up mucus and sputum, fever, chest pain, and weight loss. Treatment with antibiotics must
be administered over man y months for remission of the disease to occur . If left un treated, the disease is

progressive and death may result.

Use the search terms, “colonial cookbooks” and “The Frugal Housewife by Susannah Carter” to research these

items on the Internet.

Lesson 15: For Further Study Younger Student Adaptations

Locate illustrations of colonial hornbooks as well as o nline instructions for the students to make their own

hornbooks.

Encourage the students to use the Colo nial Family Life form (in the optio nal section) to draw pictures of

colonial clothing.

Share the symptoms of one or more of the illnesses prevalent during the colonial period and compare medi-

cal treatments today with those in colonial times.

Find online directions for colonial recipes and help the students prepare one or more of them. Give them the

opportunity to try churning butter (again, you can find directions online).
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Lesson 16: For Further Study Answers

1. John Peter Zenger emigrated to New York from Germany in 1710 and apprenticed as a printer to William
Bradford, printer of the New York Gazette. In 1733 the New York governor, William Cosby, quarreled with
the colony’s council over his salary and removed the chief justice from the state’s Supreme Court when he
found himself unable to control the judiciary. An opposition group arose to fight Cosby politically, and these
wealthy, powerful men established an opposition newspaper, the New York Weekly Journal. They hired John
Peter Zenger to be the printer and editor of this paper.

The New York Weekly Journal published articles critical of Governor Cosby. By November 1734, Cosby had
had Zenger arrested an d charged with seditio us libel. After spen ding more than eight mo nths in prison,
Zenger finally went to trial, defended by the prominent Philadelphia attorney Alexander Hamilton. Through
his successtul defense of Zenger, Hamilton established the precedent that a statement is not libelous, even if
it is defamatorys, if it can be proven to be true. Zenger’s trial was significant in establishing the right of a free
press in the American colonies.

If Zenger had been found guilty, he might have suffered a variety of punishments. Many of the American
colonies punished criminals and troublemakers in the center of town so that everyone could see. Two common
methods of punishment were the stocks (a wooden framework with holesin it in which the feet or the feet and
hands of the convicted would be locked) and the pillory (a wooden and iron framework with a hole in which
the head of the convicted was held in a tight grip). Those subjected to being locked in the stocks or the pillory
served out their punishment regardless of the weather and might have rotting fruit and other objects thrown
at them. Other forms of punishment included the whipping post (where the convicted would be whipped with

the public watching), brandings (often of the tongue), and maiming (one’s ears and/or his nostrils cut off).

2. Asearly as the 1670s, colonists and Native Americans in New York and the New England colonies were hunting
whales from small sailing ships along the coast. When the whales were captured, killed, and towed ashore, their
blubber would be removed and boiled in lar ge iron pots. The oil extracted from this whale blubber was used
primarily for lamp fuel. Whalebone or baleen from the whale’s upper mouth would also be removed and used
to make products such as fishing rods, corsets, umbrellas, and hair brushes. Whale teeth were saved and later
carved with decorations and inscriptions, creating a novelty called scrimshaw popular among the upper class.

Systematic deepwater hunting of sperm w hales began from Nantucket, Massachusetts, after 1712. At this
point American commercial whaling became very important economically to the New England region. Sperm
whale oil burned more cleanly and brightly than other whale oil and was a superior lubricant. Also, the sper-
maceti from the head of the sperm w hale was used to pr oduce the finest grade of can dles, a profitable New
England export to the mother country.

Triangular trade referred to the profitable trade routes that connected the New England colonies, England
or Africa, and the West Indies during the eighteenth century. The most famous of the triangular trade routes
involved shipping molasses and sugar from the West Indies to New England, where it was used to make rum.
New England rum was then shipped to west Africa, w here it was traded for sla ves. The African slaves were
shipped from west Africa to the W est Indies, where they were auctio ned off to plantation owners in the
Southern colonies.

Another triangular trade route began with the shipping of flour and meat from New England to the West
Indies. Sugar was then shipped fr om the West Indies to England, where it was exc hanged for manufactured
goods that were brought back to the colonies.

You will be able to find examples of colonial furniture and metalwork by searching the Internet.
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in the Student Activity Book  ©2011 Bright Ideas Press. All rights reserved.



3. Jonathan Edwards was born in East Windsor, Connecticut, into a family with a long tradition in the pastoral
ministry. Considered to be one of the greatest preachersin American history, Edwards succeeded his maternal
grandfather to the pulpit of the Congregationalist church in Northampton, Massachusetts, in 1729. Beginning
in 1734, six conversions in Edwards’s church turned into thirty conversions a week, drawing people from as far
as a hundred miles away.

Edwards’s preaching and writings have been credited with bringing abo ut the first Great Awakening in
American history. The power of his preaching was not due to the sensational or theatrical. Observers com-
mented that Edwards did not use big gestures or move much and did not try to impress with an elegant style.
Rather, he convinced with the weight of his arguments and the intensity of his spiritual feeling. As his con-
gregation listened to Edwards preach God’s Word, many of them cried, screamed, an d fainted; repented of
their sin; and turned to the Lor d. On July 8, 1741, Ed wards preached his famous sermon, “Sinners in the
Hands of an Angry God.” The congregation’s emotional response to this sermon was so overwhelming that
Edwards was not able to finish the sermon because so man y wanted to know how to be sa ved. Because
Edwards considered personal conversion to be critical, he insisted that anly those who had made a profession
of faith (which included a description of their conversion experience) be able to receive comm union. This
reversed his grandfather’s policy, alienating his congregation and leading to his dismissal in 1750. For the next
several years, Edwards served as a missionary pastor to Native Americans in Stockbridge, Massachusetts. He
also wrote a number of theological treatises and published many of his sermons. In the fall of 1757, Edwards
assumed the presidency of the College of New Jersey (later renamed Princeton University). However, he held
this position for less than a year, because he died in March 1758, from smallpox.

David Brainerd was born in Connecticut and orphaned at the age of fourteen. Licensed to preach in 1742,
he decided to devote himself to missio nary work among the Native Americans in 1743. In this missio n work
he was supported by the Scottish Society for Pomoting Christian Knowledge. Brainerd worked first at a native
settlement near Stockbridge, Massachusetts. Later he ministered among the Delaware Indians in Pennsylvania
and New Jersey.

At this period in American history , many church leaders in the colo nies argued about whether Native
Americans even possessed so uls to be sa ved. Brainerd was deeply b urdened for the spiritu al and physical
welfare of the Indians and sacrificially labored on their behalf. Suffering from tuberculosis, Brainerd refused
to put his health needs above the needs of the natives an d ended up cutting his life short. Although he fell
in love with Jerusha Ed wards, daughter of Jonathan Edwards, hisill health preven ted their marriage. On
October 19, 1747, Brainerd at the age of thirty-nine died at the Edwards’s home.

In 1746, the Scottish Society for Promoting Christian Knowledge published Brainerd’s Journal in two parts.
In 1749 Jonathan Edwards edited Brainerd’s diary and other writings into a book entitled An Account of the Life
of the Late Reverend David Brainerd. This book became a missionary classic, used by God to challenge Christians

worldwide to greater service for Christ.

4. Use the Internet to research colonial games, toys, quilts, music, and dances. You should find a wealth of infor-

mation. You can find instructions online to play cat’s cradle and other games.
Lesson 16: For Further Study Younger Student Adaptations
1. Have your students read (or read to them) a short biography of John Peter Zenger. Explain the meaning of libel

and discuss the significance of freedom of the press. You could also show the students pictures of the stocks and

the pillory and explain how these and other forms of colonial punishment were used in a very public fashion.
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2. Locateillustrations of whaling and colonial furniture and metal work to show him. Compare colonial furniture
to today’s furniture. Encourage the students to use the Colonial Culture form (in the optional section) to draw

a picture of colonial transportation.

3. Read ashort excerpt from Edwards’s sermon “Sinners in the Hands of an Angry God” and ask your students
how it compares to sermons they have heard in church. Share the story of David Brainerd’s missionary work

and have them compare Brainerd’s ministry to that of present-day missionaries whom they may know.

4. Demonstrate how to do cat’s cradle and show them pictures of colonial toys and crafts. Have them learn one

or more songs from the colonial period.
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in the Student Activity Book  ©2011 Bright Ideas Press. All rights reserved.



Section Six

ANSWER KEY TO
THE FORMS, MAPS,
AND FOR REVIEW

QUESTIONS

Lessons 1 — 32

&



"PaAIsAI SIYBLL [[Y 5914 SLIP] 1Y3LIg C00TO)
ApIN5 s, 13Yde3 ], AI0ISIH UBILIdWY [[Y

VIRGINIA

NORTH
CAROLINA

KENTUCKY

Legend
Original Colony Area

Charles Town

SOUTH
CAROLINA
b Savannah

MAP OF NORTH CAROLINA COLONY

"PAAISSII SIYSLI [V "S$91] SeaP] 1YSLIY 0070
i S3IUO[0)) BISI095) pUE ‘BUI[OIE)) YINOS ‘BUI[OIB)) YIION] |, H| UOSSI|

Sprex e1oredsny,

sIauLIey 035eq0l papuru-juspuadapug

Aqdei8093 03 anp eurjore) YInog ueyl YIMoid dJIUOU0Id JOMO[S

JuowrdO[aAdp SIT UT SJUIAD JUBDYIUSIS 10 AUO[0D SIY) INOqE $308) Jueitodwr 1910 Aue 1817
WIS MIN  SIUDWII[IIAS Aoy

1radadny uyo[ ‘yiesay 113qoy IS

AUo[09 SIY) JO SI1LIA A[18I 9} UT [RIUSWINIISUT JIIM OUYA S[ENPIAIPUT I9TIO SUIOS ISIT
103ouidoag sproT1ySrg oy 213y L9y LU0 0D SIY3 JO dUIEN]

siorsudoad

swreu s3t a3t ‘Kuedwrod v gr i(s)1o1atrdord 1o Auedwios v £q papunoy
€So1 JuouIdII9s AU0[0d Judueuriad 151y A1 JO 1eIL

Ty T
A8y, 4 Ryspurgy s

\.‘awmq.s.w_.x\a wr\.
Mzt
2y

gt et

Surpunoy sir ur 201 ©
poLerd yeyy £nunoo jo ey

Surpunog 10y UONEAOIN 21n3y A9y Jo 21n301]

ANOTOD VNITOYVD HIMON dH.L #I NOSSHT

ae(] dureN

All American History, Vol. I: Teacher’s Guide — Section Six

176

©2011 Bright Ideas Press. All rights reserved.



"PaAIsAI SIYBLL [[Y 8914 SLIP] 1Y3LIg C00TO)
ApINo s 13yde3 ], AI0ISIH UBILIdWY [[Y

bix

Charles Town

VIRGINIA
NORTH
CAROLINA
SOUTH
CAROLINA

KENTUCKY

Savannah

Legend
Original Colony Area

MAP OF SOUTH CAROLINA COLONY

"PAAISSII SIYSLI [V "SS9I SeaP] 1YSLIY 0070
€11 S3MUO[0)) BISI095) PUE ‘BUI[OIE)) YINOS ‘BUI[OIB)) YIION] |, H| UOSSI|

eur[ore)) yiioN woiy uoneiredag 7.y

WIISAS JUAI IINQ

[OIIUOD [BIO] 210U SUTS[IIS UIN 3[3317) I5005)

10qe[ aae[s uodn juspuadsp sdoxd oSpur

pue 9oL fsxeak ud) 151y 105 spere ysiuedg jo rearyy pue sarjddns pooy szenbapeur
JuowrdO[aAdp SIT UT SJUIAD JUBDYIUSIS 10 AUO[0D SIY) INOqE $308) Jueitodwr 1010 Aue 1817

UMOJ SI[IB(D)  SIU2W[IIas Ay

(resf 19q0Y 11§

AUo[02 SIY) JO SILIA A[18I 9} UT [RIUSWINIISUT 2I9M OYA S[ENPIAIPUT I9YIO SUIOS ISIT

103011doig spaoT 3YSrg o3 “1odoo) AS[ysy IIS  s21n3y L33 5,AUO0[0 SIY} JO dweN
siorsuadoad
sureu sit uam ‘Kuedwrod v gi i(s)1o1atrdord 1o Auedwros v £q papunoy

0,91 JUIWA1198 \/\EOMOU uﬁ@ﬁmauuﬂ 3814 943 JO Ieak

Surpunoy syt ur ofo1 v
paderd yeyy £nunos jo ey

Surpunog 10 UONEAOIN 21n3y A9y Jo 21n301]

ANOTOD VNITOYVD HINOS dHL :¥I NOSSHdT

e B EING

177

Answer Key to the Forms, Maps, and For Review Questions

©2011 Bright Ideas Press. All rights reserved.



"PaAIsAI SIYBLL [[Y 5914 SLIP] 1Y3LIg C00TO)
ApIN5 s, 13Yde3 ], AI0ISIH UBILIdWY [[Y

o11

VIRGINIA

NORTH
CAROLINA

KENTUCKY

Legend
Original Colony Area

Charles Town

SOUTH
CAROLINA
b Savannah

MAP OF GEORGIA COLONY

"PAAISSAI SIYSLI [V "S$91] SeIP] 1YSLIY 0070
< S3IUO[0)) BISI095) pUE ‘BUI[OIE)) YINOS ‘BUI[OIB)) YIION] |, H| UOSSI|

SO[N.I JO UOTIEXE[IT [BNIUIAS SI[NI 93)sn.1) Isurede uol[[9qay

gaIPowo], Yata diyspustiyg

epLIof ur ysiuedg pue seurjore)) Uaam1aq Iayng

JuowrdO[aAdp SIT UT SJUIAD JUBDYIUSIS 10 AUO[0D SIY) INOqE $308) Jueitodwr 1910 Aue 1817

eISNSNYy ‘YeUUBARS  SIUDWD[I12S A9y

[Ing Werf[Ip [9Uo[o)

AUo[09 SIY) JO SI1LIA A[18I 9} UT [RIUSWINIISUT JIIM OUYA S[ENPIAIPUT I9TIO SUIOS ISIT

adioy3a[8( sawe[ 23y Loy s Auo(od SIyy Jo sureN
103audoad
swreu s3t a3t ‘Kuedwrod v gr i(s)1o1atrdord 1o Auedwios v £q papunoy

LT JUaW91198 >\EO~OU HQQQNEMQQ 181 9y3 JO Ieaf

Surpunoy syt ur ofor v
paderd yeyy £nunos jo ey
Surpunog 10y UONEAOIN 21n3y A9y Jo 21n301]

ANOTOD VIDYOdD dH.L #1 NOSSHT

ae(] dureN

All American History, Vol. I: Teacher’s Guide — Section Six

178

©2011 Bright Ideas Press. All rights reserved.



“PAAISSIT SIYBLI [[Y SS9 SLIP] 1YSLIY CO0TO)
IpIN5) S I9Yded ] AI0ISIH UBdLIDWY [[Y

ST1

.%HQMUOm UMQO], so[Ieyn) dneidol
-SLIe Ue JO uoneald oY) 01 painqLiuod SLopl pue $91SE) 9s0yMm ¢ mHOEU—sz:

youaiyg 191e] pue sysndeq pue sueLalAqsar] ysSug 18Iy — BUI[OIR))

[INOG 01 SINUISSIP SNOISIRI Junmidar uwesaq A[enjuaad srojorrdord oyy -

“10qe] JAE[S

uedLyy

“10100 opdand your e

1o 24p 03 pasn jued e ¢ ogiput

sea 31 g3 usmor8 doxd puodess [eapt

uy - ERl 8

unsngny 11§ ur ysruedg

9l WOl yorylje ue Jo Jeadyl oyl pates] seuljole’) oyl Ul SI9[1198 ‘sIRaA Aurwl 10

JUIOJ o[IeWa(Y st umouy %ﬂu:@

¢ uaoissrrey)

*0258q03
J0 2oud mof o3 Aq erurir jo 1no pazeanbs waaq pey oym sargm xood 1ayo pue

SJUBAISS paInjuapul

WI9g MIN SeAM SjuL o)

~195 9591 JO 1SIBIB] A I, "UOIZIT SIBUWIA[Y UIIYIIOU PIL[OST I} UT STIWLIL] 03080}

JO SanIunNUWIWIO) [[eWS 219M SJUIWII[1]98 >\~EO seuljoae’)y YyiioN ‘s1eak %ESE 10

uodn paseq au0d9q pey AWoU0I? s BUOIL) YINOS ‘SO(L] A[TE2 o3 A( -

sea Ayuradsord s umog saprey ) paansua jeyy dox opdess oy,

%@ﬁluﬂvmwxﬁm Je SeM BUIOIRT) INOG UTJUIWII[1)9S Lv:MQm sagoyg, -

1owrrog Aqurewanid o1om s19[3198 oMLY YL

"PaAIRsAT SIYSLI [[Y "SS9I SLAP] 1YSLIY CO0TD)
At Sa1U0[0)) BIS1095) pue ‘BUI[OIR)) YINOS ‘BUI[OI]) [IION] Y], ] UOSSIT

SI101qop 9 SI9]1319S ST JO %u:O_.mE 91 2AEY O] papuaiul

SeA ‘s993s1n.1) LJUaM] AQ paroisTuTpe pue AJIreyd e se dn 395 “e181095) jo AU0[0d Y 7

103ouidoag spioq A1 se uMOUY UdWIysISuy

juourwrord 148 01 epLIOf] 01 RIUISITA WO} pue| 9y 2ALS |] S9[IEY") SUTY ‘¢99[ Uf [

‘pap1aoid saoeds oy3 ur sprom 10 prom Juissiw 9y SILIA\

[013UOD [PIUIWUIDA0S [8I0] 210U 1YTNOS pUE JUIW
-uroa08 Areyorrdord pasoddo oym sopeqreq woiy s19[139s BUNOIE) INOS '§ (I

679] UL [ So[TEY ") SUTY AQ BUB[OIRY) UDAIS SEA\ OUM UBRTIYSI[SUY */ a
yeuueaes 1no Aef adroqia[8() padpy oym uerurjoren) yinog -9 v
adro19[3() sowre( Jo pusLy pOOS B SUIEIDq OYM JOIYD Y9I ¢ ©)

Kuofos
aY3 JO I0uI2A03 Ay3 IsureSe UOI[[2Qa1 © Pa] OYM I9[113S BUI[OIR) YIION F 9)

SIOPUOM $ BUI[OIR))
asnraape 01 s1a[ydured jo Sunuud oy paSermoous oym roioudorg proq ¢ d

BI181095) JO IOPUNO,] 7 q

SIUDWA[II0S
rpUI[OIR 110N SuIper AQ 93UsA91 1YSNos 1eY] 9qLI] URILIDWY 9ANBN °
f[ole?) YiioN suIpt q 4 3 oqt ! V oAneN [

T

rIOIRISN] [
HPIYROWO], "H
adroyao[3() soure(
WIBOH 3qOY IS

SN[ Y9917 9S005) (]
1odadny uyof

1odoony Lo[ysy Auotpuy g
[I0d WELIA [PUoe) 'V

‘papraoad aoeds oy ur romsue 1091100 Y3 Jo 12139] Surpuodsariod a3 ALIM

MATATY YOI +I NOSSHT

179

Answer Key to the Forms, Maps, and For Review Questions

©2011 Bright Ideas Press. All rights reserved.



"PAAISSAI SIYSL [V "SI SEIP] 1YL 00D
611 SaIU0[0)) BIS1095) pUE ‘BUI[OI)) (INOS ‘BUI[OIL) (IION Y[, ‘H] UOSSIT

;e o ut Aepd sxap39s 181000y oy pue adroy1a30) pip

S7OT JBY[ A\ WU S3T 393 TeA\ SI1 PIP MOJ] “TB] SULYUD( Jo TeA\ 943 pof[ed uredg pue
puB[SU UooMIOq TEA B UI PI[SUBIUD owedIq AUO[0D 1 ‘AT03STY $BIGI0AD) UL A[1R] |

ysarexrd 107 [eapr A[[erads eurjorer) YIION SEA ATA\ (SOUWRUIDIU I} 193 o)

PIp MO} *(91BI[ UBWID[IUAL) OT[1) 19UUOY IPa1§ puE (pIeaqyde[q) [OE] prempi

JO sanIANdE ) Inoqe 1no pur sareaid woiy swapqoxd padey seurjoren) Ayl Yiog ¢

"WLIOJ L],
UeOLLWY 9AN0EN B UO UONRUWLIOJUL 9l PIOd9y "9qLI] 99YOIaT) 911 1n0qe peay| 7

JUOI[[9(a1 ST JO J[Nsal e Sk @UMEN#—U Jey A\ (o¥e1 IR PIP

Suo[ moy pue uor[[pqax a1 umop ind oy ;0p £Y1 PIp IBYA\ ;9I9YM PUE PI[[oqaI
O\ "6CL] UT UMOJ, SI[IBY)) Ul PILINII0 YIIYM ‘UOI[[2qdY OUOIS Y1 YdIeasay °[

AdNLS YIHINNTL YO4 #I NOSSHT

“umoId ysidug o3 Aq pajurodde sroureaod oyl yrm

SIIUO[0D [eAox AUIE)( BISIOID) puUB SBUT[OIL)) dU3 [10q A[[ENIUaAT 7]

“1onbip Suomns woy ureisqe pue ‘syuax b Ked ¢ soa1) Arrsqnux

M013 01 wat) Sulmbar so[nI $991sNI) oY) ISUTESE PO[[2¢a1 BIIOAD) UL SISIUO[0T) ||

ystuedg oy pue woay) usamiaq
I9JNQ B SB 9AIIS PNOA JUDWIAII2S BI31095) 913 Jey) padoy Aoy asnedaq sistuojod

sty pue od10I9[8() Jo [EALLIE U1 M PAYSIPP I9M SIS BUI[OIED) INOS (]

Six

10on

Teacher’s Guide — Sect
©2011 Bright Ideas Press. All rights reserved.

All American History, Vol. I

180



"PAAISSAI SIYSLI [V "$$21 SLIP] Y3 0070
apIne) s 12ydea [ AI0ISIH UedLIDWY [[Y

North America

Atlantic Ocean

Legend

™
1S
[N
Al
N
S
c
i)
T
)
8 3
Qv
Q <
Qa8

MAP OF THE ORIGINAL THIRTEEN COLONIES

"PAAISSAI SIYSLI [ "SS91] SeaP] 1YSLIY CO07O)
9Jr] A[Iwie [RIUO[O)) G UOSSIT

2181099
BUI[OIE)) (INOS
BUI[OIR)) YIION

RIUISIIA

aremed(]
puefArely
BIUBA[ASUUSJ

ASsI9[ MIN

S[IOK MIN

nsnodauuo))
pue[s| 5poyy
mHHQwSQUdmwﬁE

sxrysduref] AsN

‘HLNOS

H1AdIN

ANVTIONAT MIN

‘uotgar o1qder30a8 £q saruo[0d Wa2ITY) [BUISLIO ) ISTT

SHINOTOD NHAIMIHL TVNIDIIO 1 NOSSH1T

ae(]

B NG

181

Answer Key to the Forms, Maps, and For Review Questions

©2011 Bright Ideas Press. All rights reserved.



"POAIISIT SIYSLT [Ty SS9 SLIP] IYSLIT CO0TO)
apIND s 19Ydea ] AI0ISIH UBdLIdWY [[V rar

1e0oniad area

-edos ® [eaa1 03 Juoay ut Suruado 1arys oy Y 10y1a803 poutol 1arys
PUE 201pOQ © JO PIISISUOD ULWOM SSE[I-BUB{I0M ® 10§ ssa1p [eard£y e (]
UDWOA 10§ S[RUOIYSE] 9q 01 PAIIPISUOI JOU IIM SIAO[S 1)

payiom Lo
Iy suoIde YT ISP I19YI PAIaA0D A[[ENSN UIWOA SSE[D-SULIOM “(]
Po19402 Irey 1Y) Suidosy 1n0ge PaUIAIUOd 10U DIIM UIWOM Y

‘SAMUO[OD UBILIWY ) U] °6 q

SI9SNO0I} JIOA UJO
possed $1894 Y1 SB MOLIBU DIOW PUB 2I0W MOIT SHITYS TOYL AVBS -
sumog oped01q Y[is Ajrrewrid poumo -

< /M 0A

JUSULIES [ENUSSSD UL 9 01 195100 Y] PAIdPISUOD
potrad [eruojod oy ur uswom sse-raddn g \%

odoang woxy SUryIoP IR JO ISOW PAIIPIO
S[99Y Y31y yam s100q pariogard

$9JE] 20YS %Q pouaise] odom eyl sooys pey -

< A0 A

897 93 PAI9A0D 1Y) SIISNOI} ATOM
pourad [eruo[0d 93 Uur uar SSe[-SUTION '/ A%

SIBARID 10 ‘S3UIY201s 1opun ‘s3urssa[ arom 198uo[ ou (]
SO[YUR I12Y3 03 UMOP
SUWIED JBYI SIYDIVIQ PUE SIITYS IIDYI UO SI[JNI OU PUE SJND MOIIBU PEY 1)
adoing woiy Suryiop uaur] pue uayrs 1rodwr 03 A[qe 21oMm ¢
JRODISIEAN © IIAN UDIS A[21BI 219M Y
pourad [eruofod oy ur waw ssep-radd() g d

s103n3 o1eaud 10

syuared Aq owoy 18 1y 3nel A[[Bnsn 9194 SAIUO[OD WIYINOG UT UIP[IYD (]
UDIP[IYd I9Y3 10§ UOEINPI AIejudw

-9 Surpraoxd ur paIsOIIUI 10U IIOM BIUBA[ASUUD] UI SIOYEN() Y1 1)
SuBILIN |

pur[Sug MoN £q popunoj sem ‘pIeatef] 9So[[0d UBILIDWY ISIY Y1 “(

UOI391 0] UOIZDI WO A[JEIIZ PILIBA S[OOTDS Y

;UONEINPI [BIUOTOD JO 9NI} [ ON SeAs SUIMO[[0] 9U1 JO YIIYA C D

"PaAIRSAT SIYBLL [[V '$$91 SLaP] 1YSLIY 007D
541 9J1] A[Iure [BIUO[0)) iG] UOSSIT

spueqsny Iy} 01 sniels ut fenba axom (]
2oyjo orqnd
I0J UNI 10 ‘2J0A ‘dwreu IR} ur A31adord umo 03 pamo[[e J0u 219m 1)
1xede s1eak oAy 03 1N0J ULIP[IYD I3 2oeds 03 payI[ g
SONUIMI-PIUT I3 [HUN ALrew A[[e1oua3 10U pIp "y
UDWOM [RIUO[O)) '} o)

swoy Je SSUTUaAd 1Y) puads Jou prp A[rensn (]
awm 221 Jo 31q  a3mb pey )
Surduo[aq Jo asUdS © pue “I121[2YS ‘po0J 10§ 1Y10 ord uodn parpar g
1919303 s[eaur aje A[2Iel "y
SOI[IUIE] [BIUO[O) ¢

syred
-123unod ueadoIny 1Y) uey3 98e 1918 © 1B PILLIBW UITWOM PUE USUW (]
184 U29) T2} PaYIeaI
A9U1 [UN $1NP P[OYISNOY UO 93] 0 PIYSE JOU A[[BNSN 2I0M UIP[IYD ")
waIp[Iyd 1Y) Sururfdidsip Ut poA[OAUT A[9IBI 9I9M SIDYIR] g
PIYD puE Ioyou 10q 10§ snoraguep 23mb seam qrrqpyd v
‘porrad [eruofod oy Suung 7 Y

SOAYIUIRY PIPUI[q M (]
soderurewal Auew )
$010AIp M) © 9mb g
sar[ruey [[ews A1aa Apsowr 'y

2I9M DID) BILIDWY [BIUOTOD U] “[ o)

‘pap1aoxd aoeds a3 UT ToMSUER 1091100 Y JO 13133 I LI

MAITATY YOI 61 NOSSHT

Six

10on

Teacher’s Guide — Sect
©2011 Bright Ideas Press. All rights reserved.

All American History, Vol. I

182



"PAAISAI SIYSLL [[Y "SI SEIP] 1YY CO0TO)
apIno) s 1aydea ], AI0ISIH uedLIdWY [V 9z

SOYIoP 2yl
1noqe oYI[SIp pue oyI| noA JeyM opIda(] .Mrir—uo_u [BIUO]OD JO mw.:ZUM& 2I0W 10J JOOT 7

“pear 01 swaod 19y jo auo
puy ued NOA JT 29§ 19211SpEI( dUUY — Ukwom & Aq paysijqnd aq 01 jooq uesLoury
1511 o3 os[e seav Anpod ueduawry jo yooq paysiqnd 1811y 9y jspoyraw [euon
~EONPO [BIUOOD I9YI0 PUE 51 Juisn Jurures] pakolus oAy NoA pnopy 1auiLif
pupjBug maN 9Y) WOIj SUONI[AS pue SY0OqUIOY [EIuo(0d jo sarmdid puy o3 A1p '

AANLS YTHINNT YOd 51T NOSSAT

SOAB[S UBDLIJY I19Y1 Uyl Spooy 1opids 918 (]
Kurwrot) werpuy £ofua AJperouas jou prp -

1oddad Surppe Aq pooy pajtods jo 10 peq o3 PIY U2IJO “¢
pawnsuod

-

Ko spooj o sad£y oy ur A1o1TEA O[] PEY PUE JBIUW I[II] AT9A 9JE Y
SIOWPYINOS MNMYA 8] g

SUDAO JO
A[Iqe[reARUN 9U3 JO 9SNEIIQ speaiq pue satd jo Juryeq o] SEA 219U (]
sornsed pue ‘soyed ‘saryoos pafolua yon( oy
sod pue 53eqqes Jo 30 © 918 SI9[1I9S YOUIL] O} g
[10S AY201 pue uosess SUIMoIs 110Ys AI9A B SeA 197} Y
SOTUO[O A[PPIN Y U] L] D)

Sy PUB JBIW JO 0] B PIWNSUOD (]
1edns jo 10 B pasn 1)
dnifs apdewr 10 sassejowr [y Jooo jou pip g
SPE[ES PUE SI[qRIDBIA [[$21] JO JO] B PIWNSUOD "y
$ISIUO[0D pur[dugy MON 9] (1

a

19pD o] A1A
$S98LIIAIQ J[OYOIE MIJ
AR

I91BA JO [BOp 1BAIS B
YURIP SISTUO[OD UBdLIDWY ‘¢l g

< /R 0N

"PaAIasaI SIYBLI [TV '$$91( seap] 1IYSLIY CO0TO)
[543 917 A[Iure [BIuo[oy) G| Uossy|

Surpypid £q sopqe1ndoa pue Surjows £q paaresard uoajjo sea jeawr -
SADIS DIOM S[EOUT 1SOUT *

areay uado ue 1040 $9[339Y S1q UI pay00d A[[ENSN SEA POOJ
BOLIDWY U [[2A A218 spooj uweadorny asour -

3POOJ [BIUO[OD JO oNIL [ ON SEA SUIMO[[0 91 JO YOIYM F]  V

< a0AQ

sur1o8 3sureSe uonosajord papraord 1ap jo 19ke] B 1Y) pasdlpRq (]

Kep 10730 A10A9 3587 38 PatIRq )

$19[101 100pUl prY g

sowIoy] 1oy ur suralsAs ondas pue 1ojem Suruuni pey A[fensn “y
suedLDWY [erUo[o) ¢

pooIsIapuUnN (oA A[[ENSN a1am (]
soYa9[ SuIsn  S3UIPaD[Q,, YSNOIY) PAILaI} A[DIRI 2IoM 1)
S[OOUIS [RIIPAU UI PAUTEL) SIOID0P AQ Pateai) A[[EIdUIS a1om "
I9JEA\ PAIBUILUILIUOD AQ PISNED UIJJO AIIM Y

BOLIDWY [BIUO[OD UL SISSIU[[ 7]V

s1eak oAg-K1XIs (]
seak L1103 1)
s1eak oag-Kjuam) g
s1Rak U9 "y
Iopun
sem porrad [eruo[od o1 Suunp ueoudwy ue 10§ Louridadxo oy oBerear oyl [ g

adoingg
woxj $9[0s pIey YA $20Us 1YSn0oq-0101s peY SIS pue sfoq 1sow (]
(e 03 pauIea] A3y se waty apmns sjuared
1oyy dpy 01 Surgaop 1yl 01 paysene s3urns Surpes| pey SId[ppol -
syued jo ared 3511y 191 ojur aind axem Aoy uaYM | PatIa91q, 1M SAOq
PO sTe£ XIS 10 9A 21om ADY[1 [IUN $3$SAIP 210 sK0q
JUDIPIYD [BIUO[OD 10§ SUTYIO[ JO ontl [ON SeA SUIMO[[0J 3y Jo ydryp 01 d

< /A0

183

Answer Key to the Forms, Maps, and For Review Questions

©2011 Bright Ideas Press. All rights reserved.



Lu

"PAAIISAIT SIYSLI [V "S54 SLAP] 1YSLIY 00O
9Jr] A[1wre [RIUO[OD) iG] UOSSIT

.ﬁCEMQ— [BTUOTOD 93] JO SYOOQ S UIWOM PUE SYOONOO0I 1910 WOy pue

afimasnopy (pBuig ay 1 s ao1en) yeuuesng woiy sidiooxe puy ued noA Jroag sanenads

[eTUO[0d 93 Jo dwros Suryewr A1y pue porrad [eruo[os oy Sunmp pasn sadoar pury §

30U Aym 10 Ay ;48P0 syIeap AUBW 2SN SISEISIP 9SIYF O(] ;SISLIASIP 25

30 swrodwAs 91 91k R\ “SISO[NIIIGN] PUE ‘SIOYILI T19Ad] 32[eIS “Xod[[etus “ero[oyd

‘_UOEQQ [eTUOT02 241 MCQS—U SOAI] YOOI 1] SaSSaUT[I 9] JO 910U 10 9UO INOQe PN ‘¢

Six

10on

Teacher’s Guide — Sect
©2011 Bright Ideas Press. All rights reserved.

All American History, Vol. I

184



“PAAISSIT SIYBLI [Ty "SS9 SLIP 1YSLIY CO0TO)
9pIN5) S I19Yded ] AI0ISIH UBdLIDWY [[Y

9¢1

‘syueysator Aq parendod Apurewnid arom sa1uo[0d uBdILIDWY WYY Sy

RElL () [OR]
241 ut >.~®>:®mu [rewa \SNMSMOH ou sem 9191 ,Coﬁuﬁﬁop)wz UBDLIDWY 9yl o10Ja¢

"e181095) pue seurjoIe’) ayl ur pajean(nd sdord jueroduwr osfe a1am oZipur
pue 2011 f0d0eqol sea suonejued urayinog uo unord dor Arewrrd oy,

'SIIUO[0D S[PPIN
9y} 10§ 9Skq JTWOU02d Suoms e papraord Jurrnioejnuew pue 2ININOLUSY

‘pueSug
MIN] UT 1] st ueI[0dOWS0d pUuE 3SIDAIP SE JOU SEAL SATUO[0D A[PPIA Y3 UT I

"OpEI} QAR[S TE[NSUELI) PUB ‘SUTRYA

Surpmqdrys ‘Ansnpur pod 1Y) 10J UAOUY 2I9A SATUOTOD PUR[SUY MIN YL

“uawIysISu jo
SWOpaa1y pue s3y3Lr 93 L0[Ud pInoys AoY1 18y PaAdI[dq SISTUO[0D UBILIDWTY

‘uonN[oANY
UBDLIDWY 243 JO SUIUUISAq 93 [IIUN PISE] PUB[SUT AN JO UOTUTLIO] S,

*SIIUO[0D UYL ] I19AO0
[01U00 SUOIS 1IIsSE 01 YSI[SUH I 10J I[NDYJIP IT IPLUT ‘PUL[IWIOY ) WOIJ IT
parexedas ueado we JBY) 108] 91 S [[OM SE BILISUTY JO SUOMIPUOD [EINIEU T [

“SSE[D 9[pprut
[rews £1aa e pue Arpiqou padoeadp A[ySiy e pey £19100S [BIUO0D UBILISWY

-adoany ur sea 31 ueyl punoidyoeq A[rwey siy 03 s3] pue sJUSW
-ysiduwonoe iy 01 pan A[psod axowr sea AUNSIP S [ENPIAIPUT UL BILIDWY U]

‘'S1001 E.mQQOuSm 191 WOIJ PadIoAIp
Kﬁuuuﬁﬁ_EOu SeAM JeY) 2dMy[nd ® @uﬁflm.)wﬁ eOLIDWY [eruood jo QTH_OQG_ UL

0¢

6C

‘8¢

LT

9

¥

¢

T

e

0

61

"POAIISIT SIYSLI [Ty "SSA1 SLIP] 1YSTIY CO0TO)
434 MIIAY [eUL] 7 ITU)

‘SWoox WE;:ﬁ @uﬂhd@@m pey Sowioy] [eIuo[od 1SOIN

91941 $1SIUO[0D
ueadorng oy ueyy spooy ram1ds a1e A[[eI9U9S YINOS Y UTSULILIDUIY UBILIJY

'sdoxd 10§
91BWI peq B puE UOSEIs SUIMOIS 110YS © Py A[[BIOUSS SIIUO[0D UIAYINOS Y,

Surppnd Aisey pue syoeldefy orom spooy pueguyg moN eord£y omy

“SIIUO[0d

o3 ur ﬁ@ﬂm&@ﬂﬁm JOOQYOO0I 381 941 9q O] sreadde %,SM.A:Q: HSMNQ:\QD QUL -

.mpCumeMﬁGuM pue $9A03Ss 100puUl pey umﬁﬁmgwﬂoﬁ SouwIoy [eraojor) -

‘syuaned 11941 01 2418 03 souDIpawW pue
sTa[[ryured 9ATIDIJJ JO IOqUINU © PEY PUE SISLISIP AULW JO SIINI PUE SISNELI
91 INOQE PIULIOJUT [[9M Ioa porrad [BIUO[OD Y3 UI SI0100p URILIDWY

“Surquop jo

uTmuw 9JBUIO 191 10 UMOUY 21oM ﬂvﬁﬁﬁwﬁm MON Ul Uowrom pue sl Uelrin

sspeuorssojord renonaed yim parenosse awesaq s3im Jo so[£1s urerrd
pUE QwWoYy woij ALME UIYA STIA 210M A[UOTIO) UdW AINJUII-YIUIYSIE

"SOIPNIS IDYI UT JUSSI[FU 10 ApIey a10m oym syuapnis aurdd

-SIp 03 muﬁugﬂmﬁuﬂ& SNOLIEA 9ST1 O3 PamoO[[e ,\A:dhwﬂum I SJOOYDS [eIUO[O)) *

“YI0A O] WY poau jou pIp muEUMﬁQ 1943 Uaym [0OYDs popualie

A[uo waIp[Iyd Auewr pue 1I0YS SEA UIP[IYD [BIUO[OD 10] 18K [0OTDS o, *
‘uowrom 193sutds 91oM SI9YIEII [RIUO0D ISOIN

'SOIUO[0D 91 Ul pasn JOOGIXa) 1SIY oY SeA JulLd | ERBNW:M MaN 9], -~

‘peal 01 MOy UaIP[IYd

{oeay 03 pasn MUMQA: ou aIam syooquiIoy AﬁOCQQ [BIUO[OD 911 JO oW} 91 1Y *

‘Burstrdn we ur Surpaadons saAe[s 2111 JO
Apqissod oy pareay £33 95NV 2IIYM PUR PRIT O3 MOY SIAB[S ) 0] [

-o[qr a1 Suryew smey passed peyy saruood wrayInog ‘porrad [eruojos ajey oy Ag

81

L1

91

Ke!

1

01

Six

10on

Teacher’s Guide — Sect
©2011 Bright Ideas Press. All rights reserved.

All American History, Vol. I

188



"PaAIRsaI SIYBLL [[Y 5914 SLIP] 1YY CO0TO)
IpIND s, 13Yde3 [, AI0ISIH ULdLIdWY [[Y

(&)
o~
S
o
Q
2
S
)
~
—
W

Nova Scotia

N v .0
%oo..vrﬂv a @V// >
.¢ van“ Y &ﬁ/e
I2) ~ ° x X
N & .« = Oﬁ/ <s
E AN
=< ° w\\ p«A
°p Dy N
3 3
P =
(<3 - o |
= ao
9
. %

Ft. Oswego

4

Detroit

L)

IS
©
)
o

e}

©
=
IS
©

=
<

L

MAP OF FRENCH AND INDIAN WAR BATTLESITES

North America

"PaAIasaI SIYBLL [TV '$$91( SeaP] 1YSLIY 007D
651 Tep\ UBIpU] pUe YOUL] 9Y ] :/] UOSSI

WedUoy —] 1sIPyuy uoySurysep ¥ |

I\ UBIPU] PUR (DUIL] I} UT S[ENPIATPUT A3 9} JO JWIOS JO $IINIII]

eredeIN 1] K1y w1 H

ausanO)N( ‘K] 03ams() 1] .
[eamuoN dSVHd ANOD3IS

e8o1opuod] 1] Aruay weemp 3] o

013 o JRUNUOI] 1] prempd 1] o
RENELTy) o SanoqsmoT 1 ausanQON(T 1] n
dSVHd AYIHL ASVHd LSYId

(ysnug)por = gy (Yousar)anjq = g “£101018 YoudL] © seA
a[11eq o3 Jr onyq axenbs oY1 10707) "K10101A YSALIY B SEA 9[138q 93 JI pax axenbs 91 10[0)

duer] JSOA[ISWIAY) AR $qLI) ULILIOUTY JANEN] ISOUT PIP IPTS YOIYA TIA

QueL]
IeA\ URIpU]
pue youaI] Yl Ul PIA[OA
'/- Ul SALNUNOD Y} JO STB[]
Tep\ STe9f U9ASS 93 ;rem weadoIny 1eym JO TOISUIXD [RIUIO[0D B SEAN TEA Y|

AVA NVIANT ANV HONTYd dHL I NOSSdT

N ureN

189

Answer Key to the Forms, Maps, and For Review Questions

©2011 Bright Ideas Press. All rights reserved.



“PAAISST SIYBLI [Ty "SS9I SLIP 1YSLIY CO0TO)
apIN5) S 19Yded ] AI0ISIH UBdLIDWY [[Y

eprrof 199301d 01 ysruedg oy

susonbn(q 110,

I9A0 9B 03 A[qRUN 219 LD} UIYA UDW SIY PUL UOIBUIYSEA 981095)
$009] A[1B2 93 Ul ysnLIyg 21

susanbn(q 1101 1eaU YPUAIT O

SYOBIIE YouaL] Isurese susonbn(] 110.] papudjop uoISUIYsep\ 981095

Youar o3 >\n_ pouared

pue[ uo erurdiip Aep-juasaxd ur ysnug a1 £q g sem susonbn(y 1o

1oARy 1ddISSISSIN 93 03 ToATy

DUIMET “IG I WOIJ $1I0J AU JO UIRYd © SUIP[ING 2I9M YSOLIE oY)
Ao[[ea 19ATy

o1y 2y3 our Surpuredxa woiy ysnrg 2y3 dooy 03 pajues youaL] 2y3

SUBI[I() MIN PUB I10119(]

[BAMUOIN *29qaN() AQ papunNoq UoIdar e ut s310y pue sysod gurpen-ing -
SISTUO[0D YSHLIY JO JUIWDAOW PIBAISIM Y1) INOGE WIIUOD I[N
UsnLIg 93 Y3 Suotsua) snotaaxd Iy paplas -

USHILI 9U3 UBY) SUBDLIDUIY 9ATIEN 9} SUOWE SOIUIOUD 210U AURWI *
pey youar 9 SO/ A[Aes o3 sunn( ‘9

EOLIDWY JO SISEOD 1SoM

pue 3ses o131 110q Uo %\AOu:hvu Jjo mﬁoquuom wwuw~ paware[d ysnrg ay3 -
%hOuCM@r—L PURISINOT 911 pue epeUr’) UWIa1Seo P[oy Youal,] o] *

PIIOA
MON] 93 UT AT0ILLI) T2 JO [[® Jo youaif o3 paddins pey ysnug oy
eoLRDWY I0N jo suoniod a8re[ pawre (s ystueds oy

D
d
v
Aq IInq sea £31ss09N] 110,] °§

d

v
3SOGLT A[Ted 913 SuLINp gL SeA SUIMO[[OF 91 JO YOIYA\ L

< 0A

d
v
UYARSIIY

"PaAIasAL SIYSLI [[V "SS9I SLAP] 1YSLIY CO0TD)
1+l Tep\ UeIpU] PUR YOUSL] YT, :L] UOSSIT

SISITO[0D I} pue YsnLIg 93 usamiaq Ajurewrrd 143y (]
payspoolq
opar[ ur Sunnsar pue sreak jo ofdnoo e A[uo Junse[ “Id1FUOd 1I0YS 1)
adorng ur rey SIB9X UDAIS A JO UOISUIIXD [RILO[OD "
eorpwy ur sradden 1ny uerpuy pue youaI] U1 IIIFUOD Y
® S\ TR\ URIPUJ PUE YOUIL] Y] F d

SAIUO[02 Y} ur pauonels sdooxy [[e pasowar ysnug 9yl (|
$1S1U0[0D a3 105 Jutod
Surd[[er e ouresaq  uonejussardor jnoyimm uonexe) ou, jo A1 o) )
[9A®I} IO OpEI SISIUO[OD
oy pare[n3ax jey) sae[ Surssed wWoIy paureIjor JUSTWRI[IR] [SOLIT oY
uoneu edLRWY Juspuadapur ue urioy 03 ApEar a19a SISIUO[0D ISOW "
‘CLLT PUE €9/ U29MId] ¢ 9)

PO
MAN o3 ur ay1f 03 Jotradns se Anunod rayrowr oYy ur A1) papIedar (g
surpap uonendod 1oy mes
£191008 YSTILIE JNEIIOISLIE DTOWT
oy ey 1oyl dueIRI-jPs pue Aprduns uesuoury 1op1d o1 sured g
USHLIE 9} UBY) WOPIAIJ SNOISI[AI s3] pasuatradxa -y
SISTUO[0D
1SOW ‘UONINOAYY UBDLIDWY 91 JO YeaI1qino ay3 o3 rourd sreak oy uf g d

ysnug o) Jsurede

198U URILIDWY SUISNOTE UT SIOPEI] [BIUO[OD JO I[OI Y3 PAjUNOISIP (]
TeM JO SasTIED

91 JO QU0 Sk SAIUO[0D oy preao) sanrjod Arejuourerpred o3 pajurod )
Lnuapr

uedLRWY Jo osuas © do[aadp 01 pafrey SISIUO[0D YL IBYI PIAdI] g
uonN[oAdY

UBDLIDUIY 9U] JO SISNED oY) SUIWIIIUOD 218qdP 01 I[NI] PUNoj 'y

A[[I0USS dARY] SIB[OYDS [EILIOISIE] '] 9)

‘pap1aoxd aoeds a3 UT ToMSUER 1091100 Y JO 13133 I LI

MITATY YOI LI NOSSH1T

Six

10on

Teacher’s Guide — Sect
©2011 Bright Ideas Press. All rights reserved.

All American History, Vol. I

190



<ﬂuu>NUﬁUM zuﬂw: :{ 'SSaI ] mdbmv_ uﬂw:m— WACCN©
apIny s 1aydea], \AMOHW_I uedrpwy [V {221

Awoua
UOWIWO) B JSUNESe 2w IsIy Y3 10§ PIJIuN SISIUO[0D URILISWY Y3 (]
poysturuarp ses Lovwaxdns [eaeu ysnug )
poasoxdur
Apisea seav SISIUO[OD IIOY) pue UsnLig 9yl usamiaq diysuonepr oy -q
1GOp [PUOTIRU SNOULIOUD UE 9111 03 J[QR 2I9M YSHLI 9} 'Y
“Jep\ URIPU] pU® YOUSL] 29Ul JoINsaIesy Q] (]

Ysntig oy3 03 3e]
\—\ZM&NU 01 MEMZT,DCS pue TMNMWMMEQ\MH SI9M SUBILIDWY 9ADBN] 92Ul pue ‘(]
UMOP PaIp surILIDUY

)

SANIEN OU) puUE [SOILIY 91 U9MIdq AINWUS oY) A[[ENIUIAD INg
s12aK 9AL URY) 2IOW 10§ PANUNUOD JUNY3Y oy3 pue ¢
IeA\ UeIpuy
PUE [OUDIL] Y3 UT 9SOY] SE JWES 9} 2I9M SP[YI[1I8q 91 JO Auww pue "y
‘dn parepy uorPqoy soeNUOJ ‘p9/] UL /] A%

[oua1] ay3 03 SUBI[I() AN (]
ysidusg ay3 03 ‘surd[I()
MaN 105 3dooxo “roany ddississijy o1 Jo 150 BOLIDWY YIION JO [[B D)
ysnig 9y 03 19ATy 1ddISSISSIAL 91 JO 1S9m SPUE] pu® SUBI[I() MIN "¢
ystuedg oya 01 10311191 ou 'y
QARS ‘Iep\ URIPU[ pUR [OUSL] 93U} SUIPUD ‘SLie JO AJeal] 3yl 9] D)

POUSIS W29 PEY “TRA\ URIPU] PUE [OUIL] 9T} SUIPUD ‘ST JO AJAIL )
m—uﬁ.mﬁ LUEQHL EM —UOEMNEMM ﬁOMuQQ N

[B1IUOIA 18 YOUIL] 91 01 PIdpUaLINS PRy YsuLig 3yl *

.HQ_HQO\G EwUEQE/\ wﬂu MO :w _Uu:O\SEOU Jmﬁim— uﬂu N

‘09,1 Jo 1oquindag A9 g1V

< /M 0A

AI0IDTA QAISIIOP B UOM [OUIL] 9} (]
popunom AJ[EIIOUT 919 WIEIIUON [BIDUIL) PUE J[OA\ [BI2UID) I0q )
ARIP B 01 1Y3N0J YoUAL] pur ysnug oyl g
youai] oy Aq 1eajep Sursudins v patogyns ysnug o) Y
32qan) Jo A1 Youax] oyl apisino isnl ‘ge/1 ¢] Pquidog uy 1 D

“PIAIISIT SIYBLI [[Y "SI SLIP] 1YBLIY C0TO)
€h1 IBA\ URIPUJ PUR YOUSL] Y] :/] UOSSI]

Aruap] werig 104
©8019pu0dI] 310, 1)
eredeIN 110 g
81n0qsmoT 1104 'y
36CL1 — G/ Ul A10301A ysnuIg © [ ON SEA SUIMO[[0) 943 JO YdIYA\ €1

ﬁEﬁMWCm 0] uInjax 03 wﬁo\x/ —UEM umM0£E< mﬂmhuﬁwm GQUMO\« ‘a
sarf[e ysnug se ystueds oya parsijus )
urerrdy pue adesspue|
uedLowy oﬂu (e} mo_mwuw\:m Irem bwﬂu unmﬁuw 0] Lmﬁim oju ﬁomeSOuﬁu q
uhOﬁU Iem Ur_u MEﬁ:O&QBm ojur EEEO—OU _u_,t ﬁUUMUOu YV
oym 1] WeI[IA
Jo drgszopesy ay1 1opun g¢/ [ Ut ysHLIg oy JO JOARJ UT UIN] 01 UeSaq 2pn oYL 7] g

ATUSF] WRIIA\ 310,] PUE 089MS() 110,]
1B WEdIUOA I9pUn ouar o3 £q paieajop A[punos a1om ysnirg oyl ‘(]
SAI[[E YOUDL] I} JO AUt pad[eds suedLIDWY 2ANEN )
[OUAL] 9y £ 2UO 03 OM] ISOUWIE PAIIQUINUINO AT YSHLI 91 g
JI0JJ
IeA () INOQE PAIIIXD SISTUOTOD 93 SUNIAF UT PapasdINs UOPNOT pIoT Y
(£8L1 —9¢/1) Sunydy oy jo oseyd puodasayi up “[1

[OUDL] Y3 I9A0 AT0IDIA DIBWN[N 03 $3210 SIY PI]
uoiBurysepy 981090 Y Iom 03 SUI[[IM 10U SeA ©
sonoe) Sunysy e[[LIaNSg 9sN 03 MOY SIAIPTOS SIY SUIYIE} U PIPIaddNs
susanbn(] 110, 1eaU papunom A[eirour sem
‘GgL1 Ut
$9010J [RIUOTOD PUE YSHLIE 99SIDA0 0} JUDS SPOPPRIY PIEAPH [eIauan) 10[eN 0]  V

<A 0A

UOINE] 943 Y3IA Tea 1193 Ul way) padpay

pey urepdweyn) asnedaq youai] 2yl Y Ipis 03 asoyd stonboay ayy (]
SENI[IW UMO I121) Aq pazoazord

2I9M PUB POOJ UMO 1Y 2oNpoid 01 J[qe 1M SAMUOJOD YOUIL] oY1 1)
youor]

oU) ISUTESE UMO IR U0 A[ISOW PISEUBW SISIUO[0D UEILIDWIY oY) g
gsnurg oy s

SOA[PSWIAY A[[B 01 PIPIAP $IQLI JANBU UBDLIDWY Y} JO [[B ISOW[E "

“(CCLT —FCLT) TeA\ uRIpU] pue youaL] oys ut uny3dy jo oseyd isiy oyp Suuncy 6 g

191

Answer Key to the Forms, Maps, and For Review Questions

©2011 Bright Ideas Press. All rights reserved.



"PAAISSII SIYSU [V "$$21 SEIP] 1YL €000
o1 JeA\ UBIpU] PUR YoUI] Y[, :/] UOSSIT

"9W0d 03 WONN[OAAI o3 10§ wiry paredord s1eak ream asoys Moy pue ey
urIpuy pue youary 9y ur pakerd 9 1Y) 9[01 91 INOQE dT0W INO PUL] “UeW FUNOA

® se wry jo sgunured 10j JOOT "w0IBUIYSEA\ 981095) JO I A[TES Y3 INOQE P

"19918) ATRII[IW PUE 1] $,9J[0A\ INOQE IO WIBT 9J[OA\ [BIIUD) JO YIBI(]
oL, Suos o3 03 SOLIA] 23 pur ;Sunured oy ur wry ym oxe ofdoad a3 oym Ino
puy noA uen) ;gunured SIy) WOIJ 29aN() JO I[IIBY I INOJE UILI] NOK ULD JBY A\

“afjop Jpaauasy fo yiwacy ay ] papnuD (/] woiy sunured s\ urwre(usg g1 10§ JoOT

UI[UO INOY [BNIIIA, B OP
‘uosxad ur 31s1A 3,UD NOA JI "ATUSH WRI[TA\ 110, pUE ‘ES0IIPUOIL 110,] ‘AIISSIIIN
110 “exederN 1104 ‘(1314 110.) susanbn(y 1104 — IvA\ URIPU] puE YOUIL] oY) UT

$91IS 9113e( 2IoM JB] YIOA MON pue m::uﬂ:.)\mﬁﬂwn— Ul $110J 913 JO 210U 10 9UO JISTA *

JUOTIN[OAYY] UBILIDWIY 9} UI PUBWUTIOD PIAY € 9} 01 9SNJOI ISIOYWY
pPIp Ayp\ s1ead xeam-1sod 9y Ul wiy SUPUNOLINS ASIOAOIIUOD Y3 INOQe PEaY]
3$S900NS SIY 10] PIEADI B SB Ij\ UBIPU[ PUE [OUSIL] 93 I93Je ayel oy pip uonisod

Six

10on

Teacher’s Guide — Sect
©2011 Bright Ideas Press. All rights reserved.

All American History, Vol. I

1Ry A\ IsToqury £91g39( [RI9USS USNIIE 9} JO T99IRI ATRIIIT PUE I 9YI [OILISIY |

XANLS YTHIAINT YOd LI NOSSHT

192



	Cover
	Copyright
	Table of Contents
	Section I: How to use All American History Vol. I
	How Do I Get the Most from This Curriculum?
	Detailed Instructions

	Section Two: Teaching Resources
	Unit Two: Resources
	Unit Two: Checklist

	Section Three: Book Lists
	Unit Two: Book List

	Section Four: Maps
	Unit Two: Map Work 

	Section Five: Answer Key to the For Further Study Questions and For Further Study Younger Student Adaptations
	Unit Two: For Further Study Answers

	Section Six: Answer Key to the Forms, Maps, and For Review Questions
	Lesson 14
	Answer Key to Lesson 14: The North Carolina Colony
	Answer Key to Lesson 14: The South Carolina Colony
	Answer Key to Lesson 14: The Georgia Colony
	Answer Key to Lesson 14: For Review
	Lesson 14: For Further Study

	Lesson 15
	Answer Key to Lesson 15: Original Thirteen Colonies
	Answer Key to Lesson 15: For Review
	Lesson 15: For Further Study

	Lesson 17
	Answer Key for Lesson 17: The French and Indian War
	Answer Key for Lesson 17: For Review
	Lesson 17: For Further Study



